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The following conventions are used for the redlined version of the charter renewal petition:
e Black = retained/moved language
e Red = substantive new/revised language
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Note that:
e Formatting-only, past grammatical or spacing errors, and/or minor stylistic changes are not
redlined.
e If asection/Element is more than 75% changed, the entire section/Element was redlined and
replaced to support readability and flow even if there was some retained content.
e Not all formatting features are identical to the original or current petition (but content is
identical).



Affirmations and Declaration

Imagine Schools, Riverside County (“ISRC”,” “Imagine Schools” or the “Charter School”), authorized by
the Riverside County Board of Education (“RCBOE” or the “County Board”) with oversight by the
Riverside County Office of Education (“RCOE”) (collectively, the “County”), and to be located at several
sites throughout Riverside County, will follow any and all federal, state, and local laws and regulations
that apply to the Charter School, including but not limited to:

Governance and Transparency

e The Charter School shall comply with the Ralph M. Brown Act, Government Code Section 54950, et
seq. (“Brown Act”).

e The Charter School shall comply with the California Public Records Act, Government Code Section
7920.000 et seq. (“CPRA”).

o The Charter School shall comply with Government Code Section 10905 et seq., as set forth in
Education Code Section 42864347604.1 (“Section 1090”).

o The Charter School shall comply with the Political Reform Act, Government Code Section 81000, et
seq. (“PRA”).

e The Charter School shall establish and maintain Uniform Complaint Procedures as required by
applicable law. [Ref. 5 CCR Sections 4600—4670]

e The Charter School shall comply with all applicable oversight, reporting, transparency, and
accountability requirements established by applicable state and federal law, including the Education
Code. The Charter School shall comply with the financial audit requirements of Education Code
Section 41020, as mandated by AB 126 (2026). [Ref. Education Code Section 47605.6(m)]

Student Admissions and Rights

e The Charter School shall be nonsectarian in its programs, admission policies, employment practices,
and all other operations. [Ref. Education Code Section 47605.6(e)(1)]

e The Charter School shall not charge tuition. [Ref. Education Code Section 47605.6(e)(1)]

e The Charter School shall admit all students who wish to attend the Charter School, unless the
Charter School receives a greater number of applications than there are spaces for students, in
which case it will hold a public random drawing to determine admission. Except as required by
Education Code Section 47605.6(e)(2), admission to the Charter School shall not be determined
according to the place of residence of the student or of that student’s parent or legal guardian
within the State. Preference in the public random drawing shall be given as required by Education
Code Section 47605.6(e)(2)(B)(i)-(iv). In the event of a drawing, the chartering authority shall make
reasonable efforts to accommodate the growth of the Charter School in accordance with Education
Code Section 47605.6(e)(2)(C). [Ref. Education Code Section 47605.6(e)(2)(A)-(C)]

e The Charter School shall not discriminate on the basis of the characteristics listed in Education Code
Section 220 (actual or perceived disability, gender, gender identity, gender expression, nationality,
race or ethnicity, religion, sexual orientation, or any other characteristic that is contained in the
definition of hate crimes set forth in Penal Code Section 422.55, including immigration status, or



association with an individual who has any of the aforementioned characteristics). [Ref. Education
Code Section 47605.6(e)(1)]

The Charter School may encourage parental involvement but shall notify the parents and guardians
of applicant pupils and currently enrolled pupils that parental involvement is not a requirement for
acceptance to, or continued enrollment at, the Charter School. [Ref. Education Code Section
47605.6(n)]

Educational Program

The Charter School shall meet all statewide standards and conduct the student assessments
required, pursuant to Education Code Section 60605, and any other statewide standards authorized
in statute, or student assessments applicable to students in non-charter public schools. [Ref.
Education Code Section 47605.6(d)(1)]

The Charter School shall comply with all applicable portions of the Elementary and Secondary
Education Act (“ESEA”), as reauthorized and amended by the Every Student Succeeds Act (“ESSA”).
The Charter School shall, for each fiscal year, offer at a minimum, the number of minutes of
instruction per grade level as required by Education Code Section 47612.5(a)(1)(A)-(D).

The Charter School shall meet or exceed the legally required minimum number of school days. [Ref.
Title 5, California Code of Regulations Section 11960]

The Charter School shall on a regular basis, consult with its parents, legal guardians, and teachers
regarding the Charter School’s educational programs. [Ref. Education Code Section 47605.6(d)(2)]

Students and Student Services

The Charter School shall comply with the Family Educational Rights and Privacy Act, 20 U.S.C.
Section 1232g, 34 CFR Part 99 (“FERPA”).

The Charter School shall adhere to all a@ﬁt&a&e:prowsmns of federal law related to students with
disabilities, including, but not limited to, the aehs

Aetef2004Individuals with Disabilities Education Act (“IDEA“) Section 504 of the Rehabilitation Act
of 1973 (“Section 504”), and Title Il of the Americans with Disabilities Act of 1990 (“ADA”).

If a pupil is expelled or leaves the Charter School without graduating or completing the school year

for any reason, the Charter School shall notify the superintendent of the school district of the pupil’s
last known address within 30 days, and shall, upon request, provide that school district with a copy
of the cumulative record of the pupil, including report cards or a transcript of grades, and health
information. If the pupil is subsequently expelled or leaves the school district without graduating or
completing the school year for any reason, the school district shall provide this information to the
Charter School within 30 days if the Charter School demonstrates that the pupil had been enrolled in
the Charter School. [Ref. Education Code Section 47605.6(e)(3)]

The Charter School shall maintain accurate and contemporaneous written records that document all
pupil attendance and make these records available for audit and inspection. [Ref. Education Code
Section 47612.5(a)(2)]

The Charter School shall adhere to each of the conditions in Education Code Section
47605.6(e)(4)(A)-(D), including: (A) not discouraging a student from enrolling or seeking to enroll in



the Charter School for any reason; (B) not requesting a student’s records or requiring a parent,
guardian, or student to submit the student’s records before enrollment; (C) not encouraging a
student currently attending the Charter School to disenroll or transfer to another school for any
reason; and (D) providing a copy of the California Department of Education (“CDE”) notice regarding
the requirements in Education Code Section 47605.6(e)(4)(A)-(D) to a parent/guardian or student if
the student is 18 years of age or older: (i) when a parent/guardian or student inquiries about
enrollment, (ii) before conducting an enrollment lottery, or (iii) before disenrollment of a student.
[Ref. Education Code Section 47605.6(e)(4)(A)-(D)]

Personnel

e The Charter School declares that it shall be deemed the exclusive public-school employer of the
employees of the Charter School for the purposes of the Educational Employment Relations Act.
[Ref. Education Code Section 47605.6(b)(6)]

e The Charter School shall meet all requirements for employment set forth in applicable provisions of
law, including, but not limited to credentials, as necessary. [Ref. Title 5, California Code of
Regulations Section 11967.5.1(f)(5)(C)]

e The Charter School shall ensure that teachers in the Charter School hold the Commission on Teacher
Credentialing (“CTC”) certificate, permit, or other document required for the teacher’s certificated
assignment. The Charter School may use local assignment options authorized in statute and
regulations for the purpose of legally assigning certificated teacherss in the same manner as a
governing board of a school district. ¥each R :

certificated-assigament=[Ref. Educa

Operations

o The Charter School shall comply with any applicable jurisdictional limitations regarding the locations
of its facilities. [Ref. Education Code Sections 47605.6(a)(1) and 47605.1]

e The Charter School shall at all times maintain all necessary and appropriate insurance coverage.

e The Charter School shall comply with all laws establishing the minimum and maximum age for public
school enrollment. [Ref. Education Code Sections 47612(b) and 47610]

Submitted By:

797

Jennifer Huff
Regional Director, Imagine Schools Riverside County












Revised Introduction — Added in Full

Introduction

Highlights from the 2020-21 through 2024-25 period

Imagine Schools are schools on the rise. The last 5 years have been years of tremendous growth for our
campuses in Coachella and Hemet. Imagine Schools has integrated itself in the community as a trusted
educational partner and families are choosing the schools in record numbers. Imagine Schools
continues to make significant progress in delivering on the academic promise we make to the families
served. Imagine Schools is incredibly proud to continue to serve the students in both Coachella and
Hemet.

Student achievement is Imagine Schools’ number one priority and Imagine Schools’ students have made
significant academic gains over the last 5 years, working hard to eliminate COVID learning losses. Our
California Assessment of Student Performance and Progress (“CAASPP”) English Language Arts (“ELA”)
proficiency/advanced rates have increased over 20 percentage points since our charter’s inception and
over 10 percentage points in the last three years alone. These ELA gains hold true as well for our largest
subgroups, Hispanic students and students from socioeconomically disadvantaged backgrounds.
Imagine Schools’ students saw similar growth in CAASPP math proficiency/advanced rates. Students
grew over 12 percentage points in the last 5 years, with every subgroup seeing gains over this period as
well (see detailed academic data in the Charter Renewal Criteria section).

We attribute our student achievement gains to four factors:

1. Adoption of new curriculum (see more about our curricula in the “Educational Program” section
of Element 1). Over the last 3-4 years, Imagine Schools adopted new research-based curricula
for all subject areas and grades, ensuring robust, consistent, standards-aligned instruction
occurs in every classroom, every day, for every student. All curricula are approved by the State
Board of Education and/or aligned to the Common Core State Standards (“CCSS”), Next
Generation Science Standards (“NGSS”), History-Social Science Framework, English Language
Development (“ELD”) Standards, and the remaining State Content Standards (collectively
referred to herein as the “State Standards”) and relevant state frameworks. Ensuring that only
high-quality instructional materials are used in our classrooms has contributed significantly to
academic achievement.

2. Enhanced teacher supports (see more about our professional learning in the “Professional
Learning” section of Element 1). Imagine Schools has expanded the professional development
opportunities offered to staff including professional associations and memberships, professional
learning communities (“PLC"), structured in-house professional learning, and individual
coaching. Over the last several years Imagine Schools has hired multiple dedicated instructional
coaches at each site to provide robust, individualized teacher support. This collection of



enhanced teacher supports has ensured effective implementation of the new curricula and
instructional best practices, both directly supporting increased student achievement.

3. Data-driven culture. Over the last three years, Imagine Schools has deepened its focus on using
data to drive instruction (see more about our use of assessments and data in Element 2 and 3).
We hired a Manager of Data and Instruction to support data driven practices across both our
campuses. In addition, using data, Imagine Schools has developed and implemented specific
academic strategies, allowing the Charter School to provide additional targeted supports to
students to ensure increased academic achievement.

4. Stronger recruitment and selection practices. Imagine Schools has made significant progress in
reducing credentialing mis-assignments and hiring more teachers with a Preliminary or Clear
credential, helping to ensure that all students are taught by an effective teacher with a focus on
increasing student academic achievement. The table below outlines Imagine Schools’ growth in
both of these areas.

% of Teachers with a % of Teachers Requiring a
Year Preliminary/Clear Credential Waiver/Certificate/Permit
2022-23 42.20% 43.80%
2023-24 46.00% 31.70%
2024-25 74.30% 5.70%
2025-26 86.50% 8.10%

90.40%

(of note, the remaining 10% of teachers are Interns,
2026-27 on a credential pathway) 0.00%

Imagine Schools has positioned itself as a school of choice for families. Families choose Imagine Schools
because of the strong culture it has built, and consistently report feeling welcomed, informed, and
connected to their child’s educational experience.

Given this reputation in the community, Imagine Schools’ enrollment has grown significantly over the
last 5 years with both schools now enrolling over 800 students; Hemet has an enrollment of 816 and
Coachella has an enrollment of 879 (1,700 students across both campuses) from transitional
kindergarten (“TK”)-8" grade. Both schools are now at their full capacity for grade levels as the Hemet
campus is adding its first 8" grade class in the 2026-27 school year. Both campuses also have waiting



lists. In addition, re-enrollment rates at each campus are incredibly high — with Coachella having a re-
enrollment rate of 99% and Hemet, 91%. We attribute our gains in enrollment to 4 factors:

e Implementation of a robust dual language program (see more about our dual language program
in Element 1). Atits core, families choose Imagine Schools because of the celebration of
multilingualism (specifically the Spanish language) and Hispanic culture. Students learn Spanish
and English through a robust, research-based Dual Language Immersion program using the
90/10 model, supporting the development of biliteracy. Hispanic culture is celebrated
throughout the year through countless within and out-of-school experiences.

e Integrated focus on character development (see more about our character education in Element
1). Our framework supports the creation of caring, ethical learning communities where
character and academics grow hand in hand. Two recent examples of this work in action
include:

e Ourrecent recognition by Character.org for implementation of a “2026 Promising Practice”.
Our focus on character in addition to academics helps foster responsibility, citizenship,
student leadership, and positive school culture.

e Our partnership with FIND Food Bank provides students with an opportunity to apply our
character education work within the community. With this partnership, students work
together to assemble food packages to feed over 1,000 families. Our partnership has
marked the first time a middle school was invited to volunteer at FIND Food.

e Out-of-school opportunities, including an after-school program and youth development
partnerships. For example:

e Imagine Schools offers the largest program in Riverside County, providing both before-
school and after-school care to support students and families. Across both sites,
approximately 850 students are enrolled, with the Coachella site currently maintaining a
waiting list. The program offers a wide variety of enrichment opportunities including guitar,
Folklérico, cheer, football, volleyball, basketball, soccer, yearbook, drumline, flags, dance,
esports, and more. In the 2025-26 school year, the Hemet Cheer squad was named State
Champions and the Coachella Cheer squad received 5™ place and students also participated
in the Sharp competition.

e Our partnerships with the Bianca Rae Foundation and the Boys & Girls Clubs of Coachella
Valley have provided students with access to a variety of opportunities. For example,
students participate in the Rae of Hope Retreat that gives them access to leadership
workshops. Our partnership with The Boys & Girls Clubs of Coachella Valley has connected
students with quality youth development programs free of charge.

e Qur focus on the whole child. In a 2026 student survey, 91% of students agreed or strongly
agreed that their teachers make an effort to get to know them and that they have at least one
teacher or adult at school they can talk to about anything. These results suggest that students



experience school as a place where adults know them, support them, and care about their

broader success. For example:

e This past year Imagine Schools was officially recognized as a Blue Zones Project Approved
School —the first school in the City of Coachella to earn Blue Zones Project Approval. This
approval demonstrated our commitment to creating a culture where students are valued
by, among other things, fostering a positive school culture that supports purpose, belonging,
and well-being.

Imagine Schools has continued areas of focus based on the last 5 years. While Imagine Schools has
made significant investments, additional efforts are needed to achieve the desired levels of performance
in two specific areas:

e More effectively serving our students with special needs. Despite growth in some areas,
students with special needs continue to lag behind their grade level peers academically. For
example, in ELA, while the SWD population has increased its proficiency/advanced rates by over
2% in the last 3 years, they are still more than 6% lower than their pre-COVID rates. Over the
last 3 years, SWD have had a varied story when looking at the Distance from Standard (“DFS”)
with an increase, then decrease, in the measure. When examining math proficiency, SWDs have
seen stronger academic gains, increasing almost 6% over the last 5 years, however their overall
DFS has increased slightly over the last 3 years.

To support students with disabilities (“SWD”) Imagine Schools has implemented a number of
strategies designed to support increased student achievement:

e Improved our hiring of Special Education teachers with appropriate credentialing (see
our LCAP goal in Elements 2 and 3).

e Added a dedicated Manager of Special Education supporting both instructional and
compliance needs.

e Hired in-house speech and OT therapists, improving the quality of services.

e Provided more targeted professional development on serving students with disabilities
to both the special education team members as well as general education teachers.

e Became more active participants in the El Dorado County Charter Special Education
Local Plan Area (“SELPA”), ensuring Imagine Schools has access to even more robust
special education related professional learning opportunities.

e Strengthened inclusion efforts both academically and with Spanish language.

e Significantly improved our compliance systems and tracking; this past year there was
only one untimely individualized education program (“IEP”) meeting (out of about 160)
and expect to transition out of Differentiated Assistance this next year.

e Developed new coordination and communication systems to improve continuity of
support for students.

e Improving student attendance. Imagine Schools understands that students can’t learn if they
aren’tin school. In 2023, the Chronic Absenteeism Dashboard color was Red; Imagine Schools



has made notable progress to shift our color to Yellow (same as the State). However, there is
more work to do and Imagine Schools has set ambitious goals around increasing ADA as well as
decreasing the percentage of students who are chronically absent. By the end of the 2026-27
school year, Imagine Schools will have reduced chronic absenteeism to below 12% and
increased our overall Average Daily Attendance (“ADA”) to at least 95%, with a long-term target
of 96%.

e Over the last several years Imagine Schools has implemented tailored interventions and support
systems that specifically address the unique needs of different students. For example, some
students may have needs related to family resources whereas other students may have needs
related to motivation or engagement. Imagine Schools has also recently begun implementing an
attendance recovery program, allowing students to “make-up” instructional time in robust and
structured ways, ultimately supporting their academic achievement.

Imagine Schools is pleased to present additional evidence in this Charter Petition to demonstrate the
Charter School’s ongoing commitment to serving the students in Riverside County.



COUNTYWIDE BENEFIT

Governing Law: A county board of education may approve a countywide charter only if it finds, in
addition to the other requirements of this section, that the educational services to be provided by the
charter school will offer services to a pupil population that will benefit from those services and that
cannot be served as well by a charter school that operates in only one school district in the county.
[Education Code Section 47605.6(a)(1)]

Governing Law: A county board of education may grant a charter for the operation of a school under this
part only if it is satisfied that granting the charter is consistent with sound educational practice and that

the charter school has reasonable justification for why it could not be established by petition to a school

district pursuant to Section 47605. [Education Code Section 47605.6(b)]




Imagine Schools, Riverside County was approved as a countywide charter school after the Riverside
County Board of Education made the findings required by Education Code Section 47605.6, including
that the Charter School would provide a countywide benefit and that approval of the charter was
consistent with sound educational practice and supported by reasonable justification for countywide
authorization.

Those findings were made when the Charter School's initial charter was approved. Education Code
Section 47607, which governs charter renewals, does not require a countywide charter school to re-
establish those findings as part of the renewal process.

Accordingly, this petition addresses the renewal criteria set forth in Education Code Sections 47607 and
47607.2, while continuing to describe the Charter School's educational program and its service to
students throughout Riverside County.
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REVISED CHARTER RENEWAL CRITERIA — Added in Full
CHARTER RENEWAL CRITERIA

Evidence of Meeting Charter Renewal Criteria Pursuant to:

Pursuant to the amendments made to Education Code Section 47607, and the creation of Education
Code Section 47607.2, by Assembly Bill 1505 (2019), at the time of the charter renewal, the chartering
authority shall consider the performance of the charter school on the state and local indicators reported
on the California School Dashboard (“Dashboard”), and, in some circumstances, the performance of the
Charter School on assessments deemed to be verified data.

In addition to the shift toward assessing Dashboard data, Assembly Bill 1505 created a three-tiered
system of evaluating a charter school’s performance, plus a separate category for Dashboard Alternative
Status Schools. Each of the three tiers has unique qualifying criteria.

Under this criterion, a charter school is placed into one of the three performance level categories: high,
middle, or low. The determination for charter renewals for each category are as follows:

e High Performing: Presumptive renewal if the charter school meets the established renewal
criteria — Education Code Section 47607(c)(2).A charter school in this category is eligible for a
five-, six-, or seven-year renewal term.

e Middle Performing: Renewal unless the charter school failed to meet or make sufficient
progress toward meeting standards and closure is in the best interest of students, evaluated
using the Dashboard and Education Code Section 47607.2(b). A charter school in this category
may be renewed for a five-year term.

e Low Performing: Presumptive non-renewal if the charter school meets the non-renewal criteria,
unless the chartering authority makes a finding to approve for a two-year term — Education
Code Section 47607.2(a).

The state indicators include the following:
e Chronic Absenteeism: kindergarten through grade eight
e Suspension Rate: kindergarten through grade twelve
e English Learner Progress: grades one through twelve
e Graduation Rate: high school only
e College/Career: high school only
e Academic: grades three through eight, and grade eleven — English Language Arts
(“ELA”)/Literacy and Mathematics

Data for the two previous Dashboard years are used to make performance category determinations.
Therefore, for the renewal petition for Imagine Schools, the 2024 and 2025 Dashboards are used. Based

on this data, Imagine Schools is in the Middle Performing tier.

Education Code Section 47607.2(b) states:



(1). For all charter schools for which [top tier and bottom tier] do not apply, the
chartering authority shall consider the schoolwide performance and
performance of all subgroups of pupils served by the charter school on the
state indicators included in the [Dashboard] and the performance of the
charter school on the local indicators included in the [Dashboard].

(2). The chartering authority shall provide greater weight to performance on
measurements of academic performance in determining whether to grant a
charter renewal.

(3). In addition to the state and local indicators, the chartering authority shall
consider clear and convincing evidence showing either of the following:

(A) The school achieved measurable increases in academic achievement,
as defined by at least one year’s progress for each year in school.

(B) Strong post-secondary outcomes, as defined by college enroliment,
persistence, and completion rates equal to similar peers.

(7) For a charter renewed pursuant to this subdivision, the chartering authority
shall grant a renewal for a period of five years.

“Measurements of academic performance” are defined in statute as “statewide assessments
in the California Assessment of Student Performance and Progress (“CAASPP”) system, or
any successor system, the English Language Proficiency Assessments for California
(“ELPAC”), or any successor system, and the college and career readiness indicator.”
(Education Code Section 47607(c)(3)).

This section includes current Dashboard and CAASPP data, analysis of schoolwide and subgroup
performance and growth over the five-year charter term, cohort growth stories, and updated
comparisons to the State, neighboring school districts, and comparable schools.

Cohort Growth Stories (Overall, LEA)
As previously noted, Imagine Schools are schools on the rise. While academic proficiency levels are not

yet where we want them to be, proficiency rates alone do not tell the full story of student progress.
Following our three most recent “graduating” classes over time provides another lens through which to
examine academic growth. Across all three cohorts, a greater percentage of students met or exceeded
standards in both ELA and Mathematics by eighth grade than at the beginning of the period examined.
Most notably, the magnitude of ELA growth increased with each successive cohort. The following tables
illustrate the academic trajectory of each graduating class.

Table 1 — Class of 2023
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Table 1 shows the percentage of students who met or exceeded ELA and Mathematics standards from
2020-21 through 2022-23, as the cohort progressed from Grade 6 to Grade 8. The percentage meeting
or exceeding standards increased from 28.4% to 33.3% in ELA and from 4.1% to 5.3% in Mathematics,
representing increases of 5.0 and 1.2 percentage points, respectively.

Table 2 — Class of 2024
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Table 2 shows the percentage of students who met or exceeded ELA and Mathematics standards from
2020-21 through 2023-24, as the cohort progressed from Grade 5 to Grade 8. The percentage meeting



or exceeding standards increased from 33.8% to 47.8% in ELA and from 3.8% to 5.8% in Mathematics,
representing increases of 14.1 and 2.1 percentage points, respectively.

Table 3 — Class of 2025
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Table 3 shows the percentage of students who met or exceeded ELA and Mathematics standards from
2020-21 through 2024-25, as the cohort progressed from Grade 4 to Grade 8. The percentage meeting
or exceeding standards increased from 29.5% to 54.7% in ELA and from 18.0% to 18.7% in Mathematics,
representing increases of 25.2 and 0.7 percentage points, respectively.

Table 4 - 2024 and 2025 Schoolwide Dashboard Performance Colors (Imagine Schools and the State)

CAASPP ELA Yellow Orange Yellow Yellow
CAASPP Math | Yellow Orange Yellow Yellow
EL Progress Yellow Orange Yellow
Chronic Yellow Yellow Yellow Yellow
Absenteeism




Suspension Green Green Orange Green
Rate

The Dashboard has five colors that indicate a range of performance (red, orange, yellow, green, and
blue). In 2024, Imagine Schools had a higher Dashboard performance level than the State in ELA, Math,
and EL Progress, scoring Yellow. Imagine Schools had the same Dashboard performance level as the
State on Chronic Absenteeism and Suspension Rate.

In 2025, Imagine Schools maintained its Yellow status in ELA and Math, although the State increased its
status to Yellow as well. Chronic Absenteeism status remained stable at Yellow. Imagine Schools’
suspension rate dipped to Orange, however this represented only a 0.3 percentage-point increase with
only 1.1% of students suspended 1 day or more (for comparison purposes, the State had 2.9% of
students suspended 1 day or more).

Both Imagine Schools and the State increased their rating on EL Progress, with Imagine Schools moving
up to the Green status. Of note, on the 2025 Dashboard, the LTEL subgroup within EL Progress, was
Blue, moving all the way from Red in 2024.

Table 5 - Distance from Standard (2023-2025); ELA and Math
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Table 5 shows the Distance from Standard (“DFS”) for Imagine Schools over the last three years. The
DFS represents the “distance” between a student’s score on the Smarter Balanced Summative
Assessments and the Standard Met Achievement Level threshold (i.e., the lowest threshold scale score
for Level 3). An average DFS (or an average of all the distances) is calculated at the local educational



agency (“LEA”) and student group levels. This average is then used to determine the Status, Change, and
Performance Levels/Colors for each level.

While the data above shows that Imagine Schools’ students are, on average, performing below
standard, the average distance from standard narrowed each year from 2023 through 2025 in both ELA

and Mathematics.

Table 6 - Imagine Schools, Riverside County 2025 Dashboard Local Indicators

Local Indicator Result

Basics: Teachers, Instructional Materials, Facilities Standard Met
Implementation of Academic Standards Standard Met
Parent and Family Engagement Standard Met
Local Climate Survey Standard Met
Access to a Broad Course of Study Standard Met

Imagine Schools met the standard for all 2025 Dashboard Local Indicators. Additional details/narrative
can be found on the Dashboard.

ENGLISH LANGUAGE ARTS
Table 7 - 2024 and 2025 English Dashboard Performance Colors (Imagine Schools and State); Overall
and by Subgroup

Subgroup 2024 ISRC 2024 State 2025 ISRC 2025 State
ALL Yellow Orange Yellow Yellow
English Learners (“EL”) Yellow Orange Yellow Yellow
Hispanic Yellow Orange Yellow Yellow
Socioeconomically Yellow Orange Yellow Yellow
Disadvantaged (“SED”)

Students with Disabilities Orange Orange
(IISWDH)
Long-Term English Learners Orange Orange




(“LTEL")

Table 7 provides insight into subgroup performance within ELA. As noted in Table 4, Imagine Schools

has maintained a Yellow status, overall, for ELA performance (above the State, which was Orange, in

2024 and comparable to the State in 2025). This table then examines the five subgroups (ELs, Hispanic,
SED, SWD, and LTEL).

In 2024, Imagine Schools outperformed the State for EL, Hispanic, and SED subgroups (Yellow versus
Orange). Both the State and Imagine Schools scored Red for SWD and LTELs.

In 2025, Imagine Schools maintained its Yellow status for EL, Hispanic, and SED subgroups (and the State

increased to Yellow). Both Imagine Schools and the State increased performance of the SWD and LTEL

subgroups to Orange.

Table 8a — CAASPP Percentage of Students Met/Exceeded, ELA 2020-2025 (with historical data);
Overall and by Subgroup

ELA 2015-16 2018 -19 | 2020- 21 | 2021-22 2022-23 2023 -24 | 2024 -25

(inception) | (pre

COVID)

All 15% 34.25% 30.62% 27.65% 25.76% 30.44% 35.89%
Hispanic 13% 33.34% 30.34% 27.53% 26.08% 30.32% 36.1%
SED 10% 30% 29.97% 26.86% 23.61% 29.7% 35.58%
EL 15% 17.24% 14.8% 13.92% 9.45% 10.9% 12.24%
SWD n/a (nsize) | 15.79% 6.67% 7.46% 11.63% 6.41% 9.2%
LTEL n/a n/a n/a n/a 14.58% 5.88% 3.64%




Table 8b - Percentage of Students Met/Exceeded, ELA 2020-2025; Overall and by Subgroup
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Table 8c — CAASPP Percentage of Students Met/Exceeded, ELA 2020-2025 (with historical data) -
Change Over Time; Overall and by Subgroup

ELA Change over Change over five | Change since Change since
three years years (percentage | inception COVID (18-19)
(percentage points) (percentage (percentage
points) points) points)

All +10.13 +5.27 +20.89 +1.64

Hispanic +10.02 +5.76 +23.1 +2.76

SED +11.97 +5.61 +25.58 +5.58

EL +2.79 -2.56 -2.76 -5

SWD -2.43 (+2.79 from | +2.53 n/a -6.59
last year)

LTEL -10.94 n/a (only 3years) | n/a n/a

The three tables as part of Table 8 show Imagine Schools’ overall ELA performance and post-COVID
growth trends. Post-pandemic, Imagine Schools’ students overall saw a dip in ELA performance.
However, overall, students’ ELA performance has increased by over 5 percentage points over the last



five years, with a significant 10.13 percentage-point increase in the last three years. This trend has been
mirrored by our Hispanic and SED subgroups, who saw increases of 10 and approximately 12 percentage
points, respectively over the last three years. Since Imagine Schools’ inception, overall, and for our
Hispanic and SED subgroups, which make up the overwhelming majority of our population, students
who are meeting or exceeding state standards have increased between approximately 21 and 26
percentage points.

EL students’ performance dipped during the five-year period, although they have seen an increase of
almost three percentage points in performance in the last three years. Our EL population, overall,
currently lags behind their peers by approximately 24 percentage points.

Students receiving special education services have had more varied performance over the five-year
period. While they are up by over 2.5 percentage points overall, they experienced a dip in the 2023-24
school year. This past year they recovered and saw a gain of nearly 2.8 percentage points. Students
receiving special education services continue to lag behind their peers by over 26 percentage points.

While we only have three years’ worth of data for LTELs their ELA performance dropped significantly
during the period and currently stands at just under 4% which is over 32 percentage points behind their
peers.



Table 9 - Distance from Standard; 2023-2025; ELA; By Subgroup
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Table 9 shows the ELA DFS for the last three years by subgroup. While all subgroups are below
standard, on average, DFS narrowed for the SED, EL, Hispanic, and LTEL subgroups. Our SWD subgroup
has had a more varied story over the last three years, however, saw a notable reduction in DFS last year.

ELA Cohort Stories

The data above speaks to the significant ELA growth for Imagine Schools’ students, especially over the

last three years. Examining specific cohorts provides additional information about student growth over

time. The following four cohorts illustrate different patterns of ELA growth over the last three years.

Below each narrative are two visualizations—one showing the percentage of students meeting or

exceeding standards and one showing the cohort’s mean scale score relative to the statewide mean.

® Grade 3 to Grade 5 surge. Our students who were 3rd graders in 2023 and 5th graders in 2025

saw Imagine Schools’ largest three-year gain in the percentage of students meeting or exceeding
ELA standards. As a 3rd grade cohort, only 15.17% of students were meeting or exceeding
standards; by the time this group of students were 5th graders, 34.88% were. This more than
doubled the percentage. While this remained below the 2025 statewide proficiency rate of
48.80%, the cohort’s mean scale score of 2,469 moved closer to the statewide fifth-grade mean
of 2,495.7, narrowing the gap in overall performance.
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Middle School acceleration. Our students who were 6th graders in 2023 and 8th graders in 2025
saw sustained improvement through the middle school grades. As 6th graders, 35.71% of
students were meeting or exceeding standards; by the time this group of students were 8th
graders, 54.67% were - an increase of almost 19 percentage points; compared with 47.84%
statewide. In addition, the middle school’s mean scale score of 2,568.4 exceeded the statewide
mean of 2,554.6, further demonstrating stronger overall performance.
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Single year gain. Our students who were 7th graders in 2023 and 8th graders in 2024 produced
the largest single-year ELA gain over the last three years, moving from 29.17% to 47.83%
meeting or exceeding standards - that’s an 18.66 percentage-point increase in one year. In
addition, the middle school’s mean scale score of 2,551.6 exceeded the statewide mean of
2,548.7, further demonstrating stronger overall performance.



Percent met or exceeded
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Elementary gains. Our students who were 3rd graders in 2024 and 4th graders in 2025 made
the largest elementary ELA cohort gain, moving from 15.56% to 33.92% of students meeting or
exceeding standards - an 18.36 percentage-point increase. While this remained below the 2025
statewide proficiency rate of 45.70%, the cohort’s mean scale score of 2,428.4 moved closer to
the statewide fourth-grade mean of 2,457.4, narrowing the gap in overall performance.
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Table 10 - CAASPP 2024-2025 Met/Exceed Rates in ELA, by District (Elementary and Middle Schools);
Overall and by Subgroup

Desert Sands Unified 39.13% 33.01% 5.75% 33.91% 1.2% 8.25%

Imagine Schools,
R 35.89% 35.58% 12.24% 36.1% 3.64% 9.2%
Riverside County

Hemet Unified 32.15% 29.61% 4.6% 29.75% 1.47% 5.48%




San Jacinto Unified 31.93% 30.72% 7.09% 31.25% 1.44% 10.01%

Coachella Valley
Unified

28.7% 27.41% 8.69%  28.69% 2.33% 6.54%

Table 10 provides a comparison of Imagine Schools percentage of students who Met/Exceeded ELA
standards in the 2024-25 school year against the districts from which most of its students live (note that
the district data only looks at Elementary and Middle Schools to ensure comparable populations for
comparison). These districts were chosen given that for Imagine Schools, Coachella, approximately 70%
of students come from the Coachella Valley USD zone and approximately 30% come from the Desert
Sands USD zone. For Imagine Schools, Hemet, approximately 70% of students come from the Hemet
USD zone, while approximately 30% come from the San Jacinto USD zone.

The table is sorted by “All Students” and shows that Imagine Schools’ overall percentage of students
meeting and exceeding ELA standards is higher than three of the four neighboring districts. Only Desert
Sands USD outperforms Imagine Schools, overall, by 3.24 percentage points.

When comparing subgroups between Imagine Schools and neighboring districts, Imagine Schools’
students outperform neighboring districts in all but one instance:
e Desert Sands - Imagine Schools’ subgroups outperform every one of Desert Sands’ subgroups.
e Hemet USD - Imagine Schools’ subgroups outperform every one of Hemet USD’s subgroups.
e® San Jacinto USD - Imagine Schools’ subgroups outperform all of San Jacinto USD’s subgroups
except SWD, where Imagine Schools lags by less than 1 percentage point.
e Coachella Valley USD - Imagine Schools’ subgroups outperform every one of Coachella Valley

USD’s subgroups.



Table 11a - CAASPP 2024-2025 Met/Exceed Rates in ELA, by Elementary and Middle School Site
(Hemet); Overall

0% 10% 20% 30% 40% 50% 60% 70%

! Median 29.7%

San Jacinto Leadership Academy — Magnet 1 E ® 61.4%
Hemet Dual Language Academy 2 E @ 44.6%
Winchester Elementary 3 E @ 42.4%
Megan Cope Elementary 4 : ® 42.0%
Edward Hyatt World Language Academy 5 E ® 39.9%
Harmony Elementary 6 E ® 38.5%

De Anza Elementary 7 E ® 37.6%
Cawston Elementary 8 E ® 37.3%
Academy of Innovation 9 E ® 36.3%
McSweeny Elementary 10 E ® 35.0%
Bautista Creek Elementary " i ® 33.2%

Clayton A. Record, Jr., Elementary 12 : ® 32.9%

Valle Vista Elementary 13 E ® 31.5%

Rancho Viejo Middle 14 ;. 30.4%

Imagine Schools, Hemet 15 030.0%

Fruitvale Elementary 16 oi 29.4%

Ramona Elementary 17 0528.8%

North Mountain Middle 18 ®28.2%

Little Lake Elementary 19 ° 257.4%

Dartmouth Middle 20 ° 2:7.0%

Hamilton Elementary 21 L] 26.9%

Diamond Valley Middle 22 ° 2%.8%

Whittier Elementary 23 ® 26:.5%

Estudillo Elementary 24 ° 26:,1%

Jacob Wiens Elementary 25 ° 25.;4%

Hemet Elementary 26 [ ] 25.%1%

Monte Vista Middle 27 ° 23.6"/};

Park Hill Elementary 28 L] 22.4%5

Acacia Middle 29 ® 18.8% i

San Jacinto Elementary 30 ® 16.8% i

Table 11a offers a drill down of the overall performance data of each elementary and middle school in
Hemet USD and San Jacinto USD as compared to Imagine Schools, Hemet. Of the 30 schools, Imagine
Schools, Hemet is 15th when looking at the overall percentage of students who met/exceeded ELA
standards, making it in the top half. Itis important to note that the specific demographics of individual
schools may or may not be comparable to Imagine Schools, Hemet.



Table 11b - CAASPP 2024-2025 Met/Exceed Rates in ELA, by Elementary and Middle School Site
(Coachella); Overall

0% 10% 20% 30% 40% 50% 60% 70%

Median 33.0%

Gerald R. Ford Elementary 1 E ® 64.2%
James Monroe Elementary 2 E ® 58.4%
James Earl Carter Elementary 3 : ® 56.0%
Peter Pendleton Elementary 4 3 @ 50.0%
Ronald Reagan Elementary 5 ® 49.3%
Richard R. Oliphant Elementary 6 : ® 47.6%
Amelia Earhart Elementary School of International 7 E ® 45.5%
Harry S. Truman Elementary 8 : ® 45.0%
John Glenn Middle School of International Studies 9 H ® 44.1%
Martin Van Buren Elementary 10 : ® 42.0%

Carrillo Ranch Elementary " : ® 40.9%

Imagine Schools, Coachella 12 E 040.2%

Valle del Sol Elementary 13 : @ 39.8%

Abraham Lincoln Elementary 14 i ® 39.1%

Benjamin Franklin Elementary 15 E ® 38.0%

La Quinta Middle 16 —® 36.0%

Coral Mountain Academy 17 E ® 35.8%

Valley View Elementary 18 : ® 34.8%

Dr. Reynaldo J. Carreon Jr. Academy 19 @ 34.7%

Desert Ridge Academy 20 : ® 34.5%

Cahuilla Desert Academy Junior High 21 ® 335%

Mountain Vista Elementary 22 ql 32.5%

Bobby Duke Middle 23 ® 30.2%

Colonel Mitchell Paige Middle 24 ® 29.9%

Saul Martinez Elementary 25 ° 28.3:%

Westside Elementary 26 ° 2&3‘.%

Cesar Chavez Elementary 27 ® 27.4%

Mecca Elementary 28 ® 26.1%!

John Kelley Elementary 29 ® 25.6% .

Palm View Elementary 30 ®25.4% !

Sea View Elementary 31 ® 24.6% E

Las Palmitas Elementary 32 ®241%

Lyndon B. Johnson Elementary 33 ® 23.5% E

Theodore Roosevelt Elementary 34 ® 22.5% :

Andrew Jackson Elementary 35 ® 20.6% E

Herbert Hoover Elementary 36 ® 20.4% E

James Madison Elementary 37 @ 20.0% '

Toro Canyon Middle 38 ® 19.9%

Oasis Elementary 39 ® 18.1% :

Indio Middle 40 ® 17.6% E

Thomas Jefferson Middle 41 ® 15.2% E

John F. Kennedy Elementary 42 ® 12.7% -

Table 11b offers a drill down of the overall performance data of each elementary and middle school in
Desert Sands USD and Coachella Valley USD as compared to Imagine Schools, Coachella. Imagine
Schools, Coachella ranks 12th of 42 elementary and middle schools overall, placing it in the top third of
schools. Among schools in Coachella Valley USD, only one elementary or middle school outperforms
Imagine Schools in overall ELA performance. It is important to note that the specific demographics of
individual schools may or may not be comparable to Imagine Schools, Coachella.



MATHEMATICS
Table 12 - 2024 and 2025 Math Dashboard Performance Colors (Imagine Schools and State); Overall
and by Subgroup

Yellow

Yellow

EL Yellow Yellow

Hispanic Yellow Yellow Yellow

SED Yellow Yellow Yellow

SWD

LTEL

Table 12 provides insight into subgroup performance within Math. As noted in Table 4, Imagine Schools
has maintained a Yellow status, overall, for Math performance (above the State, which was Orange, in
2024 and comparable to the State in 2025). This table then examines the five subgroups (EL, Hispanic,
SED, SWD, and LTEL).

In 2024, Imagine Schools outperformed the State for EL, Hispanic, and SED subgroups (Yellow versus
Orange). Both the State and Imagine Schools scored Red for SWD and LTELs.

In 2025, Imagine Schools maintained its Yellow status for Hispanic, and SED subgroups (and the State
increased to Yellow). Imagine Schools dipped in its math performance for ELs from Yellow to Orange
whereas the State increased to Yellow. Both Imagine Schools and the State increased performance of
the LTEL subgroup to Orange. Imagine Schools did not increase the SWD subgroup performance,
remaining at Red, whereas the State increased to Orange.

Table 13a — CAASPP Percentage of Students Met/Exceeded, Math 2020-2025 (with historical data);
Overall and by Subgroup

All 27% 29.8% 11.08% 15.8% 13.05% 17.05% 23.38%

Hispanic 26% 29.2% 10.62% 15.71% 13.14% 17.46% 23.07%
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SED 26% 27.86% 10.15% 12.81% 11.56% 16.44% 21.32%
EL 27% 16.24% 7.03% 9.74% 5.12% 5.05% 8.39%
SWD n/a (nsize) | 13.15% 3.45% 4.41% 6.98% 3.8% 9.2%
LTEL n/a n/a n/a n/a 8.34% 0.0% 1.82%

Table 13b - Percentage of Students Met/Exceeded, Math 2020-2025; Overall and by Subgroup

Table 13c — CAASPP Percentage of Students Met/Exceeded, Math 2020-2025 (with historical data) -

CAASPP administration year

Change Over Time; Overall and by Subgroup

Math Change over Change over five | Change since Change since
three years years (percentage | inception COVID (18-19)
(percentage points) (percentage (percentage
points) points) points)

All +10.33 +12.3 -3.62 -6.42




Hispanic +9.93 +12.45 -2.93 -6.13

SED +9.76 +11.17 -4.68 -6.54
EL +3.27 +1.36 -18.61 -7.85
SWD +2.22 +5.75 n/a -3.95
LTEL -6.52 (but + 1.82 n/a n/a n/a

from last year)

The three tables as part of Table 13 show Imagine Schools’ overall math performance and post-COVID
growth trends. Post-pandemic, Imagine Schools’ students overall have seen a significant increase in
math performance (with a slight dip in 2022-23). Overall, the percentage of students meeting or
exceeding standards has increased by over 12 percentage points over the last five years, with a gain of
more than 10 percentage points in the last three years alone. This trend has been mirrored by our
Hispanic and SED subgroups, who saw gains of 12 and 11 percentage points, respectively, over the last
five years.

English Learner students’ performance increased slightly (1.3 percentage points) during the five-year
period, although they have seen an increase of over three percentage points in performance in the last
three years. Our EL population, overall, currently lags behind their peers by approximately 15
percentage points.

Students receiving special education services increased 5.75 percentage points over the five-year period,
although performance varied from year to year. In 2024-25, 9.2% met or exceeded standards,
compared with 3.8% in 2023-24. Students receiving special education services continue to lag behind
their peers by approximately 14 percentage points

While we only have three years’ worth of data for LTELs, their math performance dropped significantly
during the period, however, increased 1.82 percentage points in the most recent year. LTELs however,
still lag behind their peers by over 21 percentage points.

Table 14 - CAASPP 2024-2025 Met/Exceed Rates in Math, by District (Elementary and Middle Schools);
Overall and by Subgroup

All
SWD

District Students |SED % EL % Hispanic % |[LTEL % o

% %
Desert Sands Unified [28.46 22.22 4.1 22.84 0.4 5.48
Imagine Schools,

. . 23.38 21.32 8.39 23.08 1.82 9.2

Riverside County




Coachella Valley

" 21.02 20.11 9.14 21.17 3.19 6.49
Unified
Hemet Unified 18.24 15.95 3.39 16.18 2.06 3.77
San Jacinto Unified 17.71 16.56 4.34 17.24 0.72 4.78

Table 14 provides a comparison of Imagine Schools’ percentage of students who Met/Exceeded Math
standards in the 2024-25 school year against the districts from which most of its students live (note that
the district data only looks at Elementary and Middle Schools to ensure comparable populations for
comparison). These districts were chosen given that for Imagine Schools, Coachella, approximately 70%
of students come from the Coachella Valley USD zone and approximately 30% come from the Desert
Sands USD zone. For Imagine Schools, Hemet, approximately 70% of students come from the Hemet
USD zone, while approximately 30% come from the San Jacinto USD zone.

The table is sorted by “All Students” and shows that Imagine Schools’ overall percentage of students
meeting and exceeding math standards is greater than three of the four neighboring districts. Only
Desert Sands USD outperforms Imagine Schools, overall, by five percentage points.

When comparing subgroups between Imagine Schools and neighboring districts, Imagine Schools’
students outperform neighboring districts in most instances. Where a neighboring district outperforms
Imagine Schools, it is usually by less than 1 percentage point.

e Desert Sands - Imagine Schools’ subgroups outperform all of Desert Sands’ subgroups except
SED, where Imagine Schools lags by less than 1 percentage point.

e Coachella Valley USD - Imagine Schools’ subgroups outperform all of Coachella Valley’s
subgroups except ELs and LTELs, where Imagine Schools lags by less than 1 and 1.4 percentage
points, respectively.

e Hemet USD - Imagine Schools’ subgroups outperform all of Hemet USD’s subgroups except
LTELs, where Imagine Schools lags by less than 1 percentage point.

e San Jacinto USD - Imagine Schools’ subgroups outperform all of San Jacinto USD’s subgroups.



San Jacinto Leadership Academy - Magnet

Cawston Elementary

Clayton A. Record, Jr., Elementary

De Anza Elementary

Hemet Dual Language Academy

Megan Cope Elementary
Imagine Schools, Hemet
Valle Vista Elementary

Winchester Elementary

Edward Hyatt World Language Academy

Harmony Elementary

McSweeny Elementary
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Hamilton Elementary
Ramona Elementary
Fruitvale Elementary
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Estudillo Elementary
Jacob Wiens Elementary
Little Lake Elementary
Whittier Elementary
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Hemet Elementary
Diamond Valley Middle
Academy of Innovation
North Mountain Middle
Park Hill Elementary
San Jacinto Elementary
Monte Vista Middle

Acacia Middle
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Table 15a - CAASPP 2024-25 Met/Exceed Rates in Math, by Elementary and Middle School Site
(Hemet); Overall

10% 20% 30%
\ Median 17.8%
*29.7%
i *29.6%
* 28.5%
*28.5%
: *28.1%
*28.0%
$>27.3%
*23.5%
: *23.4%
*234%
*226%
L e 213%
*20.8%
* 18.8%
Lo 18.5%
0517.0%
. 1::6.4%
* 15.0%
. 14.1%:
S 14.1%;
* 13.9%
*13.4%
*12.8%
123%
*12.0%
* 11.5%
e 1.0%
*10.7%
*10.2%

+ 8.5%

Table 15a offers a drill down of the overall math performance data of each elementary and middle

40%

school in Hemet USD and San Jacinto USD as compared to Imagine Schools, Hemet. Of the 30 schools,

Imagine Schools, Hemet is 7th when looking at the overall percentage of students who met/exceeded

math standards, placing it in the top quartile of comparable schools. It is important to note that the

specific demographics of individual schools may or may not be comparable to Imagine Schools, Hemet.



Table 15b - CAASPP 2024-2025 Met/Exceed Rates in Math, by Elementary and Middle School Site
(Coachella); Overall

0% 10% 20% 30% 40% 50% 60%

Median 22.9%

'
Gerald R. Ford Elementary 1 E 60.0% ¢
Peter Pendleton Elementary 2 E + 53.4%
James Monroe Elementary 3 : 4 52.9%
James Earl Carter Elementary 4 E + 51.6%
John Glenn Middle School of International Studies 5 : * 40.2%
Harry S. Truman Elementary 6 . + 37.9%
Ronald Reagan Elementary 7 E + 37.4%
Richard R. Oliphant Elementary 8 : # 36.0%
Amelia Earhart Elementary School of International 9 i + 35.6%
Martin Van Buren Elementary 10 : # 34.8%
Coral Mountain Academy 1 . + 31.5%
Valle del Sol Elementary 12 E + 29.9%
Palm View Elementary 13 * 29.6%
Westside Elementary 14 I 4 28.8%
Benjamin Franklin Elementary 15 : * 28.4%
Dr. Reynaldo J. Carreon Jr. Academy 16 : * 27.8%
Carrillo Ranch Elementary 17 E + 27.6%
Valley View Elementary 18 : + 27.5%
Mountain Vista Elementary 19 : +27.1%
Saul Martinez Elementary 20 EQ 23.5%
Abraham Lincoln Elementary 21 & 22.9%
Cahuilla Desert Academy Junior High 22 $22.8%
La Quinta Middle 23 + 22.8%
Imagine Schools, Coachella 24 ()'21 9%
John Kelley Elementary 25 * 2i3,6%
Cesar Chavez Elementary 26 * 2b.6%
Mecca Elementary 27 * 1959%
Theodore Roosevelt Elementary 28 ] 17.99:(:
Desert Ridge Academy 29 & 17.4%
Andrew Jackson Elementary 30 + 16.3% E
Sea View Elementary 31 + 15.7% E
Herbert Hoover Elementary 32 4 14.6% H
Las Palmitas Elementary 33 + 14.0% E
Lyndon B. Johnson Elementary 34 4 13.8% L
John F. Kennedy Elementary 35 + 12.3% E
Colonel Mitchell Paige Middle 36 + 11.8% ‘
James Madison Elementary 37 * 10.3% E
Bobby Duke Middle 38 + 10.1% E
Toro Canyon Middle 39 *95% :
Oasis Elementary 40 + 9.2% E
Indio Middle 41 +62%
Thomas Jefferson Middle 42 ¢ 3.6% :

Table 15b offers a drill down of the overall math performance data of each elementary and middle
school in Desert Sands USD and Coachella Valley USD as compared to Imagine Schools, Coachella. Of
the 42 schools, Imagine Schools, Coachella is 24th when looking at the overall percentage of students
who met/exceeded math standards, just missing the top half of schools. It is important to note that the
specific demographics of individual schools may or may not be comparable to Imagine Schools,
Coachella.



Table 16 - Distance from Standard; 2023-2025; Math; By Subgroup

Standard threshald (0)

Years
W 2023

W 2024
-50

[ 2025

-68.9

-100 -90.6 —94.4 99 g0 3

-124.3
L -131.7 _
e 134.4

=150

-168.1

Average distance from standard (scale-score points)

-200 T T T T
SED EL Hispanic LTEL SWD

Student subgroup

Table 16 shows the Math DFS for the last three years by subgroup. While all subgroups are below
standard, on average, DFS narrowed for the SED, EL, Hispanic, and LTEL subgroups. Our EL subgroup has
had a more varied story over the last three years; DFS narrowed from 2023 to 2024 before widening
slightly in 2025; however overall, it remained narrower in 2025 than in 2023. The SWD subgroup has
moved further away from standard over the last three years and remains an area of focus.

Math Cohort Stories

The data above speaks to the significant Math growth for Imagine Schools’ students, especially over the
last three years. Examining specific cohorts provides additional information about student growth over
time. The following illustrates two views of the same cohort’s math growth over the last three years.
Below each narrative are two visualizations—one showing the percentage of students meeting or
exceeding standards and one showing the cohort’s mean scale score relative to the statewide mean.

e Single year gain. Our students who were 6th graders in 2024 and 7th graders in 2025 produced
the largest single-year math gain over that time period, moving from 11.76% to 21.95% meeting
or exceeding standards - a 10.19 percentage-point increase in one year. While this remained
below the 2025 statewide proficiency rate of 36.08%, the cohort’s mean scale score of 2,496
moved closer to the statewide seventh-grade mean of 2,520.2, narrowing the gap in overall
performance.



Percent met or exceeded

Mean scale score (points)

40%

State avg. 36.08%
State avg. 34.31%

30%

20% 21.95%

10% 11.76%

0% T T
Grade 6 (2024) Grade 7 (2025)

2550
State avg. 2520.2

State avg. 2499.8

2500 ————
2496.0
2463.0
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Grade 6 (2024) Grade 7 (2025)

Grade 5 to Grade 7 surge. Our students who were 5th graders in 2023 and 7th graders in 2025
saw Imagine Schools’ largest three-year gain in the percentage of students meeting or exceeding
math standards. As a 5th grade cohort, only 12.50% of students were meeting or exceeding
standards; by the time this group of students were 7th graders, 21.95% were - almost doubling
the percentage. While this remained below the 2025 statewide proficiency rate of 36.08%, the
cohort’s mean scale score of 2,496 moved closer to the statewide seventh-grade mean of
2,520.2, narrowing the gap in overall performance.
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A charter petition renewed pursuant to Education Code Section 47607.2(b) (middle performing) shall be
granted a renewal term of five years. As clearly demonstrated by the evidence above, the Charter School
meets this renewal criterion and should be granted a renewal term of 5 years.
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Revised Element 1 - Added in Full

ELEMENT 1: EDUCATIONAL PROGRAM

Governing Law: The educational program of the charter school, designed, among other things, to identify
those pupils whom the charter school is attempting to educate, what it means to be an “educated
person” in the 21 century, and how learning best occurs. The goals identified in that program shall
include the objective of enabling pupils to become self-motivated, competent, and lifelong learners.
[Education Code Section 47605.6(b)(5)(A)(i)]

The annual goals for the charter school for all pupils and for each subgroup of pupils identified pursuant
to Section 52052, to be achieved in the state priorities, as described in subdivision (d) of Section 52060,
that apply for the grade levels served by the charter school, and specific annual actions to achieve those
goals. A charter petition may identify additional school priorities, the goals for the school priorities, and
the specific annual actions to achieve those goals. [Education Code Section 47605.6(b)(5)(A)(ii)]

Our Mission, Vision, and Goals

The mission of Imagine Schools, Riverside County is to prepare a student population in a culturally
inclusive learning environment with curriculum delivery through a dual language immersion format. In
doing so, we believe each child will be equipped with the skills and knowledge to achieve their fullest
potential in preparation for college.

The vision of Imagine Schools is that all students will possess the knowledge, skills and confidence to
succeed by mastering academic standards and developing a deep understanding of subject matter.
Students will have a heightened awareness of the endless possibilities for their future and will be able to
think critically by asking the right questions, especially when confronted with the status quo.
The primary goals of Imagine Schools are to:
® Focus on student mastery in English and Spanish language arts utilizing Common Core State
Standards (“CCSS”).
e Focus on student mastery in the understanding and application of mathematical
computation, problem solving and concepts.
e Focus on positive character development measured by positive changes in behavior and
worldview.
Provide academic proficiency in two languages (English and Spanish).
e Develop cross-cultural competence.
Enable pupils to become self-motivated, competent, and lifelong learners.

Whom We Serve
Imagine Schools serves as a school of choice for families throughout Riverside County. Imagine

Imagine Schools is designed to attract families throughout Riverside County to our two campuses by
offering a unique educational program, specifically designed to meet students’ needs. Schools
implements a dual language immersion program designed to attract students desirous of learning or



maintaining Spanish language fluency. The educational program focuses on student academic
proficiency, utilizing the CCSS, Next Generation Science Standards (“NGSS”), History-Social Science
Framework, English Language Development (“ELD”) Standards, and the remaining State Content
Standards (collectively referred to herein as the “State Standards”), along with positive character
development. With these elements, students of Imagine Schools are both academically prepared to
take on opportunities as well as overcome any obstacles, ensuring they are on a path for higher
education and high-quality careers.

Imagine Schools enrolls students in grades transitional kindergarten (“TK”)-8'" grade at two campuses,
one in Coachella and one in Hemet. A child is eligible for TK if they have their fifth birthday between
September 2nd and December 2nd.

Parents from across Riverside County choose to send their children to Imagine Schools. For the
Coachella campus, about 70% of our students come from Coachella Valley Unified School District and
about 30% come from Desert Sands Unified School District. In Hemet, 70% of students come from
Hemet Unified School District and about 30% from San Jacinto Unified School District. The table below
shows the demographic breakdown for students across all districts as compared to Imagine Schools.

2024-25 Enrollment by Subgroup

School SED EL Hispanic SWD
Imagine Schools, 74% 37% 95% 10%
Riverside County (LEA)

Imagine Schools, 77% 42% 100% 10%

Coachella campus

Coachella Valley USD 93% 42% 98% 12%
Desert Sands USD 77% 20% 76% 12%
Imagine Schools, Hemet | 76% 26% 90% 9%
campus

Hemet USD 86% 13% 68% 15%
San Jacinto USD 85% 16% 77% 14%

(Source CDE Dataquest and ed-data.org - percentages vary slightly based on source; campus data is
reflective of the 2025-26 versus 2024-25 school year)

Imagine Schools serves a diverse student population. Given Imagine Schools’ students come from
neighboring districts, it is not unexpected that Imagine Schools’ student demographics are, in most
ways, comparable. As the table above demonstrates, overall, Imagine Schools as an LEA serves a


http://ed-data.org/

student population that is made up of predominantly socioeconomically disadvantaged students,
although at a slightly lower overall percentage than Coachella USD (~17% less), and Hemet and San
Jacinto USDs (~10%), but comparable to Desert Sands USD. Imagine Schools serves a population of
about 37% English Learners. At a campus level, the percentage is comparable to Coachella USD but
about double the percentages at Desert Sands, Hemet, and San Jacinto USDs. Imagine Schools
overwhelmingly serves Hispanic students (95%), which is comparable to Coachella USD but, on average,
10-20% higher than Desert Sands, Hemet, and San Jacinto USDs. Imagine Schools’ population of
students with special needs is 10% and generally aligned with neighboring districts, although Hemet and
San Jacinto USDs serve closer to 15%.

Projected Enrollment

The tables below show enrollment for Imagine Schools Coachella and Hemet campuses by grade for the
2025-26 school year and projected enrollment each year of the proposed charter term. TK classes
maintain the required 1:10 student/adult ratio. K classes maintain the required 1:24 ratio. 1st-5th
grade classes generally have between 22-30 students and 6th-8th grade classes average 25 students.
Both campuses have an approximate capacity of between 880-900 students.

Imagine Schools Coachella Projected Enrollment

Grade Level 2027-28 2028-29 2029-30 2030-31 2031-32
TK 60 60 60 60 60
K 72 72 72 72 72
1* Grade 90 90 90 90 90
2" Grade 90 90 90 90 90
3" Grade 90 90 90 90 90
4" Grade 90 90 90 90 90
5% Grade 96 90 90 90 90
6™ Grade 101 100 100 100 100
7" Grade 90 101 100 100 100
8" Grade 104 100 101 100 100
Total

Enrollment 883 883 883 882 882




Imagine Schools Hemet Projected Enroliment

Grade Level 2027-28 2028-29 2029-30 2030-31 2031-32
TK 60 60 60 60 60
K 72 72 72 72 72
1* Grade 90 90 90 90 90
2" Grade 90 90 90 90 90
3" Grade 93 90 90 90 90
4" Grade 96 93 90 90 90
5% Grade 113 96 93 90 90
6" Grade 96 113 100 100 100
7" Grade 88 96 113 100 100
8" Grade 78 88 96 113 100
Total

Enrollment 876 888 894 895 882

Imagine Schools may open additional campuses and shall seek a material revision of the charter petition
from the County Board when it proposes to establish operations at any additional sites, consistent with
Education Code Section 47605.6(a)(3). See Element 4, Facilities, for additional information on additional
campuses.

What It Means to Be an Educated Person in the 21% Century
The world has become a global marketplace with ever-expanding sources of information, technology

and advancement. We have evolved from a performance-based society, where the adult practiced what
was learned in school, to a learning society. Children need to develop flexible sets of abstract learning
and coping tools and skills. It is vital that students “learn how to learn” in our dynamically changing
nation and world.

An educated person in the 21° century will require a solid grounding in academics including the
fundamental skills and their application: biliteracy (English and Spanish), mathematics, science, social
sciences, the arts, and leadership. They will need critical thinking skills to search for solutions to a wide
variety of problems. They will need to be willing to expose themselves to success and failure by taking
risks. They will need practical ability to define problems, determine steps to find solutions, and then
implement these solutions.

Students will need to be effective communicators in English and Spanish with strengths in listening,
speaking, reading, and writing, with the ability to collaborate and lead effectively in their community.



Educated people in the 21 century will be capable and will perceive themselves as capable, with
realistic perceptions of their individual strengths and weaknesses.

An educated person in the 21 century will be mentally and physically healthy, with an awareness of
their value and the value of others. They will have the necessary skills to connect with and meaningfully
contribute to their community and society.

An educated person in the 21 century will know that learning and life are meaningful and joyful. They
will understand the value of participating in the community around them to improve it. They will
understand civic duties and the glorious opportunities afforded to us under democracy. Twenty-first
century students will need to be leaders who demonstrate honesty, courage, integrity, respect,
kindness, and persistence.

An educated person in the 21 century must be proficient in using technology. All students will need to
be successful in the information-rich global society that has emerged. Our aim is the empowerment of
all children to function effectively in their future, a future marked increasingly with change, information
growth, and evolving technologies. Technology is a powerful tool with enormous potential for paving
high-speed highways and learning opportunities for all, to better serve the needs of 21 century work,
communications, learning, and life.

How Learning Best Occurs

Instruction is defined as “the purposeful direction of the learning process.” Learning best occurs when
there is a central set of research-based methods of instruction. In order to guide the learning process,
Imagine Schools programming includes three research-based anchors:

e State Standards-Based - Learning best occurs when there is a rigorous instructional program
utilizing the State Standards. State Standards were designed to encourage the highest
achievement of every student, by defining the knowledge, concepts, and skills that students
should acquire at each grade level. Imagine Schools implements curricula that adheres to the
State Standards adopted by the California State Board of Education. More information about
our instructional program can be found in the Description of the Education Program section.

e Biliteracy Development - Learning best occurs in a dual language immersion program in which
students develop listening, speaking, reading and writing proficiency in English and Spanish. The
goal of the dual language program is to offer students an additive bilingual program that
develops bilingualism, biliteracy, grade level achievement, and multicultural competency. More
information about our dual language immersion program can be found in the Dual Language
Immersion section.

e Development of Character - Learning best occurs through the development of character, where
students learn how to become active participants in a community, to understand their rights
and to enthusiastically fulfill their responsibilities as members of society. The classroom and
school are model communities where students learn the skills and practices they need to live as
productive citizens of the greater community. More information can be found in the Positive
Character Development program section.




Dual Language Immersion (“DLI")

DLI Program Characteristics

High-quality DLI programs, such as the one at Imagine Schools, share a set of characteristics that

research and practice consistently link to strong academic, linguistic, and equity outcomes in elementary

and middle school.

Clear and Coherent Program Model - Imagine Schools has a clearly articulated “90/10” model
(more information can be found in the 90/10 model section) that specifies how instructional
time is allocated between English and Spanish across grade levels. Language allocation is
intentional and consistent, with explicit plans for how content areas are taught in each language
and how the program evolves from elementary into middle school. Spanish language is used as
a medium for rigorous academic instruction, not simply for language practice, and the program
is designed for long-term participation rather than short-term exposure.

Commitment to Additive Bilingualism - Imagine Schools’ DLI program is grounded in an additive
bilingual philosophy that values multilingualism as an asset rather than a remediation strategy.
Program structures and practices are designed to avoid deficit framing or linguistic hierarchies.

Aligned Curriculum and Materials and Rigorous Instruction in Both Languages - Imagine Schools’
curricula and instructional materials are high quality, standards-aligned, culturally sustaining,
and aligned across languages and grade levels. Rather than relying on direct translation,
Imagine Schools uses materials originally developed in each language or thoughtfully adapted to
preserve linguistic and cultural integrity (more information about our curricula and materials
can be found in the Description of the Educational Program section). Vertical alignment from

elementary through middle school ensures that students continue to develop academic
language and content knowledge in both languages without redundancy or gaps. Teachers use
research-based pedagogical strategies for implementing the curriculum and integrating
language and content instruction, such as explicit vocabulary development, structured oral
language practice, and purposeful academic discourse.

Qualified and Well-Supported Teachers - Imagine Schools’ core content teachers are fully
bilingual and biliterate in Spanish, with strong content knowledge and receive specialized
training in immersion and second language pedagogy (more information can be found in the
Professional Development section). Imagine Schools invests in ongoing professional learning

focused on dual language instruction, collaboration across language strands, and alignment
across grade levels.

Family and Community Engagement - Imagine Schools actively engages families as partners and
honors the linguistic and cultural assets of the community. Communication with families is
accessible in both languages, and our schools provide guidance on how families can support
bilingualism at home (more information can be found in the Home/School Collaboration

section).



DLI Research

A substantial body of research over the last 10-15 years shows that high-quality DLI programs,
implemented with fidelity, are an effective educational model. DLI programs promote high levels of
academic achievement, bilingualism, and biliteracy for both English learners and native English speakers,
while also supporting long-term educational equity and multilingual competence in an increasingly
global society.

Research consistently shows that students in DLI programs perform as well as or better than their peers
in English-only programs on standardized measures of academic achievement. Longitudinal studies
indicate that while some students—particularly English learners—may show slower growth in English
literacy during the earliest grades, these differences diminish over time. By upper elementary and
middle school, students in DLI programs typically match or exceed the performance of peers in English-
only settings in English reading, writing, and mathematics (Thomas & Collier, 2002; Valentino &
Reardon, 2015).

For English learners specifically, the evidence is particularly robust. DLI programs support more rapid
long-term English development and higher academic achievement than transitional bilingual or English-
only instructional models. English learners in DLI programs are more likely to be reclassified as English
proficient, demonstrate stronger literacy skills in both languages, and show sustained academic growth
across content areas (Valentino & Reardon, 2015; Umansky & Reardon, 2014). These outcomes
challenge earlier assumptions that instruction in a home language delays English acquisition and instead
align with linguistic research showing that strong first-language development supports second-language
learning (Cummins, 2000).

Beyond general academic outcomes, research also demonstrates that DLI programs are highly effective
at promoting bilingualism and biliteracy. Students who remain in DLI programs through the elementary
grades typically develop functional to high levels of proficiency in both languages, including reading and
writing. This level of biliteracy is rarely achieved through traditional world language instruction and

represents a distinct advantage of immersion-based models (Genesee et al., 2006; Howard et al., 2018).

Importantly, research finds no evidence that developing proficiency in a second language compromises
students’ native-language development (Bialystok, 2018).

In addition to academic outcomes, researchers have highlighted broader educational and social benefits
of dual language immersion programs. These include increased cross-cultural competence, positive
attitudes toward linguistic diversity, and more inclusive school environments (Howard et al., 2018;
Garcia & Kleifgen, 2018). Dual language programs have also been identified as a promising strategy for
narrowing long-standing achievement gaps, particularly when programs are equitably designed and
accessible to students from diverse socioeconomic and linguistic backgrounds (Thomas & Collier, 2012).

90/10 Model



Imagine Schools uses a Dual Language Immersion model to deliver its educational model. Imagine

Schools implements a 90/10 model which is outlined below.

Grade Subjects in Spanish Subjects in English
(Spanish/English %)

TK/Kindergarten Spanish Language Arts English Language Arts
(90/10) Math ELD (for ELs)

Social Studies

Science

Visual Arts

Physical Education
1st Spanish Language Arts English Language Arts
(80/20) Math ELD (for ELs)

Social Studies Physical Education

Science

Visual Arts
2nd Spanish Language Arts English Language Arts
(70/30) Social Studies Math

Science ELD (for ELs)

Visual Arts

Physical Education
3rd Spanish Language Arts English Language Arts
(60/40) Social Studies Math

Science ELD (for ELs)

Visual Arts Physical Education
4th Spanish Language Arts English Language Arts
(50/50) Social Studies Math

Visual Arts Science

Physical Education ELD (for ELs)
5th Spanish Language Arts English Language Arts
(50/50) Social Studies Math

Visual Arts Science

Physical Education ELD (for ELs)




6th-8" Spanish Language Arts English Language Arts

(50/50) Social Studies Math
Visual Arts Science
Physical Education ELD (for ELs)

Other Electives

Content areas in grades 2-8 may alternate from English to Spanish on a semester basis, or at the middle
school level, based on teacher Spanish fluency.

Description of the Educational Program

In the last several years, Imagine Schools adopted new curricula for all core subjects. All curricula are
approved by the State Board of Education and/or aligned to State Standards and relevant state
frameworks.

English Language Arts

Imagine Schools uses HMH’s English literacy programs, Into Reading (K-5) and Into Literature (6-8).
These curricula provide research-based, comprehensive K-8 literacy instruction focusing on foundational
skills (phonemic awareness, phonics, fluency, vocabulary, comprehension) and critical analysis, blending
print with digital tools for personalized learning, varied texts, and differentiated support for all learners,
anchored in text-based discussions and writing across genres, all accessible through the HMH Ed
platform.

Key Curricular Components
e Research-Based Foundation: Built on principles of structured literacy and the Science of
Reading, emphasizing explicit, systematic instruction in foundational skills.
e Core Curriculum:
O Into Reading (K-5): Focuses on early literacy, including phonemic awareness, phonics,
fluency, vocabulary, and comprehension with rich texts, discussions, and writing.
O Into Literature (6-8): Develops reading, writing, speaking, and listening for deeper
analysis of complex texts, with a focus on student agency and choice.
e Key Literacy Pillars: Explicitly teaches the five essential components of reading: Phonemic
Awareness, Phonics, Fluency, Vocabulary, and Comprehension.
e |Instructional Approach:
o0 Academic Discussion: Daily opportunities to engage with texts and ideas.
o Text-Based Analysis: Develops close reading, citing sources, and critical thinking.
o Scaffolded Writing: Supports the writing process across genres with models and tools
like Writable.
o Personalization: Adaptive technology and differentiated small-group instruction address
individual student needs.



e Digital Integration: A blend of print and digital resources via the HMH Ed platform for lesson
plans, assessments, and professional learning.

e Family Engagement: Includes resources like “Family Room” (virtual resources) to support at-
home learning in multiple languages.

e Allincoming kindergarten students receive universal screening for reading difficulties, including
dyslexia, utilizing state approved assessments tools. This screening continues, annually, for all
students through the second grade [Education Code Section 53008].

Spanish Language Arts

Imagine Schools uses HMH’s jArriba la Lectura! This K—6 Spanish language arts curriculum is the Spanish
counterpart to HMH’s Into Reading, designed for dual-language/biliteracy programs, providing authentic
Spanish texts and research-based instruction to build Spanish reading, writing, and communication skills,
focusing on foundational literacy (phonics, vocabulary, fluency) and knowledge building through
thematic units, guided by experts like Alma Flor Ada, and featuring culturally relevant materials and
tools for teachers and diverse learners.

Key Curricular Components

e Purpose: Develops successful Spanish readers and writers, supporting biliteracy goals.

e Authentic Materials: Uses high-quality, culturally relevant texts by native Spanish speakers,
unlike simple translations.

e Structure: Organized into thematic modules with essential questions, anchor charts (Carteles
didacticos), and text-specific, high-level questions.

e Research-Based: Grounded in the Science of Reading, focusing on phonemic awareness,
phonics, fluency, vocabulary, and comprehension, with Spanish-specific skills.

e Integration: Fosters connections between reading, writing, speaking, and listening, with daily
practice and academic discourse.

e Teacher Support: Includes ready-to-teach lessons, differentiation tools, graphic organizers, and
specific support for multilingual learners.

e Dual Language Support: Offers "equity plus" features for bilingual settings, not just a translated
version, allowing for growth in both Spanish and English when paired with Into Reading.

Imagine Schools uses Vista Higher Learning’s Descubre program for its 7-8th grade Spanish Language
Arts curriculum. Descubre prepares students for AP Spanish, immersing them in authentic language and
culture through a rich blend of texts, video, audio, and interactive online learning that helps teachers
and students connect with the language and culture in even more meaningful ways.

Key Curricular Components
e Six-step instructional design: Descubre is built around a research-based, proven instructional
design (context, vocabulary, media, culture, structure, and skill synthesis).
e Can-Dos and IPAs (International Phonetic Alphabet): Redesigned lesson openers with clearly
labeled Essential Questions, Can Do Goals, and IPA contexts, as well as a cultural focus on
products, practices, and perspectives.



e News and Cultural Updates: Carefully curated, authentic resources from across the Spanish-
speaking world—from online newspaper articles to TV news segments. Each selection includes a
scaffolded activity sequence leveled for built-in differentiation.

e Enrichment libraries: A collection of trade books to expose students to different reading
proficiency levels with rich and authentic content thematically related to the basal program.

English Language Development

Imagine Schools uses HMH’s English 3D to support English language development and proficiency for
multilingual learners. English 3D focuses on high-leverage vocabulary, syntax, and writing skills through
daily, interactive, and issue-based instruction, suitable for newcomers and long-term learners.

Key Curricular Components

e Designed for English learners in Grades K=12, including specialized courses for newcomers
("Language Launch") and LTELs in Grades 4-12.

e Emphasizes academic vocabulary, complex syntax, and language functions necessary for
academic success across content areas.

e Features consistent, 30—60 minute daily routines focusing on speaking, listening, reading, and
writing.

e Utilizes "Issue Books" with engaging, relevant topics, paired with "Language & Writing
Portfolios" for interactive, collaborative work.

e Includes formative assessments ("Daily Do Now"), unit tests, and performance-based rubrics,
with data tracking available.

e Leverages asset-based teaching, scaffolding, and contrastive analysis to boost student
confidence and proficiency.

Math

Imagine Schools uses HMH’s Math curriculum, Into Math (K-8, Algebra 1, Geometry, Algebra 2). This
curriculum focuses on deep conceptual understanding, procedural fluency, and application through a
research-based "build, connect, apply" lesson structure, integrating real-world connections and
performance data via HMH Performance Suite.

Key Curricular Components
e Personalization: Adaptive practice via Waggle provides customized skill-building.
e Data and Assessment: Integrated formative and summative assessments provide real-time
insights.
e Teacher Support: Streamlined planning, editable presentations, differentiation tools, and
professional development resources.
e Math Talk: Encourages student discourse, collaboration, and a positive math mindset

Imagine Schools uses HMH’s jArriba las Matemdticas!, a Spanish-language/dual-language math
curriculum (K-8), built on the Into Math framework. This curriculum offers culturally relevant materials,



visual models, and digital tools to support Spanish speakers, immersion, and equitable math learning,

focusing on conceptual understanding, real-world data, and adaptive practice for diverse needs.

Key Curricular Components

Science

Equitable and Immersive: Designed for immersion and dual-language programs, providing parity
with the English Into Math program.
Culturally Responsive: Features mentor texts, multicultural materials, and authentic datasets to
connect math to students' lives.
Visual Models and Digital Tools: Uses research-based visual models and digital tools to build
understanding from concrete to abstract.
Data-Driven Support: Integrates with HMH's Performance Suite and Personalized Path for real-
time assessment and targeted intervention (Tiers 1, 2, 3).
Core Curriculum: Aligns with Into Math, featuring structured lessons (Spark, Learn Together,
Check Understanding, etc.) and connected concepts.
Teacher Support: Offers Spanish planning guides, professional learning cards, and Al tools for
lesson customization and translation.
Student Experience:

e Interactive Practice: Student Central provides games and digital models for extra

practice.
e Adaptive Learning: Waggle offers personalized practice to address individual skill gaps

Imagine Schools uses HMH’s Into Science (K-5) and Science Dimensions (6-8) curriculum.

Into Science is NGSS-aligned, focusing on phenomenon-driven learning, using a 5E model (Engage,

Explore, Explain, Elaborate, Evaluate) and the Claims, Evidence, Reasoning (“CER”) framework for deep

sensemaking, blending hands-on activities with digital tools like simulations for interactive, three-

dimensional science learning that builds scientific literacy and connects to real-world applications.

Key Curricular Components

Phenomenon-Based Storylines: Lessons revolve around engaging, real-world phenomena to
drive student inquiry.

Three-Dimensional Learning: Integrates Disciplinary Core Ideas (“DCI”), Science and Engineering
Practices (“SEP”), and Crosscutting Concepts (“CCC").

Activity-Before-Content: Students learn by doing science through hands-on investigations and
digital simulations.

Claims, Evidence, Reasoning: Teaches students to construct scientific arguments, a core part of
sensemaking.

Digital and Print Integration: Offers a blended approach with digital resources (e-books, videos,
interactive assessments) and print materials.

ELA Integration: Supports science reading and writing skills, fostering cognitive growth.
Social-Emotional Learning (“SEL”): Embeds SEL competencies to build student confidence and
agency.



e STEM and Engineering Focus: Incorporates engineering design challenges.

Science Dimensions is built on the NGSS three-dimensional learning framework, emphasizing inquiry,
real-world relevance, and technology to develop scientific literacy through Scientific & Engineering
Practices, Disciplinary Core Ideas, and Crosscutting Concepts, using the 5E model (Engage, Explore,
Explain, Elaborate, Evaluate) with hands-on labs, digital resources, and collaborative projects to foster
critical thinking and problem-solving.

Key Curricular Components

e Integrated Digital and Print: Offers interactive digital textbooks, virtual labs, multimedia, and
traditional write-in worktexts.

e Strong NGSS Alignment: Ensures comprehensive coverage of standards with tools for teachers
to track student progress across the three dimensions.

e Collaborative Learning: Promotes teamwork and communication of scientific ideas.

e Differentiated Instruction: Provides resources for diverse learners, including support for
struggling students and challenges for advanced learners.

e Technology Integration: Uses simulations, digital assessments, and online resources to enhance
engagement and provide immediate feedback.

Imagine Schools uses HMH’s jArriba las Ciencias!, a Spanish-language science curriculum (K-8), mirroring
Into Science by focusing on phenomenon-based learning, the 5E instructional model (Engage, Explore,
Explain, Elaborate, Evaluate), and research-based pedagogy to build deep conceptual understanding and
scientific practices, using real-world contexts, hands-on activities, and integrated ELA to foster scientific
thinking in Spanish.

Key Curricular Components

e Spanish-First Transadaptation: Content is thoughtfully adapted (not just translated) by experts
to ensure scientific vocabulary and context are appropriate for Spanish speakers.

e Integrated ELA: Combines science with ELA through "Phenomenal Readers" (stories about
phenomena) and activities, especially in K-2, using familiar story formats like the Cuento
FUNomenal Flip Chart.

e Embedded Assessment: Supports higher-order thinking with formative and summative checks,
helping teachers gauge understanding and provide support.

e Digital and Hands-On: Offers flexible digital tools alongside physical materials, including "90-
Second Science" short experiments and videos.

Social Studies

Imagine Schools uses HMH’s Into Social Studies (K-6) and HMH Social Studies (6-12). Into Social Studies
focuses on foundational concepts, community, mapping, and early history, integrating non-fiction
content and literacy goals. HMH Social Studies is used to cover U.S. History (8th), World History (7th),
and World Geography (6th) with continually updated content and current events through a digital-first
approach. Both curricula are engaging, inquiry-based programs using digital tools, magazines, primary



sources, and HISTORY® content to build critical thinking, historical understanding, and civic skills, moving
beyond textbooks with interactive elements like virtual simulations, customizable content, and updated
current events to make learning dynamic and relevant for students.

The HMH Social Studies curriculum offers Spanish resources, including digital Spanish Student Editions
for grades 6-8. Additionally, Spanish/English guided reading workbooks are provided, and Into Social
Studies magazines (grades K-5/6) feature full Spanish versions.

Key Curricular Components

e |nquiry-Based Learning: Encourages students to ask questions, analyze evidence, and think like
historians.

e Interactive and Digital: Uses digital assets, videos (HISTORY®), interactive maps, and simulations
for active engagement, supporting various learning styles.

e Engaging Content: Features vibrant student magazines (Kids Discover), primary sources, and
storytelling instead of dense textbooks.

e Skill Development: Fosters critical thinking, research, analysis, communication, and cultural
awareness, preparing students for future studies.

e Teacher Support: Offers flexible instruction, instant feedback, and support for cross-curricular
teaching, with resources available on the HMH Ed platform.

Imagine Schools uses McGraw Hill’'s IMPACTO Estudios Sociales (K-8) for Social Studies instruction that is
in Spanish. IMPACTO is a fully native Spanish-language program explicitly designed to support dual-
language learners. IMPACTO focuses on inquiry-based learning to help students develop the critical
thinking skills of historians, geographers, and economists. It is fully aligned to the College, Career, and
Civic Life (“C3”) Framework and focuses on building active, future-ready citizens.

Key Curricular Components

e Inquiry-Driven Modules: Instruction is anchored by Essential Questions and Lesson Questions.
Students investigate high-quality primary and secondary sources, analyze evidence, and make
vital connections between the past and present.

e Built-in Scaffolding & Support: The Teacher Edition offers robust, point-of-use supports
specifically designed for ELs and students in dual-language immersion programs. This ensures
students at varying levels of Spanish proficiency can access rigorous content.

e  Multicultural Perspectives: Content features diverse voices and global viewpoints, enabling
students to explore different cultures, demographic groups, and historical experiences.

e Digital & Print Flexibility: The curriculum offers interactive digital e-books, gamified learning,
multimedia content, and print components like the Inquiry Journal. Integrated tools like
SmartBook provide personalized, adaptive reading challenges to address individual learning gaps

Specials



All specials/electives, to include Health/Physical Education, Art, AVID, Drama/Theater, and Spanish
language (middle school level), follow the respective California Subject Matter Frameworks and
applicable statutes.

Pathways2Careers Career Explorer
Imagine Schools uses Pathways2Careers Career Explorer as a supplemental program which brings the
four stages of career exploration (personal discovery, career awareness, career evaluation, and career
preparation) to life. Career Explorer includes a breadth of structured, cross-curricular lessons and
playlists including:
e Career Exploration Lessons: lessons that seamlessly integrate into core subject area classes
through intentional cross-curricular design
e Career Story Playlist: Features authentic narratives from professionals across all 14 Career
Clusters in the National Career Clusters® Framework, highlighting real-world pathways and
experiences
e Employability Skills Playlist: A flexible, modular curriculum that enables educators to build
essential employability skills critical for success in today’s workforce, covering all 9 employability
skills as defined by the US Department of Education
e Financial Literacy Playlist: Flexible curriculum that helps students build foundational financial
literacy through career-connected learning

Transitional Kindergarten

Imagine Schools offers a Transitional Kindergarten (TK) program as the first year of a two-year
Kindergarten program, which uses a modified kindergarten curriculum that is age and developmentally
appropriate. Pursuant to Education Code Section 48000(f), the TK program curriculum is aligned to the
California Preschool Learning Foundations developed by the California Department of Education. The
Charter School will maintain the requisite classroom size, adult to pupil ratio, and credential
requirements mandated by Education Code Section 48000(g) in its TK classrooms.

Positive Character Education

Imagine Schools uses the Character.org Framework for Schools (adopted network-wide in 2023-24) as
the foundation for our character development program. This framework guides both campuses in
creating caring, ethical learning communities where character and academics grow hand in hand.

As part of the adoption process, both schools held meetings and distributed surveys to families to
identify which character traits were most important to our communities; the following were selected:
e Creativity — Innovating, expressing ideas freely, and using imagination to solve problems.

e Open-mindedness — Valuing diverse perspectives, embracing feedback, and learning from
others.

e Responsibility — Owning our actions, choices, and learning; doing what is right even when no
one is watching.
Respect — Treating others, ourselves, and our environment with dignity and kindness.
Empathy — Seeking to understand and support others with compassion.



These traits are deeply woven into the fabric of daily school life and instruction. At both campuses,
character development is not a stand-alone program, but a schoolwide culture supported by intentional
structures and practices, including:

e Daily character lessons and reflections that connect character traits to real-life applications and
academic content. Students engage in approximately 25 minutes a day dedicated to character
education and broader social-emotional learning. During this time, each trait is explored deeply
(for about a month). Teachers are provided with resources from Character.org.

e Monthly assemblies and awards presentations. Both campuses intentionally celebrate students
who exemplify each trait in action and families are invited to participate in presentations.

e Weekly newsletter features, sharing stories, quotes, and family challenges that reinforce each
character trait.

e Integration into lesson plans, classroom discussions, and subject content, ensuring character
learning is authentic and relevant. Imagine Schools also participates in Imagine’s national
network’s “Character Essay Contest” for grades 3-8.

e Staff modeling and shared language, with educators serving as mentors and guides in living out
the traits.

e Family and community engagement, including parent education nights and service-learning
opportunities that extend the character traits beyond the classroom.

e External partnerships which provide opportunity for student leadership, community service, and
character development.

Through these experiences, students develop both moral character (traits such as empathy, and respect)
and performance character (traits like creativity, and responsibility). They learn that their character is
expressed through choices, relationships, and contributions to the school and broader community. At
both campuses, behavioral expectations and the related discipline rubric/consequences are tied to the
character traits. Students use character language in reflections on their own actions and their impact on
others.

At the end of each school year, both campuses complete a comprehensive Character.org self-
assessment, scoring their implementation on the Principles of Effective Character Education. This
reflective process guides continuous improvement, ensuring that character education remains
intentional and measurable. Both schools are working towards becoming a Character.org School of
Character (a multi-year process). Of note, Imagine Schools’ Dicho y Hecho: Leadership and Character in
Action practice was selected by Character.org as a 2026 Promising Practice. This recognition highlights
the meaningful impact of Imagine Schools’ character development efforts and its alignment with
Character.org’s 11 Principles Framework for Schools.

English Learners

An English Learner is a student whose home language is not English and who has not yet attained full
proficiency in English, as determined by a language survey and official assessment. These students



receive specialized services, including Integrated and Designated ELD, to improve their listening,
speaking, reading, and writing skills while mastering academic content.

Imagine Schools has clear policies and procedures for the initial identification, assessment, and
placement of students, ensuring consistent implementation and compliance in responding to our

diverse multilingual learner community. Imagine Schools’ process is aligned with the California English
Learner Roadmap (“ELR”) Policy.

1.

Step 1: Home Language Survey — Upon initial enrollment in a California public school, families
complete a Home Language Survey (“HLS”) to determine if a language other than English is
spoken at home, and if so, which language(s); that survey then becomes part of the student’s
Cumulative Permanent Record. The HLS is the first step to determine potential EL status and if a
student needs an assessment of their English language proficiency for language assistance
services. When Imagine Schools receives a student from another California district, the original
HLS results are respected.

Step 2: Initial Assessment - When the Home Language Survey indicates a student’s home
language is not English (or in unique cases, educators observe a student predominantly using
another language in class or requiring significant language support), Imagine Schools
administers the Initial ELPAC within 30 calendar days. The Initial ELPAC determines if students
are EL or are Initial Fluent English Proficient (“IFEP”). Qualified educators administer and score
the assessment. Based on their performance on the ELPAC, students will be classified into one
of three proficiency levels:

o Novice English Learners: Students at this level have minimally developed oral (listening
and speaking) and written (reading and writing) English skills. They tend to rely on
learned words and phrases to communicate meaning at a basic level. They need
substantial-to-moderate linguistic support depending on familiarity with tasks and
topics in social and academic contexts. This test performance level corresponds to the
"emerging" proficiency level as described in the 2012 ELD Standards.

O Intermediate English Learners: Students at this level have somewhat to moderately
developed oral and written English skills. They use English to learn and communicate in
meaningful ways but may require substantial to moderate support to communicate on
less familiar tasks and topics in academic contexts. This test performance level
corresponds to the entire "expanding" proficiency level and to the lower range of the
"bridging" proficiency level as described in the 2012 ELD Standards.

O Initial Fluent English Proficient: Students at this level have well-developed oral and
written skills. They can use English to learn and communicate in meaningful ways that
are appropriate to different tasks, purposes, and audiences in a variety of social and
academic contexts to engage in familiar social and academic contexts; they may need
light support to communicate on less familiar tasks and topics. This test performance
level corresponds to the upper range of the "bridging" proficiency level as described in
the 2012 ELD Standards.


https://www.cde.ca.gov/sp/ml/roadmap.asp
https://www.cde.ca.gov/sp/ml/roadmap.asp

Of note, Imagine Schools continues administering the ELPAC to the EL student annually until
reclassification occurs.

Step 3: Parent Notification - Parents are sent an initial notification letter as soon as the official
ELPAC results are available. This letter includes the assessment results, information about the
identification outcomes, and reclassification criteria in both English and the student's home
language. Parents are also provided information about the language development programs to
support instruction. Parents have the opportunity to opt out of ELD services if they wish,
however the student maintains their status as an English Learner.

Once students are identified as EL, Imagine Schools implements, in alignment with the CA Department

of Education requirements, two approaches to ELD instruction: integrated and designated.

Designated ELD is defined as instruction provided during a time during the regular school day
for focused instruction on the state-adopted ELD standards to assist English Learners in
developing critical English language skills necessary for academic content learning in English.
Integrated ELD is defined as instruction in which the state-adopted ELD standards are used in
tandem with the state-adopted academic content standards. Integrated ELD includes
specifically designed academic instruction in English. Integrated ELD includes EL targeted
supports for ELs in accessing the content including providing graphics, pre-highlighted texts,
providing information in smaller chunks, providing vocabulary supports, such as word walls.

Imagine Schools has time built into the daily schedule for Designated ELD instruction and uses HMH'’s

English 3D to support English language development and proficiency for multilingual learners (this

curricular description can also be found in the Educational Program section). English 3D focuses on

high-leverage vocabulary, syntax, and writing skills through daily, interactive, and issue-based

instruction, suitable for newcomers and LTELs.

Key Program Components

Designed for English learners in Grades K—12, including specialized courses for newcomers
("Language Launch") and LTELs in Grades 4-12.

Emphasizes academic vocabulary, complex syntax, and language functions necessary for
academic success across content areas.

Features consistent, 30—60 minute daily routines focusing on speaking, listening, reading, and
writing.

Utilizes "Issue Books" with engaging, relevant topics, paired with "Language & Writing
Portfolios" for interactive, collaborative work.

Includes formative assessments ("Daily Do Now"), unit tests, and performance-based rubrics,
with data tracking available.

Leverages asset-based teaching, scaffolding, and contrastive analysis to boost student
confidence and proficiency.

Teacher Qualifications



The English Learner Authorization (previously known as the Cross-cultural Language and Academic
Development (“CLAD") Certificate) is required of all Imagine Schools’ teachers and enables them to
provide specialized instruction to English Learners. Currently over 93% of teachers have this
authorization (either embedded into their credential or added on) while the rest are actively enrolled in
coursework to add the authorization. Of note, 70% of applicable teachers also hold the Bilingual
authorization in Spanish (also known as the Bilingual CLAD or BASP). This additional layer of language
expertise provides critical support to our ELs and is a unique feature of Imagine Schools.

All Imagine teachers are also certified to administer the ELPAC and receive ongoing training on ELD
standards and teaching strategies. See the Professional Learning section for more information.

Reclassification

Students are reclassified as Fluent English Proficient (“FEP”) when they meet the four California-defined
language proficiency and academic achievement criteria. Reclassification also refers to students being
“exited” from needing ELD services. Reclassification can take place at any time during the academic
year, immediately upon the student meeting all the criteria.

1. Criterion 1: Language Proficiency Assessment - Students must receive a performance level of 4
on the ELPAC Summative Assessment (administered annually to students with EL status) for
reclassification and exit from the ELD program.

2. Criterion 2: Teacher Evaluation - Teachers provide feedback on a student’s proficiency within
the academic setting.

3. Criterion 3: Family Input - Parents provide input on their child’s readiness for reclassification.
Criterion 4: Basic Academic Skills - Students must meet basic proficiency levels on key academic
assessments such as the CAASPP or the STAR (Imagine Schools’ formative assessment).

Reclassified ELs’ progress is monitored for at least four years to ensure they are progressing
academically without official ELD services and support.

Below are Imagine School’s reclassification rates for the last 3 years.

% ELs meeting locally Number of
adopted Reclassification ELs
Year Criteria Reclassified Number of ELs Overall Enrollment
2025-26 14.88% 82 551 1645
2024 -25 3.94% 21 533 1455
2023-24 6.79% 36 530 1333
2022-23  3.09% 16 517 1300

Student Supports




Imagine Schools uses the Multi-Tiered System of Supports (“MTSS”), a proactive, school-wide
framework designed to ensure every student receives the support they need to succeed. Through this
model, Imagine Schools uses a variety of data to identify needs early and decide if a student needs
more, less, or different support. MTSS aligns with Imagine Schools” whole-child approach as it addresses
academics as well as behavioral and social-emotional needs.
MTSS is based on a tiered system, anchored in tiers.
e Tier 1 (All students): High-quality, evidence-based instruction for all students, including those
receiving special education services, those who are struggling, and those who need enrichment.
e Tier 2 (Some students): Small group interventions for students who need extra support in
specific areas.
e Tier 3 (Few students): Intensive, individualized support for students with the highest needs.

Tier 1

Differentiated Tier 1 instruction recognizes students have diverse learning needs, strengths, and
interests. Instead of using a one-size-fits-all method where every student is taught the exact same way,
Imagine Schools’ teachers proactively adjust the content, process, products, and learning environment
to help every student succeed. Differentiated instruction is designed to maximize learning for all
students, including struggling learners, average learners, and those who benefit from
enrichment/extension. Through intentional differentiation, explicitly written into daily lesson plans,
teachers create small, flexible groups, offer varied materials, and provide different ways for students to
show what they have learned.

Tier 2

Tier 2 provides targeted intervention for selected students on specific content. At Imagine Schools,
intervention opportunities are embedded in the schedule, ensuring the school is always ready to
respond to student needs.

e At the elementary school, teachers use STAR (our formative assessment tool) or various
curricular assessments to determine which students may need additional support on specific
skills and they create daily, brief intervention groups as applicable.

e Atthe middle school, teachers also use STAR or various curricular assessments to determine
which students may need additional support on specific skills. Intervention is focused on
targeted English Language Arts and math skills (with all core teachers supporting these two
content areas). Each Wednesday students meet in homogeneous groups, based on data, to
engage deeply on areas of focus for a 6-week cycle. At the end of the cycle, data determines if a
student moves out of a particular group. For students who may not need additional support,
enrichment opportunities are provided.

In addition to academic intervention, Imagine Schools also provides Spanish language intervention.
Given the dual language model, core content is taught in Spanish, and Spanish language intervention is
determined based on fluency needs and ensuring that all students can successfully access grade level
content. Students receiving Spanish language intervention work closely with a fluent Spanish speaking
staff member (usually an instructional aide) to continue to build foundational language acumen.



In addition to intervention supports which are provided broadly, Tier 2 supports also include the Pre-
Student Success Team (“SST”) and SST processes. For students with more specific academic and
behavioral needs, the following process is implemented:

Tier 3

Teachers and specialized staff meet to discuss a student’s academic and behavioral concerns
and determine appropriate accommodations and goals which can serve as embedded supports
within the classroom.

The SST team meets again in 6 weeks to discuss the student’s progress and determine if
additional supports are needed within the classroom context. If so, additional accommodations
and goals are discussed and agreed upon.

If, despite implementation of additional accommodations and goals, the student is not making
progress, the SST meets to propose a formal 504 plan or consider special education eligibility.
Please see the Special Education Processes section for a detailed description of these steps.

Tier 3 provides intensive, individualized support for students with the highest needs through Imagine

Schools’ special education services. Imagine Schools offers two special education settings:

Resource - Students receive additional supports either within the classroom or in a pull-out
resource setting (services are based on the least restrictive environment for the student). When
students receive support within the classroom, a special educator provides additional support
on accessing the curriculum through small group, individual assistance, and/or support in the
application of accommodations. Students are not explicitly identified as receiving special
education services and the special educator may provide additional support to all students in
the classroom. For students who may receive supports in the resource setting, students work
with the special educator for the assigned number of minutes in the Individualized Education
Program (“IEP”) to both build foundational skills and more successfully access the grade level
curriculum.

Special Day Classroom (“SDC”) - Students who need to receive their core content in a separate
setting to better support their needs are part of the services provided in the special day
classroom. Students in this setting have a higher number of minutes designed to special
education services, per their IEP, and benefit from more consistent small group and fully
individualized instruction.

As part of the MTSS framework, Imagine Schools also provides specific behavioral supports to students.

Each campus has a full-time counselor who provides both individual and whole group supports.
Students may be referred for services by independently expressing need or by referral from a
parent, teacher, or other staff member. The counselor is available for a continuum of individual
issues from individual student needs to crisis interventions. The counselor also hosts “lunch
bunches”, safe, small groups of students who come together in an informal setting to engage on
a continuous basis. In addition, the counselor works closely with the classroom teacher and
often provides full-class lessons on a range of social-emotional topics, in coordination with the



schools’ character education programming. Finally, the counselor also provides workshops to
families on supporting positive behaviors at home.

e Both campuses also have a full-time school psychologist. This psychologist provides IEP
mandated emotional mental health related services (EMRS). The psychologist might also work
collaboratively with the counselor to provide broader social-emotional and behavioral supports
to students who are not identified with special needs.

e Both campuses also include additional staff specifically designated to support students’ social-
emotional and behavioral success including an assistant principal focused on culture, dean, and
student support liaisons.

Serving Students with Disabilities

Imagine Schools complies with all applicable state and federal laws in serving students with disabilities,
including, but not limited to, Section 504, the ADA and the IDEA.

Imagine Schools is categorized as a local educational agency in the El Dorado County Charter Special
Education Local Plan Area (“SELPA”) in accordance with Education Code Section 47641(a). Imagine
Schools complies with all state and federal laws related to the provision of special education instruction
and related services and all El Dorado County Charter SELPA policies and procedures; and utilizes
appropriate SELPA forms. Imagine Schools does not discriminate against any student with a disability in
the admission process or any other aspect of operation.

Imagine Schools is solely responsible for its compliance with Section 504, IDEA, and ADA. Imagine
Schools’ facilities are accessible for all students with disabilities, and do not limit an eligible student’s full
participation in the educational and extracurricular programs.

Section 504 of the Rehabilitation Act

Imagine Schools recognizes its legal responsibility to ensure that no qualified person with a disability
shall, on the basis of disability, be excluded from participation, be denied the benefits of, or otherwise
be subjected to discrimination under any program of the school. A student who has a physical or mental
impairment that substantially limits one or more major life activities, has a record of such an
impairment, or is regarded as having such an impairment, is eligible for protections under Section 504.

A 504 team will be assembled by the Principal and shall include the parent/guardian or adult with
educational rights, the student (where appropriate), and other qualified persons knowledgeable about
the student, the meaning of the evaluation data, placement options, and accommodations. The 504
team will review the student’s existing records; including academic, social and behavioral records, and is
responsible for making a determination as to whether an evaluation for 504 services is appropriate. If
the student has already been evaluated under the IDEA but found ineligible for special education
instruction or related services under the IDEA, those evaluations may be used to help determine
eligibility under Section 504. The student evaluation shall be carried out by the 504 team who will
evaluate the nature of the student’s disability and the impact upon the student’s education.



This evaluation will include consideration of any behaviors that interfere with regular participation in the
educational program and/or activities. The 504 team may also consider the following information in its
evaluation:

e Tests and other evaluation materials that have been validated for the specific purpose for which
they are used and are administered by trained personnel.

e Tests and other evaluation materials include those tailored to assess specific areas of
educational need, and not merely those which are designed to provide a single general
intelligent quotient.

e Tests are selected and administered to ensure that when a test is administered to a student with
impaired sensory, manual or speaking skills, the test results accurately reflect the student’s
aptitude or achievement level, or whatever factor the test purports to measure, rather than
reflecting the student’s impaired sensory, manual or speaking skills.

The final determination of whether the student will or will not be identified as a person with a disability
is made by the 504 team in writing and notice is given in writing to the parent/guardian or adult with
educational rights for the student in their primary language along with the procedural safeguards
available to them. If during the evaluation, the 504 team obtains information indicating possible
eligibility of the student for special education per the IDEA, a referral for assessment under the IDEA will
be made by the 504 team.

If the student is found by the 504 team to have a disability under Section 504, the 504 team shall be
responsible for determining what, if any, accommodations or services are needed to ensure that the
student receives the free and appropriate public education (“FAPE”). In developing the 504 Plan, the
504 team shall consider all relevant information utilized during the evaluation of the student, drawing
upon a variety of sources, including, but not limited to, assessments conducted by Imagine Schools’
professional staff.

The 504 Plan shall describe the Section 504 disability and any program accommodations, modifications
or services that may be necessary.

All 504 team participants including parents/guardians or adults with educational rights, teachers and
any other participants in the student’s education, including substitutes and tutors, must have a copy of
each student’s 504 Plan. The site administrator will ensure that teachers include 504 Plans with lesson
plans for short-term substitutes and that the teacher review the 504 Plan with a long-term substitute. A
copy of the 504 Plan shall be maintained in the student’s file. Each student’s 504 Plan will be reviewed
at least once per year to determine the appropriateness of the Plan, needed modifications to the plan,
and continued eligibility.

Services for Students under the IDEA
Imagine Schools adopts its own policies and procedures which align with SELPA policies and procedures,
and utilizes SELPA forms in seeking out and identifying and serving students who may qualify for special



education programs and services and for responding to record requests and maintaining the
confidentiality of pupil student records in compliance with FERPA and relevant state laws.

Imagine Schools agrees to promptly respond to all SELPA inquiries, and to comply with SELPA directives.
Imagine Schools is exclusively responsible for the provision of services (including but not limited to
referral, identification, assessment, case management, Individualized Education Program development,
modification and implementation).

The following description aligns with the El Dorado County Charter SELPA policy and State and Federal
law and is provided by Imagine Schools for the sole purpose of providing a reasonably comprehensive
description of the special education program.

Staffing

All special education services at Imagine Schools will be delivered by individuals or agencies qualified to
provide special education services as required by the Education Code and the IDEA. Imagine Schools’
staff shall participate in in-service training relating to special education provided by the Charter School
and/or the SELPA.

Imagine Schools is responsible for the hiring, training, and employment of site staff necessary to provide
special education services to its students, including, without limitation, special education teachers,
paraprofessionals, and resource specialists. Imagine Schools ensures that all special education staff hired
are qualified pursuant to SELPA policies, as well as meet all legal requirements. Documentation of
qualifications shall be maintained on site for inspection by the County.

Imagine Schools may contract for some or all of its special education services through a State approved
nonpublic agency or agencies. All contracted agencies and service providers shall meet applicable state
certification, credentialing, and licensing requirements and shall operate in full compliance with federal
and state laws, SELPA policies, and Imagine Schools’ procedures. Imagine Schools anticipates that as it
expands, the feasibility of employing full or part-time special education teachers and staff increases;
thus allowing for the Imagine Schools to limit the number of contracted services required once the
schools are at full growth.

Response to Requests

Imagine Schools promptly addresses all requests it receives for assessment, services, complaints, |IEP
meetings, reimbursement, compensatory education, mediation, and/or due process whether these
requests are verbal or in writing. Imagine Schools ensures that all legally required actions and timelines
are followed in accordance with IDEA, Section 504, and applicable provisions of the Education Code.
Written requests for assessment shall trigger statutory timelines as set forth under Education Code
Section 56321 and related regulations.

Imagine Schools follows all applicable state and federal law prior to imposing discipline upon a student
with a disability. Imagine Schools complies with all applicable state and federal laws and regulations



governing the discipline of students with disabilities, including those set forth in the IDEA, Section 504,
and Education Code Sections 48915.5 and 48915.6. Prior to imposing any disciplinary action that
constitutes a change of placement, Imagine Schools convenes the required team meeting to determine
whether the conduct in question was a manifestation of the student’s disability and to ensure continued
provision of FAPE.

Identification and Referral

Imagine Schools has the responsibility to identify, refer, and work cooperatively in locating students who
have or may have exceptional needs that qualify them to receive special education services. Imagine
Schools adopts and implements policies and procedures to align with SELPA policies and procedures to
ensure timely identification and referral of students who have, or may have, such exceptional needs. A
student shall be referred by Imagine Schools for special education only after the resources of the
general education program have been considered, and where appropriate, utilized.

Imagine Schools follows Child Find procedures (differentiated by IEP and 504) to identify all students
who may require assessment to consider special education eligibility and special education and related
services in the case that general education interventions do not provide a free appropriate public
education to the student in question.

Assessments
The term “assessments” shall have the same meaning as the term “evaluation” in the IDEA, as provided
in Section 1414, Title 20 of the United States Code. Imagine Schools determines what assessments, if
any, are necessary and arrange for such assessments for referred or eligible students in accordance with
applicable law. Imagine Schools works to obtain a parent/guardian or adult with educational rights’
consent to assess students. In accordance with Education Code Section 56320, 20 USC 1414, and 34 CFR
300.304, assessments and other evaluation materials used to assess students:
e Are selected and administered so as not to be discriminatory on a racial or cultural basis;
Are provided and administered in the child’s student’s native language or other mode of
communication and in the form most likely to yield accurate information on what the child
student knows and can do academically, developmentally, and functionally, unless it is
clearly not feasible to provide or administer;
Are used for the purposes for which the assessments or measures are valid and reliable;
Are administered by trained and knowledgeable personnel; and
® Are administered in accordance with any instructions provided by the producer of the
assessments.

Further, Imagine Schools ensures:

e Assessments and other evaluation materials include those tailored to assess specific areas
of educational need and not merely those that are designed to provide a single general
intelligence quotient.

® Assessments are selected and administered so as best to ensure that if an assessment is
administered to a child student with impaired sensory, manual, or speaking skills, the



assessment results accurately reflect the child’s student’s aptitude or achievement level or
whatever other factors the test purports to measure, rather than reflecting the child’s
student’s impaired sensory, manual, or speaking skills (unless those skills are the factors
that the test purports to measure).

e The child student is assessed in all areas related to the suspected disability, including, if
appropriate, health, vision, hearing, social and emotional status, general intelligence,
academic performance, communicative status, and motor abilities;

e Assessments of children students with disabilities who transfer from one public agency to
another public agency in the same school year are coordinated with those children students
prior and subsequent schools, as necessary and as expeditiously as possible, to ensure
prompt completion of full evaluations.

e The evaluation is sufficiently comprehensive to identify all of the child’s student’s special
education and related services needs, whether or not commonly linked to the disability
category in which the student has been classified.

e Assessment tools and strategies that provide relevant information that directly assists
persons in determining the educational needs of the child student are provided.

IEP Meetings
Imagine Schools arranges, notices, and documents the necessary IEP meetings. IEP team membership

shall be in compliance with state and federal law. Imagine Schools is responsible for having the following

individuals in attendance at the IEP meetings:

e the parent/guardian/adult with educational rights;

e the Principal and/or the Imagine Schools’ designated representative with appropriate
administrative authority as required by the IDEA,;

e the student’s special education teacher;

e atleast one of the student’s general education teachers if the student is or may be in a regular
education classroom;
an individual to interpret instructional implications or evaluations;

e the student, if appropriate;
other school representatives who are knowledgeable about the regular education program at
the school and/or about the student.

e Imagine Schools also arranges for the attendance or participation of all other necessary staff
that may include, but are not limited to, an appropriate administrator to comply with the
requirements of the IDEA, a speech therapist, psychologist, resource specialist, and/or behavior
specialist shall document the IEP meeting and provide the notice of parental rights.

IEP Development

Imagine Schools understands that the decisions regarding eligibility, goals/objectives, program, services,

placement, and exit from special education shall be its own, exclusively. Programs, services and

placements shall be provided to all eligible students in accordance with the policies, procedures and

requirements of the SELPA and State and Federal law.



Imagine Schools ensures its IEP teams address each of the considerations listed in Education Code
Section 56341.1. The Individualized Education Program shall include designated instruction and services
(as defined by Education Code Section 56363) as necessary to provide a free appropriate public
education. As per Education Code Section 56363, “designated instruction and services” is defined in
alignment with the term “related services” under the IDEA to mean “transportation, and such
developmental, corrective, and other supportive services (including speech-language pathology and
audiology services, interpreting services, psychological services, physical and occupational therapy,
recreation, including therapeutic recreation, social work services, school nurse services designed to
enable an individual with exceptional needs to receive a free appropriate public education as described
in the individualized education program of the child student, counseling services, including rehabilitation
counseling, orientation and mobility services, and medical services, except that such medical services
shall be for diagnostic and evaluation purposes only) as may be required to assist an individual with
exceptional needs to benefit from special education, and includes the early identification and
assessment of disabling conditions in children students.

IEP Implementation

Imagine Schools is responsible for implementation of IEPs and supervision of services. Imagine Schools
provides the parents/guardians or adults with educational rights with timely reports on the student’s
progress as provided in the student’s IEP, and at least quarterly or as frequently as progress reports are
provided for non-special education students, whichever is more. Imagine Schools also provides all
home-school coordination and information to facilitate the student’s educational program. Imagine
Schools is also responsible for providing all curriculum, classroom materials, and modifications and
accommodations necessary for the student to access and benefit from the general education
curriculum, in accordance with the student’s IEP.

Interim and Initial Placements of New Charter School Students

For students who enroll in Imagine Schools from another school district outside of the SELPA with a
current IEP, Imagine Schools conducts an IEP meeting within thirty days of enrollment. Prior to such
meeting and pending agreement on a new IEP, Imagine Schools implements the existing IEP, to the
extent practicable or as otherwise agreed between Imagine Schools and parent/guardian or adult with
educational rights.

Non-Public Placements/Non-Public Agencies
If the IEP team determines a nonpublic placement or nonpublic agencies are necessary to provide a free
appropriate public education, Imagine Schools is solely responsible for selecting, contracting with, and
overseeing all non-public schools and non-public agencies used to serve special education students.
Imagine Schools promptly addresses all parental/guardian or adult with educational rights’ requests
related to nonpublic placements, services from non-public schools or agencies, unilateral placements,
and/or requests for reimbursement in accordance with applicable law and SELPA policies and
procedures including. In responding to these requests, Imagine Schools shall, as appropriate:

e Convene an |[EP team meeting

® Provide prior written notice



e Seek additional assessments in response to the requests
e Ensure that all procedural safeguards are observed

Non-discrimination

It is understood and agreed that all students will have access to Imagine Schools and no student shall be
denied admission nor counseled out of the school due to the nature, extent, or severity of their
disability or due to the student’s request for, or actual need for, special education services.

Parent/Guardian or Adult with Educational Rights’ Concerns and Complaints

Imagine Schools adopts policies and procedures in alignment with SELPA policies as they apply to
investigating and responding to parental/guardian or adult with educational rights’ concerns or
complaints related to special education services.

Imagine Schools’ designated representative shall investigate as necessary, respond to, and address the
parent/guardian concern or complaint. Imagine Schools promptly schedules meetings with
parents/guardians or adults with educational rights to address concerns or complaints regarding the
provision of special education or related services. Meetings are scheduled in a manner to ensure that
representatives of all relevant parties are able to attend. or their representatives to address the
parent/guardian concerns or complaints so that a representative of each entity may attend.

Imagine Schools, as the LEA, is ultimately responsible for determining how to respond to parent
concerns or complaints. Imagine Schools responds to any complaint to or investigation by the California
Department of Education, the United States Department of Education, Office for Civil Rights or any other
agency.

Due Process Hearings

Imagine Schools may initiate a due process hearing or request for mediation with respect to a student if
it determines such action is legally necessary or advisable. In the event that the parents/guardians or
adults with educational rights file for a due process hearing, or request mediation, Imagine Schools shall
participate in and respond to the proceedings in accordance with all applicable legal requirements and
procedural safeguards. In the event that the Charter School determines that legal representation is
needed, it shall select appropriate legal counsel.

SELPA Representation
Imagine Schools represents itself at all SELPA meetings.

Professional Development

Staff at Imagine Schools engage in a variety of professional development opportunities designed to help
them grow and stay abreast of best practices in the field. Professional development opportunities
generally fall into four categories: professional associations and memberships, professional learning
communities, structured in-house professional learning, and individual coaching. Each of these is
described below.



Professional Associations and Memberships

Imagine Schools takes advantage of the resources provided by a host of professional organizations.

RCOE English Learner Development pilot - Imagine Schools staff engage with RCOE on
strengthening evidence-based Designated English Language Development practices aligned with
state guidance, with the ultimate goal of improving academic and language outcomes for English
Learner students.

RCOE data professional learning network - Imagine Schools staff have been voluntary
participants in RCOE’s data learning network which helps build staff data capacity through
enhanced and custom data visualizations, a professional learning network, and expert-level
training.

EduNexta - Imagine Schools partners with EduNexta, building internal capacity to boost student
engagement, increase academic achievement, and foster culturally responsive classrooms.
Professional learning is provided in Spanish to support the bilingual classroom.

Instruction Partners - Imagine Schools partners with Instruction Partners to build capacity
around lesson planning and internalization. The work with Instruction Partners builds on
improving collaborative planning practices for greater impact.

National Association for Bilingual Education (“NABE”) - NABE provides staff with high-quality
professional development, and resources to support bilingual/multilingual learners. Through
this membership, we have access to specialized training, research publications, networking
opportunities, and access to conferences aimed at improving instructional practices and
securing funding for English Learners.

California Association for Bilingual Education (“CABE”) - CABE provides staff with access to the
annual state conference, professional development workshops, and networking opportunities.
El Dorado County Charter SELPA - SELPA provides staff with access to conferences and resources
to support improving outcomes for students with disabilities.

Professional Learning Communities (“PLC”)

Imagine Schools’ teachers engage in PLCs, an ongoing process in which educators work collaboratively in

recurring cycles of collective inquiry and data analysis to achieve better results for the students they

serve. Imagine Schools implements two types of PLCs, both driven by content area, which follow a train-

the-trainer model:

Content chairs collectively meet with an instructional coach - In this PLC, the instructional coach
guides content chairs (for example, an elementary math content chair) in protocols around data
analysis, curricular internalization, etc., which they then take back to a PLC with content aligned
teachers.

Content chairs meet with other aligned content teachers - In this PLC, content chairs implement
the protocols learned with the instructional coach with larger teacher groups, ensuring
consistency in approach throughout the schools.

Professional Learning Sessions



Imagine Schools has early student release every Wednesday, along with additional full-day professional
learning days built into its calendar, ensuring significant time for staff to learn and grow. Topics for the
ongoing professional learning are based on data (whole school as well as targeted groups), are
differentiated based on teacher needs, and include topics such as:

e Implementation of curricula, including lesson internalization protocols.
Analysis of student work and/or formative assessment data.
Implementation of best practices in dual language learning.
Increasing student discourse.
Increasing rigor/student cognitive lift.
Deeper exploration of implementation of specific pedagogical strategies (for example, close
reading, use of student scaffolds such as anchor charts, or student engagement strategies).

Role-specific learning for non-teacher roles.
Implementation of character education modules.

Individual Instructional Coaching Cycles
Each Imagine Schools campus has 2 full-time instructional coaches who specialize in grade band
supports (one for elementary and one for middle school). Instructional coaches’ primary role is to
engage in a traditional coaching cycle with teachers:
e The teacher and coach meet to set a goal for the cycle based on trends and areas of need.
e The coach observes instruction with a focus on the determined goal.
e The coach meets with the teacher and provides concrete, bite-sized feedback.
e The coach observes the teacher again, focused on the determined goal and implementation of
feedback.
e The coach provides feedback again, noting improvements and means for continued individual
growth.

Topics for an individual coaching cycle are based on teacher need but may include student discourse,
engagement, effective use of curricular materials, ongoing progress monitoring, and/or increasing rigor.
In addition to coaching cycles, Imagine Schools’ instructional coaches also provide ad hoc instructional
support, lead the PLC with content chairs, support the Wednesday/other professional learning sessions,
support data analysis at grade level collaborative planning meetings, and develop curricular
modifications/supports specifically aligned to the dual language program and State Standards.

While outside the instructional coaching cycle, teachers also receive support from school leaders and
deans who also conduct classroom observations and provide feedback on both instructional and

classroom culture/behavioral needs.

Home/School Collaboration

Imagine Schools recognizes the critical importance of families as partners in their child’s education.
Families are not seen as a secondary support strategy, but rather as a key driver of student success and
school culture. Engagement is not a series of one-off events but is embedded in the school culture and



families are regularly invited to participate in conversations regarding school culture, instructional
priorities, and student support systems.

Because Imagine Schools is a school of choice for families, engagement begins before enrollment. Once
a student and family are welcomed into the school community, ongoing engagement is based on three
key principles which are outlined below.

Reciprocal and Respectful Relationships

At Imagine Schools, educators and families view each other as partners with shared power.
Relationships are built by acknowledging that families possess unique knowledge about their children
and by building on family strengths rather than addressing perceived gaps. Given the dual language
model and the demographics of the school community, cultural and linguistic diversity are celebrated.
Trusting relationships are built through ongoing opportunities which welcome families into the Charter
School. The Charter School offers a variety of traditional opportunities including Back to School Night
and Open Houses as formal ways to engage families in the school community. In addition, the schools
have Parent Teacher Organizations, which provide families an opportunity to volunteer in different
capacities and build relationships with school-based staff and other families. Each grade or class also
has a “Room Parent” who helps coordinate support and broader engagement. Finally, parents are
welcomed to the Charter School for a variety of opportunities which allows them to see their child’s
success. These include things such as art shows, fall and spring festivals, assemblies which celebrate
student accomplishments, spelling bees, and theater performances.

Imagine Schools also partners with community groups to build partnerships with families and provide
additional opportunities to students. For example, through a current partnership with the Latino
Commission, families have the opportunity to participate in the Strengthening Families program, a
program designed to strengthen family connections and promote positive communication and support.
Families attend sessions that include topics such as managing stress and engaging in healthy
communication. Additional community partnerships expose students and families to community-based
resources and opportunities.

Two-Way, Continuous Communication

At Imagine Schools, communication between families and the Charter School is not just about informing,
but about building community and partnership. Communication includes using multiple, accessible
methods (parent apps, phone, email, and in-person) and ensuring communication is in both Spanish and
English. Both campuses send home a weekly newsletter, post an annual and monthly calendar with key
dates, and keep families informed using ParentSquare and/or ClassDojo. These updates may be general
to the class or school, or may provide parents/caregivers with specific academic or behavioral
information about their child.

Parents/caregivers have access to a parent portal as part of PowerSchools. This portal allows parents
real-time access to academic updates and attendance data.



Shared Decision-Making

Families are viewed as partners, in service of their child’s success, and are involved in school-level
decisions and advocacy. As academic partners, families receive quarterly progress reports and family-
teacher conferences are hosted to discuss student progress. Informal touchpoints, related to academics
and behaviors, from teachers and staff occur on an ongoing basis. In addition, family nights are hosted
where parents/caregivers are provided with resources to support their child’s learning.

Families are also an integral part of school level decision making and advocacy. For example, families
helped determine the character-based values for each school and the schools provide resources on how
to support the implementation of these values at home. Each campus also has periodic touchpoints
with families, including events like “Pizza with the Principal” where updates are shared and families’
opinions on key school-level decisions are solicited.

The schools each have an English Learner Advisory Committee (“ELAC”) and School Site Council The
ELAC, composed of parents, staff, and community members, advises the Charter School on programs,
services, and the academic needs of English learners. The School Site Council is a voting committee of
staff and parents that works with the Principal to develop and monitor the Local Control and
Accountability Plan (“LCAP”).

Because of the intentional implementation of these principles, family engagement at Imagine Schools is
very strong and is a distinguishing feature when compared with other schools. Of note, in accordance
with Education Code Section 47605.6(n), the Charter School may encourage parental involvement but
shall notify the parents and guardians of applicant pupils and currently enrolled pupils that parental
involvement is not a requirement for acceptance to, or continued enrollment at, the Charter School.

Bell Schedule and Instructional Minutes

Below are sample bell schedules for the Coachella and Hemet campuses. Sample academic calendars for
both campuses are included in Appendix B.

Bell schedule - Coachella Regular Day (Mondays, Tuesdays, Thursdays, Fridays)

Grade Level School Begins | AM Recess Lunch/Recess | PM Recess Dismissal
TK/K 8:00 9:00-9:15 10:00-10:40 12:45-1:00 2:30
1 8:00 9:15-9:30 10:25-11:05 1:15-1:30 2:45




2 8:00 9:30-9:45 10:45-11:25 1:30-1:45 2:45
3 8:00 10:00-10:15 11:25-12:05 1:40-1:55 3:00
4 8:00 9:45-10:00 11:45-12:25 1:50-2:05 3:00
5 8:00 10:00-10:15 12:05-12:45 n/a 3:00
6 8:00 n/a 11:05-11:45 n/a 3:10
7 8:00 n/a 11:05-11:45 n/a 3:10
8 8:00 n/a 11:05-11:45 n/a 3:10
Coachella Minimum Day Schedule (Wednesdays and for parent/teacher days)

Grade Level School Begins Recess Lunch/Recess Dismissal
TK/K 8:00 9:00-9:15 10:00-10:20 11:30

1 8:00 9:15-9:30 10:25-10:45 11:30

2 8:00 9:30-9:45 10:45-11:05 11:45

3 8:00 9:45-10:00 10:55-11:15 11:45

4 8:00 10-10:10 11:15-11:35 12:00

5 8:00 10-10:15 11:30-11:50 12:00

6 8:00 n/a 11:40-12:00 12:00




7 8:00 n/a 11:40-12:00 12:00
8 8:00 n/a 11:40-12:00 12:00
Bell schedule - Hemet Regular Day (Mondays, Tuesdays, Thursdays, Fridays)

Grade Level Arrival Recess Lunch/Recess Dismissal
TK/K 7:50 8:15-8:30 10:50-11:30 2:50
1 7:50 8:35-8:50 11:35-12:15 2:50
2 7:50 8:35-8:50 11:35-12:15 2:50
3 7:50 8:55-9:10 12:20-1:00 3:10
4 7:50 9:15-9:30 1:05-1:45 3:10
5 7:50 9:15-9:30 1:05-1:45 3:10
6 8:10 n/a 11:40-12:15 3:35
7 8:10 n/a 12:20-1:00 3:35
8 8:10 n/a 12:20-1:00 3:35

Bell Schedule - Hemet Minimum Day Schedule (Wednesdays and for parent/teacher days)

Grade Level

Arrival

Recess

Lunch/Recess

Dismissal




TK/K 7:50 8:15-8:30 10:15-10:45 12:45
1 7:50 8:35-8:50 10:50-11:20 12:45
2 7:50 8:35-8:50 10:50-11:20 12:45
3 7:50 8:55-9:10 11:25-11:45 1:00
4 7:50 9:15-9:30 11:50-12:20 1:00
5 7:50 9:15-9:30 11:50-12:20 1:00
6 8:10 n/a 11:50-12:20 1:20
7 8:10 n/a 12:25-12:55 1:20
8 8:10 n/a 12:25-12:55 1:20

The table below describes annual instructional minutes.




TK | Yes | 161 | 360 220 | 14 210 180 360 | 6200 | 260
/K 00 | o0 00
1 | ves | 161 | 360 220 | 14 210 180 504 | 6200 | 116
00 | o0 00
2 | ves | 161 | 360 220 | 14 210 180 504 | 6200 | 116
00 | o0 00
3 | ves | 161 | 360 220 | 14 210 180 504 | 6200 | 116
00 | o0 00
4 | ves | 161 | 360 220 | 14 210 180 540 | 6200 | 800
00 | o0 0
5 | ves | 161 | 370 220 | 14 210 180 540 | 6361 | 961
00 | o0 0
6 | Yes | 161 | 370 235 | 14 220 180 540 | 6382 | 982
00 |5 5
7 | vYes | 161 | 380 235 | 14 220 180 540 | 6543 | 114
00 |5 35
8 | ves | 161 | 380 235 | 14 220 180 540 | 6543 | 114
00 |5 35
9 No 0 648 | 0 -
00 648
00
10 | No 0 648 | 0 -
00 648
00
11 | No 0 648 | 0 -
00 648
00
12 | No 0 648 | 0 -
00 648




00

Goals, Actions and Measurable Outcomes Aligned with the Eight State Priorities

Pursuant to Education Code Sections 47605.6(b)(5)(A)(ii) and 47605.6(b)(5)(B), a reasonably
comprehensive description of the Charter School’s annual goals, actions and measurable outcomes,
both schoolwide and for each subgroup of pupils, in and aligned with the Eight State Priorities as
described in Education Code Section 52060(d), can be found in the Charter School’s Local Control and
Accountability Plan. Each of these goals addresses the unique needs of all students attending the
Charter School, including our numerically significant subgroups are making satisfactory progress, and are
provided with necessary additional supports made possible by additional funds from the Local Control
Funding Formula.

The current LCAP is on file with the County and is also available in the Appendix. The Charter School
shall annually update and develop the LCAP in accordance with Education Code Section 47606.5 and
shall use the LCAP template adopted by the State Board of Education. The Charter School reserves the
right to establish additional and/or amend school-specific goals and corresponding assessments
throughout the duration of the charter term through the annual LCAP update. The Charter School shall
submit the LCAP to the County Superintendent of Schools annually on or before July 1, as required by
Education Code Section 47604.33. The Charter School shall also present a report on the annual update
to the LCAP and the local control funding formula budget overview for parents on or before February 28
of each year as part of a nonconsent item at a regularly scheduled Board meeting.


































Revised Elements 2 and 3 - Added in Full

ELEMENTS 2 AND 3. MEASURABLE PUPIL OUTCOMES AND METHODS OF ASSESSMENT

Governing Law: The measurable pupil outcomes identified for use by the charter school. “Pupil
outcomes,” for purposes of this part, means the extent to which all pupils of the charter school
demonstrate that they have attained the skills, knowledge, and attitudes specified as goals in the charter
school’s educational program. Pupil outcomes shall include outcomes that address increases in pupil
academic achievement both schoolwide and for all pupil subgroups served by the charter school, as that
term is defined in subdivision (a) of Section 52052. The pupil outcomes shall align with the state
priorities, as described in subdivision (d) of Section 52060, that apply for the grade levels served by the
charter school. [Education Code Section 47605.6(b)(5)(B)]

The method by which pupil progress in meeting those pupil outcomes is to be measured. To the extent
practicable, the method for measuring pupil outcomes for state priorities shall be consistent with the way
information is reported on a school accountability report card. [Education Code Section 47605.6(b)(5)(C)]

Imagine Schools, Riverside County shall meet all statewide standards and conduct the pupil assessments
required pursuant to Education Code Section 60605 and any other statewide standards authorized in
statute or pupil assessments applicable to pupils in non-charter public schools. The Charter School affirms
that, to the extent practicable, the method for measuring pupil outcomes for state priorities shall be
consistent with the way information is reported on the Dashboard.

Goals, Actions and Measurable Outcomes Aligned with the Eight State Priorities.

LCAP

Pursuant to Education Code Sections 47605.6(b)(5)(A)(ii) and 47605.6(b)(5)(B), a reasonably
comprehensive description of ISRC’s annual goals, actions and measurable outcomes, both schoolwide
and for each subgroup of pupils, in and aligned with the Eight State Priorities as described in Education
Code Section 52060(d), can be found in the Charter School’s LCAP. Each of these goals addresses the
unique needs of all students attending the Charter School, including our numerically significant student
subgroups. The metrics associated with these goals help the Charter School to ensure that these specific
subgroups are making satisfactory progress and are provided with necessary additional supports made
possible by additional funds from the Local Control Funding Formula. Student performance and
achievement of schoolwide, subgroup and individual student progress will be measured by multiple and
varied summative and formative assessments that are aligned to State Standards and reflect proficiency
measures required by the California Assessment of Student Performance and Progress, as well as state
priorities detailed in Education Code Section 52060(d).

The 2026-27 LCAP is attached as an appendix.



As required under the Education Code, ISRC’s stakeholders will engage in a collaborative process each
year to update and prepare an annual Local Control and Accountability Plan as a basis for prioritizing
allocation of funds. See the 2026-27 LCAP for additional information on the stakeholder engagement
process. The Charter School will annually update and develop the LCAP in accordance with Education
Code Section 47606.5 and shall use the LCAP template adopted by the State Board of Education. The
Charter School reserves the right to establish additional and/or to amend school-specific goals and
corresponding assessments throughout the duration of the charter term through the annual LCAP
update. The Charter School shall submit the LCAP to the County annually on or before July 1, as required
by Education Code Section 47064.33. The Charter School shall also present a report on the annual
update to the LCAP and the local control funding formula budget overview for parents on or before
February 28 of each year as part of a nonconsent item at a regularly scheduled Board meeting.

The LCAP and any revisions necessary to implement the LCAP shall not be considered a material revision
to the charter and shall be maintained by the Charter School at the school site.

ISRC develops its annual LCAP based on state requirements. Staff attend annual training to prepare for
the development of the LCAP. One of the major focuses of the LCAP is the transparency and stakeholder
involvement. The Eight State Priorities are the center of discussions and presentations provided to all
stakeholders.

Family and student surveys are completed on an annual basis and are highly valued by ISRC to ensure
we are serving our families and students at the highest level of satisfaction. In addition, surveys were
completed by families during the parent LCAP informational meeting.

Imagine Schools, Riverside County included five overarching goals in its 2024-25 through 2026-27 LCAP,
which are based on conditions of learning, pupil outcomes and engagement as based on Education Code
Section 52060. The LCAP addresses the priorities in Education Code Section 52060(d) that apply to the
grade levels served, or the nature of the program operated by the Charter School.

These goals, developed to begin in the 2024-25 school year and run through the 2026-27 school year,
and documented in our LCAP, are as follows:

GOAL 1

All students, including English Learners, students with disabilities, low-income, and foster students, are

provided a high-quality education with equitable access to standards-aligned instruction, instructional

fidelity to ISRC programs and practices, and robust, rigorous learning experiences. By 2026-27 ISRC

students will:

e increase the percentage of all students in grades 3-8 meeting or exceeding the standards in ELA
from 28% to 40% as measured by the CAASPP.

e increase the percentage of all students in grades 3—8 meeting or exceeding the standards in Math
from 11% to 30%, as measured by the CAASPP.



e increase English proficiency of English Learners from 33.1% reclassification to 45% as measured by
the ELPAC.

State Priorities addressed by this goal:
e Priority 1: Basic (Conditions of Learning)
e Priority 2: State Standards (Conditions of Learning)
e  Priority 4: Pupil Achievement (Pupil Outcomes)
e Priority 8: Other Pupil Outcomes (Pupil Outcomes)

Goal 1 was specifically developed to support the Charter School’s standards-based instruction and
intervention programs to meet the needs of all students, particularly our low-income, foster youth,
English learners, and students with disabilities. Students had performed below the statewide proficiency
levels on the CAASPP, with 28% percent of students in grades 3rd - 8th meeting or exceeding the
standards in reading and only 11% of students showing proficiency in math. Such underperformance as
indicated on the 2023 Dashboard in math and reading compelled ISRC to develop a goal to target the
growth of all learners with respect to the critical competencies of math and literacy. It bears mentioning
that many ISRC students are included in multiple groups and therefore, focused efforts to support one
identified student group can often serve to support others, as well.

Further analysis of our state and local data revealed several contributing factors with respect to the
current achievement outcomes. In ISRC forty-two percent of the student population are English Learners
of whom only 9% met or exceeded the standard for reading on the CAASPP. And while there is a high
degree of intersectionality that exists between groups, our English Learners are noteworthy as their
achievement outcomes compel a unique prescription of support for increasing the rate and
effectiveness of language acquisition in order to master the State Standards for math and reading in
English. Both the action steps and metrics proposed in creating this goal are specifically designed to
consider these factors.

Other contributing factors, such as chronic absenteeism, low student engagement and prerequisite skills
deficiencies have been gleaned to have a causal influence on academic underperformance. The
proposed action steps and subsequent metrics for monitoring progress take each of these components
into account in the development of Goal 1.

ISRC steadfastly holds to our commitment to bilingual, biliteracy and bicultural education. Our dual
language model presents unique opportunities to pursue standards-based mastery in both English and
Spanish for all students in TK - 8th grade. The development of Goal 1 provides such an opportunity,
cataloging efforts toward providing:

e viable and guaranteed core curricula in English and Spanish English Language Development

curriculum
e individualized instruction and interventions
e student exposure to a broad and comprehensive course of study



e professional learning for instructional practitioners
e professional learning and mentoring for instructional leaders.

ISRC developed Goal 1 in an effort to promote a progressive increase in student academic achievement
for all students that attend ISRC and to close the achievement gap between our underperforming
students and their more proficient counterparts.

The metrics are the outcomes on the CAASPP for ELA and math. It identifies the needs of the subgroups
of students with disabilities, English Learners, foster youth, and low-income students, as well as the
general population of learners not otherwise classified. The desired outcomes to be met from the
metrics are supported through the actions that will sustain the progress from this Goal. There is a need
to continue support for teachers to have a sustained professional learning plan that addresses the
pedagogy of standards-based instruction that emphasizes State Standards, the Science of Reading,
English Learner Standards, and math.

Targeted actions have been developed to support this Goal. The actions aligned with these areas will
promote increased student academic achievement for each student that attends ISRC and are designed
to close the achievement gap among our unduplicated and underrepresented students. Goal 1 actions
and related metrics are intended to:
e Improve implementation of ELD Standards
e Increase ELA and Math proficiency
e Increase English Learner, Foster Youth, and Homeless proficiency in Math and ELA
e Improve school-level academic interventions and accelerations for all students
e Improve school-level academic interventions and accelerations for students with
disabilities, and English Learners,
e Improve and monitor access to specialized programs for students with disabilities and
English Learners

42 percent of the student population of ISRC are English Learners. The Charter School is committed to
supporting language acquisition and academic achievement for this student population. While we have
continued to make progress in ELA, the achievement gap persists between subgroups, with English
Learners lagging behind their counterparts by 15.3 points. Analysis of CAASPP data revealed similar
deficiencies with other subgroups in reading and math, such as students with disabilities (52.2 points in
ELA, 27.7 in Math) and low-income students (4 points in ELA and Math).

During the data analysis process, each Charter School’s committee members and administrators
communicated that CAASPP and ELPAC data for language proficiency demonstrates a lack of adequate
progress for many of our English Learners and the like for identified sub-groups for reading and math.
Through the process of root cause analysis, the site leadership teams and committees have determined
that the schools would benefit from further support for teachers focused on the linguistic and ELA needs
of English Learner students and underperforming subgroups.



Goal 2

Students are provided a quality education by qualified instructors by increasing the number and efficacy

of fully credentialed teachers in an effort to minimize vacancies and misassignments, for the purpose of

building capacity in teaching and learning. By the end of the 2026-27 school year, students will

experience an:

1. increase in the percentage of “Clear” FTE from 12% to 50%, as measured on the Teacher

2. Assignment Monitoring Outcomes report.

3. increase in the percentage of full-time teaching staff with Bilingual Authorization from 25% to 50%.

4. increase in effective lesson plans aligned to the State Standards from 0% to 100%, as evidenced by
weekly feedback provided by the sites’ Instructional Leadership Teams.

5. increase the percent of all students in grades 3—8 meeting or exceeding the standards in ELA from
28% to 40% as measured by the CAASPP.

6. increase the percent of all students in grades 3—8 meeting or exceeding the standards in Math from
11% to 30%, as measured by the CAASPP.

7. increase English proficiency of English Learners from 33.1% progress and reclassification to 45% as
measured by the ELPAC.

State Priorities addressed by this goal:
1. Priority 1: Basic (Conditions of Learning)
2. Priority 2: State Standards (Conditions of Learning)
3. Priority 4: Pupil Achievement (Pupil Outcomes)

Goal 2 was specifically developed to significantly bolster the quality of student learning by increasing the
number and efficacy of fully credentialed teachers at ISRC. Research consistently shows that teacher
quality is one of the most significant factors influencing student achievement. By increasing the
percentage of fully credentialed staff, and supporting their pedagogical development, ISRC aims to
ensure that students have consistent access to educators who possess the necessary qualifications and
expertise to effectively support their learning in a bilingual education setting.

ISRC has been challenged with recruiting and retaining adequately credentialed teachers, particularly
those with bilingual certification. In prior years many staff members were at various stages in the
credentialing process, which resulted in misassignments reflected on the CALPADS roster. In 2023
twelve percent of teachers held a “clear” credential.

It is common knowledge in education that California teachers face several challenges in obtaining a clear
teaching credential due to a combination of stringent requirements, bureaucratic processes, and the
financial burden associated with the credentialing process. While the rigorous process does create a
significant return on investment, the education requirements, testing, cost and induction requirements
are nonetheless a formidable undertaking. ISRC has created goal 2 to mitigate a few of the challenges by
partnering with a university as a conduit to the teacher preparation program, intentionally targeting



support for pursuing the bilingual certification, and providing for quality professional development to
support the growth and increased instructional efficacy of in-service teachers.

An analysis of our school-wide systems led us to consider how contracted time and scheduling might be
more effectively used to support professional learning and the collaborative planning expected for
effective planning, teaching and learning. We have used the stated action steps in this goal to align our
schedules, systems and support efforts for the purpose of meeting the outcomes proposed.

This goal reflects ISRC's commitment to promoting student achievement through a comprehensive
approach that addresses teacher credentialing, recruitment and retention, systems for instructional
effectiveness, and ongoing professional development. By focusing on these areas, ISRC seeks to create a
supportive and dynamic learning environment where all students have the opportunity to succeed.

Goal 3
ISRC will work to close the achievement gap and provide targeted support for students with disabilities,
by ensuring SPED staff are adequately credentialed, trained and have adequate resources to provide
services required to meet the needs of students with disabilities.
By the end of the 2026-27 school year, ISRC will:
1. increase in the percentage of “Clear” FTE Special education teachers from 0% to 100%, as
measured on the Teacher Assignment Monitoring Outcomes report.
2. increase the percentage of SPED students in grades 3—8 meeting or exceeding standard from
11% to 30% on the CAASPP ELA.
3. increase the percentage of SPED students in grades 3—8 meeting or exceeding standard from
7% to 30% on the CAASPP Math.

State Priorities addressed by this goal:
1. Priority 1: Basic (Conditions of Learning)
2. Priority 2: State Standards (Conditions of Learning)
3. Priority 4: Pupil Achievement (Pupil Outcomes)

Goal 3 was specifically developed to support ISRC’s ability to provide compulsory interventions and
services to meet the needs of students with disabilities. ISRC students with disabilities have performed
below the statewide proficiency levels on the CAASPP, with 11% percent of students in grades 3rd - 8th
meeting or exceeding the standards in reading and only 7% of students showing proficiency in math.
Such underperformance as indicated on the 2023 Dashboard in math and reading, compelled ISRC to
develop a goal to target the growth of students with disabilities with respect to the critical competencies
of math and literacy.

Further analysis of our state and local data has revealed several contributing factors with respect to the
current achievement outcomes. And while there is a high degree of intersectionality that exists between
sub-groups, our students with disabilities are noteworthy as their achievement outcomes compel a
unique prescription of support for establishing and implementing specific IEP goals and services and
differentiated instruction in the general education settings. Both the action steps and metrics proposed



in creating this goal are specifically designed to consider these factors in our efforts to adequately
support teachers and students in narrowing the achievement gap between students with disabilities and
their non-disabled counterparts.

While ISRC has been challenged with recruiting and retaining adequately credentialed teachers, the
challenge has been even more so in recruiting and retaining highly qualified special education teachers,
and particularly those with bilingual certification. In prior years staff members were at various stages in
the credentialing process, which resulted in vacancies and misassignments reflected on the CALPADS
roster. In 2023 0% percent of Special Education teachers held a “clear” credential.

An analysis of our school-wide systems led us to consider how we may effectively prepare teachers for
the rigors of teaching students with exceptionalities with high-quality professional learning for MTSS and
resources to support a uniform system of management and compliance verification. We have used the
stated action steps in this goal to align our schedules, systems and support efforts for the purpose of
meeting the outcomes proposed.

Developing a specific goal focused on closing the achievement gap and supporting students with
disabilities provides a clear framework for accountability and monitoring progress over time. By
regularly assessing outcomes and adjusting strategies as needed, ISRC can ensure that it remains on
track to achieve its objectives and fulfill its mission of serving all students effectively.

Overall, the goal reflects ISRC's commitment to promoting equity, supporting student success, and
upholding its legal and ethical obligations to provide high-quality education for students with disabilities.
By prioritizing this goal, ISRC demonstrates its dedication to inclusive education and continuous
improvement in meeting the diverse needs of all students.

Goal 4

ISRC will work to close the achievement gap between all our subgroups by providing targeted
support for students with disabilities, English Learners, homeless and foster youth, and
socioeconomically disadvantaged students, by improving student engagement and community/
family involvement through better collaboration, the implementation of character education, and the
application of core values in order to increase student academic achievement and to facilitate
student identity development.

State Priorities addressed by this goal:
1. Priority 3: Parental Involvement (Engagement)
2. Priority 5: Pupil Engagement (Engagement)
3. Priority 6: School Climate (Engagement)

Goal 4 was specifically developed based on analysis of our local level data, including student attendance,
student and family survey outcomes and overall student achievement patterns appear to indicate high



absenteeism and as a result, low student engagement. Increasing family involvement can have a positive
influence on such challenges and therefore, becomes a driving factor why this goal is developed, as well.
Research has demonstrated that when students are given access to more rigorous coursework
opportunities, and education that focuses on character education, they work harder and engage more in
school, leading to fewer absences and suspensions and ultimately to higher graduation rates. Raising
expectations regarding student access and enrollment in rigorous dual language coursework is crucial.
ISRC has developed the goal of closing the achievement gap between subgroups by providing targeted
support for students with disabilities, English Learners, homeless and foster youth, and
socioeconomically disadvantaged students for several key reasons:

1. Equity and Inclusion: ISRC is committed to promoting equity and inclusion in education by
addressing disparities in academic achievement among different student subgroups. Closing the
achievement gap ensures that all students, regardless of background or circumstance, have
equal opportunities to succeed academically and reach their full potential.

2. Legal and Ethical Obligations: Schools and districts have legal and ethical obligations to provide
equitable access to education and support services for all students, particularly those who may
be historically underserved or marginalized. By focusing on targeted support for students with
disabilities, ELs, homeless and foster youth, and socioeconomically disadvantaged students, ISRC
fulfills its responsibilities to these student populations and upholds principles of social justice.

3. Improving Student Engagement: Engaged students are more likely to succeed academically and
develop a positive sense of identity and belonging within the school community. By improving
student engagement through collaborative initiatives, character education programs, and the
application of core values, ISRC creates a supportive and inclusive learning environment where
all students feel valued, motivated, and connected to their education.

4, Community and Family Involvement: Collaboration between schools, families, and communities
is essential for supporting student success and closing the achievement gap. By fostering better
collaboration and involvement among stakeholders, ISRC strengthens the support network
around students and creates opportunities for shared decision-making, resource-sharing, and
collective problem-solving.

5. Promoting Student Identity Development: Student identity development is an integral aspect of
academic achievement and personal growth. By implementing character education programs
and promoting core values such as respect, responsibility, and integrity, ISRC supports students
in developing positive attitudes, behaviors, and beliefs that contribute to their overall well-being
and success.

Overall, the goal reflects ISRC's commitment to equity, excellence, and holistic student development. By
providing targeted support, promoting engagement and involvement, and fostering identity
development, ISRC aims to narrow the achievement gap and ensure that all students have the
opportunity to thrive academically, socially, and emotionally.

Goal 5



ISRC will decrease the number of English Learners, Hispanic students, socioeconomically disadvantaged
students, and students with disabilities that are chronically absent by providing and improving targeted
services that increase student activity, engagement, culture, and attendance for these student groups.

State Priorities addressed by this goal:

1. Priority 1: Basic (Conditions of Learning)
2. Priority 3: Parental Involvement (Engagement)
3. Priority 5: Pupil Engagement (Engagement)

Chronic absenteeism can significantly impact a student's academic success. Students who are
consistently absent miss out on crucial instruction time, leading to gaps in learning and potentially lower
academic achievement. By targeting specific student groups—English Learners, Hispanic students,
socioeconomically disadvantaged students, and students with disabilities—the goal is to address the
factors contributing to absenteeism within these populations, since the 2023 Dashboard data indicated
ISRC was performing in the red.

Educational equity is about ensuring that all students have access to the resources and support they
need to succeed. Unfortunately, certain student groups, such as English Learners, socioeconomically
disadvantaged students, and students with disabilities, may face additional barriers to regular
attendance. These barriers could include language barriers or economic challenges. By focusing on these
groups, the goal is to address disparities in attendance and ensure that every student has an equal
opportunity to succeed.

The goal emphasizes the provision and improvement of targeted services. ISRC recognizes the need for
tailored interventions and support systems that specifically address the unique needs of each student
group. These services will include language support for English Learners and their families and additional
support for students with disabilities and other targeted student subgroups.

Actively engaging students in their learning and creating a positive school culture can help improve
attendance rates. When students feel connected to their school community and are actively engaged in
their learning, they are more likely to attend school regularly. By focusing on increasing student activity,
engagement, and culture, the goal aims to create an environment where students feel motivated to
attend school and participate in their education.

In summary, the goal of decreasing absenteeism among English Learners, Hispanic students,
socioeconomically disadvantaged students, and students with disabilities by providing targeted services
and improving student activity, engagement, and culture is rooted in principles of equity, inclusion, and
a commitment to ensuring that all students have the support they need to succeed academically.

For details on the Measuring and Reporting Results, the previous year goal analysis, and Actions for each
goal, please refer to the 2026-27 LCAP in the appendix



Assessment Tools

CAASPP

Imagine Schools uses the CAASPP as its primary assessment tool. Administered each spring, it measures

students' mastery of State Standards and determines their progress toward college and career

readiness.

1. English and Math - Smarter Balanced Summative Assessments - administered to students in
grades 3-8. The Smarter Balanced Summative Assessments, which are delivered by computer,
consist of two sections: a computer adaptive test and a performance task (“PT”) based on the
CCSS for ELA and mathematics. The computer adaptive section includes a range of item types,
such as selected response, constructed response, table, fill-in, graphing, and so forth. The PTs
are extended activities that measure a student’s ability to integrate knowledge and skills across
multiple standards—a key component of college and career readiness

2. Science - California Science Test (“CAST”) - administered to students in grades 5 and 8. The CAST
is aligned with the California NGSS. The CAST includes stand-alone or discrete items and PTs.
The discrete item types consist of selected response, constructed response, table, fill-in, and
graphing items. The PTs measure a student’s ability to integrate knowledge and skills across
multiple standards through extended activities.

ELPAC

Imagine Schools uses the ELPAC to determine the English language proficiency of students whose

primary language is not English. It is aligned with the 2012 California English Language Development

Standards and evaluates four core domains: Listening, Speaking, Reading, and Writing. The assessment

is divided into two primary parts:

1. The Initial ELPAC identifies newly enrolled students as either an English Learner or Fluent English
Proficient. It is administered only once upon a student's first enrollment in a California public
school, within 30 days of their start date. The assessment is mostly computer-based, though
grades K-2 writing is done via paper and pencil. Grades K-2 and speaking tests in all grades are
administered one-on-one.

2. The Summative ELPAC measures the annual progress of students already identified as English
Learners and helps determine if they are ready to be reclassified as fluent English proficient. Itis
administered annually between February 1 and May 31 until the student is reclassified out of EL
services.

STAR

Imagine Schools uses the STAR assessment as its primary formative assessment tool. STAR is a

computer-adaptive test suite developed by Renaissance designed to evaluate student proficiency,

screen for learning gaps, and monitor academic growth in reading, mathematics, and early literacy.

Imagine administers the assessment four times a year (Beginning of the year, Fall, Winter, and Spring) to

benchmark performance, track growth over time, and support instructional planning.

1. STAR Early Literacy: Evaluates foundational reading and numeracy skills for emergent readers
(typically Pre-K through Grade 3) who are not yet reading independently.



2. STAR Reading: Measures reading comprehension, vocabulary, and literacy skills for grades K-8
3. STAR Math: Assesses math concepts and skills for grades K-8.
4, STAR Spanish: Assesses Spanish literacy/fluency for grades TK-8.

HMH Curricular Assessments

Imagine Schools uses HMM’s embedded curricular assessments as a secondary formative assessment
tool. These assessments, tied to the relevant curriculum, are designed to monitor student progress,
inform instruction, and personalize learning. The assessments measure specific comprehension,
foundational literacy (e.g., Foundational Literacy Assessments for K—2), and curriculum standards and
help teachers check understanding on weekly or unit-based lessons.

CAASPP Tools

Imagine Schools uses the suite of resources offered by the California Department of Education to help
prepare students for the CAASPP. These tools provide hands-on experience with the computer-based
testing interface, question formats, and accessibility features prior to taking the actual summative tests.
Practice Tests: These grade-specific tests mirror the length, format, and structure of the actual
summative assessments and Imagine Schools uses them to check student pacing and content mastery.
Training Tests: Shorter than practice tests, the training tests are organized by grade band and help
students become comfortable with the software interface, navigation tools, and embedded accessibility
features.

Teacher Created Assessments

Imagine Schools’ teachers also assess student progress and achievement through the use of standards-
aligned, teacher-created assessments including exit tickets, projects, and/or tests. This data is used to
inform instruction and student grouping.

Data Driven Culture

Imagine Schools operates using a data-driven culture to inform instruction and support student growth.
At the beginning of each school year, teachers review the previous year data for all their students. The

formative STAR test is also administered in the beginning of the year as a measure of students’ current

levels and to support grouping/intervention needs.

Throughout the year, through coaching cycles, and during collaborative and individual planning time,
teachers engage in ongoing data analysis (using whatever recent data is available from the formative
assessment tools).

Based on various forms of student data, student progress is documented and shared with both the
students and families at standardized points throughout the year. Caregiver/teacher conferences are
offered to discuss student achievement and possible areas of needed support.

Promotion
Promotion of students is based upon an evaluation of each student’s progress as determined by
classroom work, observations, class assessments, state assessments, and other relevant information.



The classroom teachers will recommend promotion or retention of students, subject to review and
approval of the principal. Criteria for promotion include:

1. Progress towards/mastery of State Standards
2. Teacher/Principal recommendations.
3. Student work

Broader Accountability

The Charter School shall also use data to create an annual School Accountability Report Card (“SARC”) in
order to report school performance to the community at large as required by the State Constitution and
as approved by the Charter School Board of Directors.

Imagine Schools, Riverside County will provide to the County a yearly performance report that provides
the information requested in the Memorandum of Understanding (“MOU”). Imagine Schools, Riverside
County shall comply with County requests regarding the content, evaluation criteria, timelines and
process for the annual performance report. The Charter School will use the data in the performance
audit to assess and improve upon its educational programming as deemed necessary.

A fall report will be submitted annually to RCOE for the prior year that examines the following:
CAASPP results both in aggregate and disaggregated by numerically significant student subgroups
Progress made toward each of the educational goals and student outcomes identified in the Charter

Petition:

1. Results of internal assessments

2. Plans to address areas identified as needing improvement

3. Progress on the goals and actions outlined in its LCAP

4, Professional development provided to further progress on LCAP goals

5. Progress made on the implementation of any changes to curriculum and instructional strategies

identified in LCAP

6. Financial update
7. Enrollment update
8. Key Leadership positions update

Imagine Schools, Riverside County will comply with a County requested visitation process to enable the
County to gather information needed to validate the Charter School’s performance and compliance with
the terms of this charter. However, the Charter School agrees to and submits to the right of the County
to make random visits and inspections or observations in order to carry out its statutorily required
oversight in accordance with Education Code Sections 47604.32 and 47607.

Pursuant to Education Code Section 47604.3 the Charter School shall promptly respond to all reasonable
inquiries including but not limited to inquiries regarding its financial records from the County and the

State Superintendent of Public Instruction.

Western Association of Schools and Colleges




Imagine Schools continues to engage in independent performance review with the Western Association
of Schools and Colleges (“WASC”). A full visit was connected in May 2022, and a mid-cycle visit in April
2025.

Based on the Accrediting Commission for Schools (“ACS”), WASC mid-cycle visit, it was determined that
Imagine Schools, Riverside County met the ACS WASC criteria for accreditation. This accreditation status
was based on all the information provided, including the school's progress report, and the satisfactory
completion of the mid-cycle accreditation visit. Imagine Schools, Riverside County's accreditation was
reaffirmed through the end of the current accreditation cycle ending on June 30, 2028.

Attached as Appendix C, please find the most recent WASC report.



ELEMENT 4. FACILITIES

Governing Law: The location of each charter school facility that the petitioner proposes to operate.
[Education Code Section 47605.6(b)(5)(D)]; The facilities to be used by the charter school. [Education
Code Section 47605.6(h)]

Coachella Campus

Imagine Schools’s Coachella Campus, located at 50930 Calhoun St, Coachella, CA 92236, currently sits on
13 acres of property (about 570,000 square feet). The campus has a total of 10 buildings. There are
approximately 38 classrooms and an additional 15 offices for staff.

The campus is fully enclosed with security and a system to call the front office for monitored entry. All
doors are locked at all times. Surveillance cameras are strategically located throughout the campus,
both indoors and outdoors.

The campus serves its approximately 875 students with a cafeteria/school kitchen and both indoor and
outdoor eating spaces. The school boasts a full-size indoor gymnasium with a capacity of up to 1,000
which it uses for student physical education classes, athletics, school performances, and other events.
The campus has 1 playground for student use.

The campus has 1 parking area which accommodates approximately 75 cars, including spaces
designated for individuals with disabilities. The dropoff area accommodates the school’s 2 buses.

The campus has an athletic field which can be used for baseball, soccer, and football. While there is also
a pool on site, it is currently not used.

Imagine Schools Coachella maintains its campus with a staff of 7 custodial and maintenance/grounds

workers.




Hemet Campus

Imagine Schools’ Hemet Campus, located at 42655 E Florida Avenue, Hemet, CA 92544, currently sits on
12.46 acres of property (about 543,000 square feet). The campus has a total of 5 buildings with 3 of the
buildings added in 2022 and 2024. There are approximately 33 classrooms and 20 additional offices for

staff. Many of the classrooms designated for younger grades (TK-1) have within class bathrooms.

The campus is fully enclosed with security and a system to call the front office for monitored entry. All
doors are locked at all times. Surveillance cameras are strategically located throughout the campus,
both indoors and outdoors.

The campus serves its approximately 800 students with a cafeteria/school kitchen and both indoor and
outdoor eating spaces. The campus boasts an indoor auditorium for school performances and other
events which seats close to 500 and is equipped with professional lighting and sound systems. The
campus has 3 playgrounds for student use.

The campus has 2 entrances/exits to support efficient traffic flow: an entrance and exit on Florida
Avenue and an additional entrance and exit on Soboba Street. The campus has 2 parking areas which
accommodate over 260 cars, including spaces designated for individuals with disabilities as well as 14
electrical charging stations. The bus loop can accommodate 3 buses.

While the campus does not have any athletic fields at this time, there is land, within the parcel, that
could be used for this purpose.

Imagine Schools Hemet maintains its campus with a staff of 6 custodial and maintenance/grounds
workers.

Overall Facility Condition

The table below shows the results of the Charter School’s most recent Williams Audit inspection (2025)
using the Facility Inspection Tool (“FIT”). This inspection determines the school facility’s good repair
status using ratings of good condition, fair condition or poor condition. The overall summary of facility
conditions uses ratings of exemplary, good, fair or poor.

Items Inspected Repair Status

Systems: Gas leaks, sewer, mechanical systems Good
(heating, ventilation and HVAC)

Interior: Interior surfaces (floors, ceilings, walls and | Good
window casings)

Cleanliness: Pest/vermin control, overall Good
cleanliness




Electrical: Electrical systems

Good

Restrooms/fountains: Restrooms, sinks and Good
drinking fountains

Safety: Fire safety, emergency systems, hazardous | Good
materials

Structural: Structural condition, roofs Good
External: Windows/doors/gates/fences, Good
playgrounds/school grounds

Overall summary of facility conditions (Coachella) Exemplary
Overall summary of facility conditions (Hemet) Good

Date of the most recent FIT report 11/6/2025

Future ISRC Campuses

ISRC affirms that it will seek a material revision of its charter petition from the County Board when it
proposes to establish operations at additional sites, pursuant to Education Code Section 47605.6(a)(3).

The nature of real estate is such that Imagine Schools, Riverside County cannot identify an exact location
for any additional facilities that it may further establish as of the writing of this charter renewal.
However, we have identified some potential future locations for subsequent ISRC campuses to include,

but not be limited to, the following areas:

e Menifee, California

e Murrieta, California

e Temecula, California

e Riverside, California,

e Jurupa Valley, California
e Perris, California

In accordance with Education Code Section 47610, all facilities of the Charter School shall meet the
California Building Standards Code as adopted and enforced by the local building enforcement agency
with jurisdiction over the area in which the Charter School is located, unless the facility is otherwise

exempt under Education Code Section 47610.5.




ELEMENT 5. GOVERNANCE STRUCTURE

Governing Law: The governance structure of the charter school including, but not limited to, the process
to be followed by the charter school to ensure parental involvement. [Education Code Section
47605.6(b)(5)(E)]

Non-Profit Public Benefit Corporation

Imagine Schools, Riverside County is a directly funded independent charter school and is operated as a
California non-profit public benefit corporation.

The Charter School operates autonomously from the County, with the exception of the supervisory
oversight as required by statute and other contracted services as negotiated between the County and
the Charter School. Pursuant to Education Code Section 47604(d), the County Board is not liable for the
debts and obligations of the Charter School, operated as a California non-profit benefit corporation or
for claims arising from the performance of acts, errors, or omissions by the Charter School as long as the
County Board has complied with all oversight responsibilities required by law.

Attached, as Appendix D, please find the ISRC Articles of Incorporation, Corporate Bylaws, and Conflicts
Code.

Board of Directors

The Charter School will be governed by a corporate Board of Directors (“ Board of Directors ”) in
accordance with its adopted corporate bylaws. These Bylaws shall be consistent with the terms of this
charter.

The Board of Directors will consist of no less than five (5) and no more than seven (7) members,
including: at least three (3) community members who have expertise in one or more of the following
areas: education, school administration, school finance, school construction, curriculum development,
law, government, public safety, English language development, and pupil services. The community
representatives on the Board of Directors may include parents of students enrolled in the Charter
School.

In addition, in accordance with Education Code Section 47604 (c), the County may appoint a
representative to the Board of Directors. If the County appoints a representative to the Board of
Directors, the Charter School may appoint an additional member to ensure that the Board is maintained
with an odd number of directors. : : i

Board Member Terms and Appointment

All directors, except for the representative designated by the governing board of the chartering
authority, shall be appointed by the existing Board of Directors. Each director shall hold officefe¢ in
accordance with the Charter School's Bylaws.



Board Meetings

The Board approves a meeting calendar annually with a set number of regular meetings. Agendas are
posted physically and on the schools’ websites as required by the Brown Act and Education Code Section
47604.1 (c). The Board of Directors may designate that a meeting be held at any place within the
physical boundaries of Riverside County. Board meetings shall be conducted in accordance with the
Brown Act, including any applicable teleconferencing provisions. & i i i

Board of Director Duties
The Board of Directors of Imagine Schools, Riverside County will meet on a regular basis, at least
quarterly, and satisfy all legal requirements in accordance with the Brown Act. The Board of Directors

will hold ultimate responsibility for the operation of the Charter School, its compliance with applicable
laws and regulations, its financial soundness, and the execution of its mission. The Board of Directors
values and considers input from parents, staff, students, and community members when making
decisions affecting the Charter School.

The Board of Directors is fully responsible for the operation and fiscal affairs of the Charter School

including but not limited to the following:

e = Approve and monitor the implementation of general policies of the Charter School.

e = Review and approve the Charter School’s annual budget and budget revisions.

e = Execute all applicable responsibilities provided for in the California Corporations Code.

e = Approve the school calendar and schedule of Board meetings.

e = Review requests for out of state or overnight field trips.

e = Participate in the dispute resolution procedure and complaint procedures when necessary.

e = Approve charter amendments as necessary and submit material revisions as necessary for granting
agency consideration.

e = Approve annual fiscal audit and performance report and SARC.

e = Appoint an administrative panel or act as a hearing body and take action on recommended
student expulsions.

e = Enter into contracts to which the Charter School is a party.

e Approve any contract that would cause the Charter School to compensate an individual contractor
more than one hundred thousand dollars (5100,000) in a fiscal year.

The Board of Directors may initiate and carry on any program or activity or may otherwise actin a
manner which is not in conflict with or inconsistent with or preempted by any law and which is not in
conflict with the purposes for which schools are established.



The Charter School has adopted a Conflict-of-Interest Code that complies with the Political Reform Act,
and the Charter School complies with Government Code Section 1090, et seq., as set forth in Education
Code Section 47604.1, and Corporations Code conflict of interest rules, and which shall be updated with
any charter school-specific conflict of interest laws or regulations. As noted above, the Conflict-of-
Interest Code is attached within the Appendix D.

The Board of Directors may execute any powers delegated by law to it and shall discharge any duty
imposed by law upon it and may delegate to an employee of the Charter School any of those duties with
the exception of budget approval or revision, approval of the fiscal and performance audits, and the
adoption of Board policies. The Board of Directors, however, retains ultimate responsibility over the
performance of those powers or duties so delegated. Such delegation will:

e = Bein writing,

e = Specify the entity designated;

e = Describe in specific terms the authority of the Board of Directors being delegated, any
conditions on the delegated authority or its exercise and the beginning and ending dates of the
delegation; and

e = Require an affirmative vote of a majority of the Board of Directors.

The Board of Directors will attend an in-service for the purpose of training individual board members on
their responsibilities with topics to include at minimum ethics (AB 2158), conflicts of interest, the Brown

Act, school finance (AB 640), and child abuse and neglect.

Selection of Officers

The officers of this corporation shall be a Chair, a Secretary, and a Chief Financial Officer. The officers of
this corporation, except the President, shall be chosen annually by the Board of Directors and shall serve
at the pleasure of the Board, subject to the rights of any officer under any employment contract.







Imagine Schools Non-Profit (ISNP)

ISNP is a contracted services provider to support and encourage academic excellence and effective
financial and operational management. ISNP supports in a variety of ways, including but not limited to:
e Regional leadership to oversee and support school operations and liaising with school governing
board
e Curriculum monitoring and support, including alignment to state standards
e Administration and analysis of annual student, parent,, and employee satisfaction surveys
e Supervision, support, and assistance in developing budgets, working with independent auditing
firms, and preparing periodic and annually audited financial reports
e Assistance with development of enrollment and marketing plans and materials
e General school operation/administration consultation and support, including but not limited to
areas such as grade configuration and student capacity; scheduling; recordkeeping; school
policies and procedures; grant applications; staff recruitment; and school operation systems

Imagine Schools Non-Profit provides an Executive Vice President and Regional Director to support ISRC.
The Executive Vice President is responsible for:
e Monitoring regional outcomes, ensuring that schools consistently meet or exceed academic
expectations
e Aligning school operations, development, and economics with Imagine Schools’ shared values
and core mission



e Providing support to the School Board, ensuring robust governance partnerships and adherence
to operational standards

The Regional Director is responsible for:
e Providing instructional leadership support to the principals
e Supervising key campus leaders (see organizational chart above)
e Ensuring financial management of the budget

Governance Structure
Site-based governance is led by each campus’ school principal and several LEA staff who support on key
roles such as academics, human resources, special education, business/compliance, and data and

assessment.

The Principal is responsible for:
e Providing leadership to all staff, including instructional leadership for teachers
e Ensuring a safe and inclusive culture for staff and students
e Making staff hiring and termination decisions

The Regional Academic Director is responsible for:
e Ensuring the successful implementation of Imagine Schools’ curricula
e Supporting coaches in the implementation of coaching cycles, lesson design, data analysis, and
implementation of best practices
e Facilitating professional development sessions and promoting a culture of continuous
improvement

The Manager of Special Education is responsible for:
e Building school capacity to ensure the full provision of services for students with special needs
e Assisting in the development of professional development opportunities to address needs and
increasing the quality of specially-designed instruction
e Supervising the maintenance of case records on students and the completion of all reports

The Director of Business and Compliance is responsible for:
e Leading the development, forecasting, and monitoring of annual operating budget
e Ensuring that all school business practices and accounting procedures meet federal, state, and
local requirements, including the preparation of compliance and management reports.

e Overseeing core operational functions, including purchasing

The Director of Human Resources is responsible for:
e Developing a robust recruitment and selection strategy for open positions; recruit, screen and
process applicants for hire



e Collaborating with leadership to review and update policies, ensuring alignment with legal and
institutional standards.
e Developing a clear Human Resources strategy for the campuses

The Manager of Data and Assessment is responsible for:
e Collaborating with school leaders to monitor progress toward academic goals, benchmarks, and
accountability measures
e Preparing clear, user-friendly data reports, dashboards, and summaries for school leadership,
teachers, and external stakeholders
e Providing training, coaching, and professional development to teachers and school leaders on
accessing, interpreting, and using assessment data effectively

More detailed job descriptions are provided in Element 6.

Stakeholder Involvement

School Site Council

A School Site Council is in place at both campuses. Parents and other members of the School Site Council
are responsible for the approval of the single plan for student achievement and any and all matters
related to the strengthening of the Imagine Schools, Riverside County community. The School Site
Council consists of parents, staff and the Principal. Parents voice concerns before the School Site Council
that may not fit into the Imagine Schools, Riverside County’s Board meeting format or timeline and
those concerns will be heard directly by a member of the Charter School’s administrative team.
Additionally, the School Site Council may make formal or informal recommendations to the Board of
Directors through direct communication with one of the Board members. Such recommendations can
become Board of Directors agenda items.

English Learner Advisory Committee (ELAC)




Imagine Schools, Riverside County has an ELAC at each campus. The ELAC serves as an advisory body to
the Imagine Schools, Riverside County Board of Directors and the Principal to develop plans in the
following four areas of: the development of a detailed master plan for bilingual education; the school
needs assessment; the language census; and ways to make parents aware of the importance of regular
school attendance. The Charter School will work with parents of both English Learners and English-
speaking students in developing and adopting parent involvement strategies and policies. The English
Learner Advisory Committee will consist of five members, including: two (2) staff members of Imagine
Schools, Riverside County; and three (3) parents.

Parent Involvement




Please see the Home/School Collaboration section in Element 1 for additional information on how

Imagine Schools ensures parental/family engagement.


















Revised Element 6 — Added in Full

ELEMENT 6. EMPLOYEE QUALIFICATIONS

Governing Law: The qualifications to be met by individuals to be employed by the charter school.
[Education Code Section 47605.6(b)(5)(F)]

For all employees, Imagine Schools, Riverside County will follow all applicable provisions of law. The
Charter School shall be nonsectarian in its programs, employment practices, and all other operations,
shall not discriminate on the basis of the characteristics listed in Education Code Section 220 (actual or
perceived disability, gender, gender identity, gender expression, nationality, race or ethnicity, religion,
sexual orientation, or any other characteristic that is contained in the definition of hate crimes set forth
in Penal Code Section 422.55, including immigration status, or association with an individual who has
any of the aforementioned characteristics).

In addition to requirements enumerated in for health and safety, following are job responsibilities and
qualifications for key employees of the Charter School.

Instructional Staff

Key instructional staff positions include the general education teacher, the special education teacher,
and the instructional coach. Each of these are described in detail below.
General Education Teacher
Position Overview
Imagine Schools, Riverside County is a dynamic and collaborative dual language (Spanish) immersion
school. Teachers have the privilege of delivering high-quality, standard-aligned instruction in a
supportive, student-centered learning environment and working with students, families, and other
teachers and staff to achieve goals. Teachers at Imagine Schools have 3+ hours per week of
collaborative planning time and various professional development opportunities.
Key Competencies
e Mission aligned
o Holds a deep belief that all children can succeed and the level at which a student starts
academically does not dictate what they ultimately can achieve.
o Believes in the power of multilingualism.
e Focus on achievement
o Track record of improving student achievement.
o Willingness to hold oneself accountable to increased student achievement.
o Ability to deliver engaging, standards-based instruction using instructional best practices; uses
data to inform instruction.
o Differentiates instruction to meet the needs of diverse learners, including English Learners and
students with IEPs/504 plans.
o Demonstrates strong attention to detail and organizational skills.
e Ability to build strong relationships
o Establishes and maintains a positive and inclusive classroom environment.
o Builds and cultivates relationships with students, families, and colleagues through a
commitment to common goals.



o Is an effective listener who seeks to understand the opinions and experiences of others; an
honest and transparent communicator.
e Growth mindset
o Demonstrates a learning orientation for oneself and students.
o Recognizes and embraces change; seeks out opportunities to learn new things and persist
through and grow from challenges.
Qualifications
e Bachelor’s degree required; degree in education/related field preferred.
e The CTC certificate, permit, or other document required for the teacher’s certificated
assignment or Intern eligibility for teaching credential required (Imagine Schools will support
intern candidates in completing program requirements).
e Valid EL Authorization
e Bilingual (fluent) in Spanish preferred (or required).
e Teaching experience preferred.
e Experience in charter schools and/or diverse school communities preferred.
e Valid California Driver License required.
e Background check and tuberculosis clearance required.
Special Education Teacher
Position Overview
The Special Education Teacher is responsible for providing instruction and support to students with
disabilities in accordance with their Individualized Education Programs to fulfill their potential for
intellectual, emotional, physical, and social growth. The Special Education Teacher collaborates with
general education teachers, families, and related service providers to create a supportive and inclusive
educational environment that promotes student success and independence. The Special Education
Teacher works in self-contained, collaborative, departmental, or itinerant capacity as assigned and
reports to the Principal and Manager of Special Education.
Performance Responsibilities
e In collaboration with students, families, and other staff members, develop, implement, and
monitor Individualized Education Programs in compliance with federal and state requirements.
e Implement an instructional, therapeutic, or skill development program for assigned students
and show written evidence of preparation as required.
¢ Provide direct instruction in academic, social, behavioral, and life skills areas based on each
student’s IEP.
e Use a variety of instructional strategies and assistive technologies to meet diverse learning
needs as stated in IEPs; adapt and modify general education curriculum as needed.
e Assess student progress and maintain accurate records of assessments, services, and IEP goal
progress.
e Collaborate with general education teachers to ensure accommodations and modifications are
implemented effectively; serve as a resource to other staff regarding the needs of students;
when case manager, provide appropriate sections of the IEP.
e Provide opportunities for students to explore life and career goals.



e Establish and maintain rapport with students; establish and maintain standards of behaviors
for individual students, manage student behavior and administer discipline including behavior
intervention according to the IEP.
e Create a classroom environment conducive to learning and appropriate to the physical, social,
and emotional development of students.
e Access resource persons or specialists to provide guidance toward developing a plan when
working with a student with unique needs.
e Maintain contact with families and other professional staff regarding student performance
through activities such as family-teacher conferences, progress reports, letters, special
education report cards, staffing, case management duties, and IEP Committee meetings.
e Provide or supervise personal care and hygiene of students as stated in the IEP.
e Plan and supervise purposeful instructional (non-clerical) assignments for teacher aide(s).
e Maintain professional development through such activities as classes, conferences, seminars,
workshops, and professional journals; attend all staff development provided by SELPA personnel
regarding federal, state and local procedures for special education.
e Demonstrate behavior that is professional, ethical, and responsible; ensure the confidentiality
of information pertaining to special education students.
e Perform various administrative activities (e.g., attend campus faculty meetings, campus and
other staff meetings, order equipment and supplies, copy materials, coordinate instructional
department activities).
e Take all necessary and reasonable precautions to protect students, equipment, materials, and
facilities.
e Perform other duties as assigned.

Key Competencies
e Mission aligned
o Holds a deep belief that all children can succeed and the level at which a student starts
academically does not dictate what they ultimately can achieve.
o Exhibits patience, empathy, and a passion for working with students with disabilities.
e Focus on results
o Track record of achieving results.
o Willingness to hold themselves accountable to results.
o Demonstrates strong attention to detail and organizational skills.
e Expertise in special education services
o Understands both the compliance and instructional aspects of special education services.
o Understands instructional best practices.
o Has knowledge of IDEA and other applicable special education laws and regulations.
o Has awareness of behavior management systems, intervention strategies, and educational
technology and assistive devices.
o Has knowledge of Individual Education Program process, development and implementation.
e Ability to build strong relationships
o Builds and cultivates relationships through a commitment to common goals.



o Is an effective listener who seeks to understand the opinions and experiences of others; is
honest and transparent communicator.
Qualifications
¢ Bachelor’s degree required; degree in education/related field preferred.
e CTC certificate, permit, or other document required for their certificated assignment, or Intern
eligibility for teaching credential required (Imagine Schools will support intern candidates in
completing program requirements).
e EL Authorization preferred.
e Bilingual (fluent) in Spanish preferred (or required).
e Teaching experience preferred.
e Experience in charter schools and/or diverse school communities preferred.
e Valid California Driver License required.
* Background check and tuberculosis clearance required.
Instructional Coach
Position Overview
The Instructional Coach serves as a critical lever in improving student achievement at Imagine Schools,
Riverside County. The Coach builds teacher capacity and understanding of instructional practices as
related to the State Standards and data driven instruction. The Coach supports high-quality instruction
in classrooms through modeling, co-planning, co-teaching, and providing feedback to teachers. The
Coach role is not a supervisory position and does not include formal evaluation of colleagues.
Performance Responsibilities
e Support Understanding of Standards, Curriculum, and Assessment Data
o Supports the instructional development of all teachers in understanding the State Standards,
the curriculum, and varied assessments.
o Provides direction and coordination for curricular pacing and needed differentiation.
o Assists teachers with resources, materials, tools, and information to support classroom
instruction and planning, including new resources.
o Supports teachers and administrators in using data to improve instruction on all levels.
e Direct teacher supports
o Conducts frequent observations of teacher practice and provides feedback.
o Develops coaching plans for teachers to ensure student improvement; document coaching
logs and related data.
o Supports improved teacher practices through modeling and co-teaching lessons in classrooms.
o Supports teachers in review of data/student work.
o Builds strong relationships with teachers, administrators, and other coaches to support
effective feedback cycles.
e School-wide Leadership
o Articulates an instructional vision that is data-driven, standards-aligned, and rooted in a belief
that all students can achieve at high levels.
o Conducts trainings/professional development sessions based on individual and school-wide
needs.



o Creates coaching and professional development schedule in collaboration with the school
administration.
o Provides support and guidance to various collaborative teams within the building.
e Contributes to the development of systems and structures to improve teacher practice.
o Tracks student and teacher progress to assess the effectiveness of coaching.
o Attends training sessions as applicable
o Performs other duties as assigned by the principal and/or Regional Director.
Key Competencies
e Mission aligned
o Holds a deep belief that all children can succeed and the level at which a student starts
academically does not dictate what they ultimately can achieve.
o Believes in the power of multilingualism.
® Focus on achievement
o Track record of improving student achievement
o Willingness to hold oneself accountable to improved teacher practice and increased student
achievement.
o Demonstrates expertise in instructional best practices for both students and adults.
o Demonstrates strong attention to detail and organizational skills.
e Ability to build strong relationships
o Builds and cultivates relationships with students, families, and colleagues through a
commitment to common goals.
o Is an effective listener who seeks to understand the opinions and experiences of others; an
honest and transparent communicator.
e Growth mindset
o Demonstrates a learning orientation for oneself and students.
o Recognizes and embraces change; seeks out opportunities to learn new things and persist
through and grow from challenges.
Experience, Education, and Credentials
e Bachelor’s degree required; advanced degree preferred.
e Valid CA credential required (Multiple Subject or Single Subject ELA, Math, Science, or Social
Sciences).
e Minimum of five (5) years teaching experience; experience in K-8 education preferred.
e Teacher leadership experience preferred.
e Experience in charter schools and/or diverse school communities preferred.
e Bilingual (fluent) in Spanish preferred.
e Valid California Driver License required.
e Background check and tuberculosis clearance required.
School Leadership
Key school leadership positions include the principal, assistant principal, and dean. Each of these are

described in detail below.
Principal



The Principal will organize, administer, supervise and evaluate all aspects of the Charter School. The
Principal will be responsible for providing the instructional, operational, and administrative leadership
necessary for the success of the Charter School. The Principal will be held accountable for the
continuous improvement of Charter School staff and for increased student achievement. Hiring of the
principal shall be the responsibility of the ISRC Board.
The Principal at Imagine Schools, Riverside County will be responsible to:

e Ensure the Charter School enacts its mission and stays true to the charter

e Interview, hire, supervise, dismiss, and evaluate teachers and staff

e Communicate and report to the Board of Directors

e Oversee school finances to ensure financial stability and consistency with the budget

e Participate in and develop professional development workshops as needed

e Serve or appoint a designee to serve on any committees of the Charter School.

e Ensure compliance with all applicable state and federal laws and help secure local grants

e Communicate with parents, recruit new families and students, and assure families of academic

growth

e Take responsible steps to secure full and regular attendance at school of the students enrolled

in accordance with policies established by the Board of Directors

e Complete and submit required documents as requested or required by the charter and/or

Board of Directors and/or the County

e |[dentify the staffing needs of the Charter School and offer staff development as needed

e Maintain up-to-date financial records

e Ensure that appropriate evaluation techniques are used for both students and staff

e Establish and maintain a system to handle organizational tasks such as student records,

teacher records, teacher credentialing information, contemporaneous attendance logs,

purchasing, budgets, and timetables

e Hire qualified substitute teachers as needed

e Ensure the security of the school buildings

e Promote and publish the Charter Program in the community and promote positive public

relations and interact effectively with media

e Encourage and support teachers through on-going professional development

e Attend County Administrative meetings as requested by the County and stay in direct contact

with the County regarding changes, progress, etc.

e Attend meetings with the Chief Financial Officer of the County on fiscal oversight issues as

requested

e Provide all necessary financial reports as required for proper ADA reporting

e Develop the Charter School annual performance report and SARC

e Present fiscal audit to the Charter School Board of Directors, and after review by the Board of

Directors, present audit to the County Board of Education and the County Superintendent of

Schools, the State Controller and the California Department of Education

e Manage student discipline, as necessary participate in the suspension and expulsion process

e Participate in special education meetings as necessary



The above duties, with the exception of personnel matters, may be delegated or contracted as approved
by the Board of Directors to an appropriately qualified third party provider.
Qualifications
e Preliminary or Professional California Administrative Services Credential (desired)
e BCLAD certification or other valid EL Authorization (desired)
e Bilingual (desired)
e Commitment to the mission and goals of the Charter School
e Educational leadership experience
e Demonstrated record of serving students and families in a culturally diverse learning
environment
e Ability to manage a budget
* An interest and expertise in curriculum and instruction
e Entrepreneurial thinking and strategic vision
* Proven success in fundraising
e Ability to communicate clearly to multiple, diverse constituencies
¢ Good judgment and compassion
e Belief that all students can learn at the speed of personal potential
e Ability to facilitate and articulate a shared vision of academic excellence for the Charter School
community and create and maintain the support structures necessary to achieve the vision
e Valid California Driver License required.
e Background check and tuberculosis clearance required.
Assistant Principal
Position Overview
The Assistant Principal (“AP”) assists the Principal in ensuring the mission of the Charter School is
realized. The AP provides instructional leadership through teacher development and evaluation and
supports the school's daily operations including student culture and attendance. The AP also serves as a
liaison with families and the community. The Assistant Principal reports to the Principal.
Performance Responsibilities
e Implement the Charter School’s charter in collaboration with the Principal, the Board of
Directors and the chartering authority.
e Exert co-leadership in the adaptation of the general program of education meeting the needs
of the State and the community served.
e In collaboration with the principal, ensure a school-wide focus on teaching and learning that is
data-driven and standards-aligned.
e Demonstrate an understanding of and infuse the school culture with Imagine Schools’ Six
Measures of Excellence in the execution of duties.
e Collaborate and clearly communicate with parents/guardians, and other educators; create a
cooperative relationship in support of students.
e Model positive character virtues and habits; assist students in developing positive moral and
performance character attributes.
e Assist in administering the budget appropriation allocated to the Charter School.



e Assist the Principal to implement in a fair and consistent manner, effective discipline and
attendance systems that have high standards and are consistent with the philosophy, values and
mission.
* Promote a safe and orderly environment that encourages students to take responsibility for
their behavior, creating high morale for staff and students.
e Assume the responsibility for the health, safety and welfare of the students, staff and visitors.
e Assist staff in the performance of their duties.
e Perform other duties as assigned.
Key Competencies
e Mission aligned - Holds a deep belief that all children can succeed and the level at which a
student starts academically does not dictate what they ultimately can achieve. Believes in the
power of multilingualism.
e Focus on achievement - Track record of improving student achievement; willingness to hold
self accountable to improved teacher practice and increased student achievement.
Demonstrates expertise in instructional best practices for both students and adults.
Demonstrates strong attention to detail and organizational skills.
e Ability to build strong relationships - Builds and cultivates relationships through a commitment
to common goals. Effective listener who seeks to understand the opinions and experiences of
others; honest and transparent communicator.
e Growth mindset - Demonstrates a learning orientation for themselves, staff, and students.
Recognizes and embraces change; seeks out opportunities to learn new things and persist
through and grow from challenges.
e Experience as a Leader — Able to support the implementation of a vision and to manage a
large, multilayered team effectively. Skilled at managing change and collaborating with others
to ensure results.
Experience, Education, and Credentials
e Master’s Degree required.
e Valid California Administration Services credential required.
e Five years’ experience in K-12 education required; experience in K-8 preferred.
e School leadership experience (principal, AP, coach, department chair, etc.) required.
e Bilingual in Spanish, preferred.
e Valid California Driver License required.
e Background check and tuberculosis clearance required.
Dean of Students
Position Summary
The Dean of Students supports a positive school culture focused on academic excellence, character
development, social-emotional learning, and student accountability within a dual-language educational
environment. The Dean of Students actively supports ISRC’s commitment to student and family
engagement by fostering strong communication with both English and Spanish speaking students and
families. The Dean serves as a visible campus leader responsible for student behavior systems,
restorative practices, attendance interventions, student supervision, and culture-building initiatives. The



position collaborates closely with administrators, teachers, counselors, families, and support staff to
ensure consistent implementation of school expectations and behavioral supports.
Performance Responsibilities
* School Culture & Climate
o Promote and maintain a positive, safe, and orderly campus environment
o Lead implementation of student behavior expectations and PBIS/restorative practices.
o Build strong relationships with students, families, and staff to foster a culture of accountability
and belonging.
o Support school-wide social-emotional learning initiatives and character education programs.
o Support and promote ISRC’s dual-language instructional model and culturally responsive
school environment.
o Foster inclusive communication and engagement opportunities for English- and Spanish-
speaking families.
o Serve as a visible presence during arrival, dismissal, lunch, recess, transitions, and school
events.
e Student Discipline & Behavior Support
o Investigate and address student behavior concerns in alignment with ISRC policies and
Education Code requirements.
o Facilitate restorative conferences, behavior interventions, and conflict resolution strategies.
o Maintain accurate discipline documentation, incident reports, and behavioral records.
o Collaborate with teachers and support staff regarding classroom management and
intervention strategies.
o Support implementation of Behavior Intervention Plans, safety plans, and student support
plans when applicable.
e Attendance & Student Accountability
o Monitor student attendance, tardiness, and truancy trends.
o Coordinate attendance interventions and family outreach efforts.
o Participate in Student Study Teams, MTSS meetings, and intervention planning.
o Support chronic absenteeism reduction initiatives.
e Leadership & Collaboration
o Collaborate with the Principal and leadership team to support school operations and campus
supervision.
o Provide coaching and support to staff regarding student management strategies.
o Partner with counselors, special education staff, and outside agencies to support student
success.
o Communicate effectively with diverse families and stakeholders, including Spanish-speaking
families, to strengthen school-home partnerships.
o Assist with emergency response procedures, student safety protocols, and crisis intervention
when necessary.
o Support school events, assemblies, extracurricular activities, and family engagement
opportunities.
e Compliance & Documentation



o Ensure confidentiality of student and personnel information.
o Maintain compliance with mandated reporting laws, Title IX, and student safety requirements.
o Prepare reports and documentation related to discipline, attendance, and school culture
metrics.
o Follow ISRC policies, procedures, and operational expectations.
o Other Duties
o Perform other duties as assigned by the Principal or designee to support school operations
and student success.
Qualifications
e Bachelor’s degree from an accredited institution.
e Minimum of two (2) years of experience working with K—12 students in an educational setting,
TK-8 preferred
e Valid California administrative credential or enrollment in a program to earn one.
* Experience with student discipline, behavior intervention, or school culture initiatives
including restorative practices, PBIS, and trauma-informed approaches.
e Strong interpersonal, communication, and conflict-resolution skills.
e Ability to build positive relationships with diverse student and family populations.
e Commitment to supporting a dual-language and multicultural educational environment.
e Bilingual in English and Spanish preferred
e Experience in a charter school environment.
e Valid California Driver License required.
e Background check and tuberculosis clearance required.
Non-Instructional Support Staff

Key non-instructional support staff positions include the school psychologist, speech language
pathologist, occupational therapist, and paraprofessional. Each of these are described in detail below.
School Psychologist
The School Psychologist provides psychological services to support students’ academic, emotional, and
social development. The Psychologist conducts psycho-educational assessments, provides counseling,
collaborates with staff and families, and develops appropriate interventions. The Psychologist reports to
the School Principal and the Manager, Special Education.
Performance Responsibilities
e Conduct comprehensive psycho-educational evaluations to identify students' cognitive,
academic, social-emotional, and behavioral needs.
e Participate as a member of the IEP team, assisting in the determination of eligibility and
development of appropriate goals and services.
e Provide culturally and linguistically appropriate assessments, services, and reports for Spanish-
speaking students and families.
e Offer individual and group counseling to students as indicated in IEPs or student support plans.
e Consult with teachers, administrators, and parents regarding strategies to support student
success and emotional well-being.
e Develop and assist with implementation of behavior intervention plans.
e Provide crisis intervention and support during emergency situations.



e Serve as a resource in the development of Response to Intervention strategies and Multi-
Tiered System of Supports.
e Maintain accurate, complete, and legally compliant records and documentation.
e Attend and contribute to IEP, 504, SST, and staff meetings.
® Engage in continued professional growth through participation in trainings and professional
development.
e Uphold confidentiality and ethical standards in accordance with Education Code and NASP
guidelines.
e Perform other duties as assigned.
Key Competencies
e Mission aligned - Holds a deep belief that all children can succeed and the level at which a
student starts academically does not dictate what they ultimately can achieve. Believes in the
power of multilingualism.
e Focus on results - Track record of achieving results; willingness to hold self accountable to
results. Ensures systems are in place to create scalable, consistent, high-quality outcomes.
Demonstrates strong attention to detail and organizational skills.
e Expertise in special education/psychological services for students - Familiar with assessments,
interventions, and providing psychological supports to children.
e Ability to build strong relationships - Builds and cultivates relationships through a commitment
to common goals. Effective listener who seeks to understand the opinions and experiences of
others; honest and transparent communicator.
Experience, Education, and Credentials
e Bachelor’s Degree required.
e Valid California Pupil Personnel Services Credential in School Psychology required.
e Bilingual in Spanish, required.
e Experience in K-8 education preferred.
e Valid California Driver License required.
e Background check and tuberculosis clearance required.
Speech Language Pathologist
Position Overview
The Speech Language Pathologist (“SLP”) provides direct services to students with communicative
disorders including diagnostic and related supports. The SLP also collaborates with other school based
staff and families to ensure appropriate services.
Performance Responsibilities
* Employs assessment procedures, techniques, and standard tests necessary for accurate
diagnosis and conveys information to staff and families.
e Provides diagnostic, remedial, and consultative services for children with communicative
disorders.
e Participates as a member of the school-based eligibility team.
e Develops an Individualized Educational Program for identified students.
e Formulates short and long term therapeutic goals to meet individual students’ needs.
e Provides appropriate programs of therapy to meet students’ needs.



* Guides students toward an awareness of their responsibility for modifying the behavior which
characterizes their communicative disorder.
e Maintains accurate and complete documentation of student services and reports student
progress as required by law, policies, and procedures.
® Records and analyzes responses related to improving communicative skills.
¢ Plans and conducts appropriate staff trainings and attends staff meetings as needed.
e Serves as a liaison with the school and families with children with communicative disorders.
e Participates in training and learning opportunities, as appropriate and available.
® Provides supervision to SLPAs, as applicable.
e Adheres to ethical standards and codes of the profession and to the established rules,
regulations, and laws governing Special Education programs.
e Prepares various reports as designated by the Regional Director.
e Performs such other duties as assigned.
Key Competencies
e Mission aligned - Holds a deep belief that all children can succeed and the level at which a
student starts academically does not dictate what they ultimately can achieve. Believes in the
power of multilingualism.
e Focus on results - Track record of achieving results; willingness to hold self accountable to
results. Ensures systems are in place to create consistent, high-quality services and supports.
Demonstrates strong attention to detail and organizational skills.
e Expertise in speech and language services - Has deep knowledge of the processes of normal
development and the use of speech, language and hearing, and swallowing and the processes of
evaluation, instruction, and service delivery.
e Ability to build strong relationships - Builds and cultivates relationships through a commitment
to common goals. Effective listener who seeks to understand the opinions and experiences of
others; honest and transparent communicator.
Experience, Education, and Credentials
e Bachelor’s Degree required.
e Valid California Speech-Language Pathology Services Credential (including Master's Degree in
Speech-Language Pathology from a regionally-accredited college or university) authorizing
service as an Itinerant Speech Clinician or Speech and Language Pathologist OR California
Speech-Language Pathology License.
e Two years experience as a speech pathologist required.
e Experience in K-8 education preferred.
e Bilingual in Spanish, preferred.
e Valid California Driver License required.
e Background check and tuberculosis clearance required.
Occupational Therapist
Position Overview
The Occupational Therapist provides assessment, intervention, consultation, and program support for
students with disabilities, in compliance with IDEA, Section 504, Education Code, and SELPA policies, to
ensure access to the educational environment.



Performance Responsibilities
* Assessment & Evaluation
o Conducts occupational therapy evaluations as part of the special education assessment
process (initials, triennials, and as needed).
o Administers standardized and non-standardized tools to assess fine motor, visual-motor,
sensory processing, self-help, and functional school participation.
o Prepares written reports with recommendations for IEP teams.
e |EP Participation
o Attends and participates in IEP meetings; explains evaluation results, presents
recommendations, and assists with goal development.
o Writes measurable IEP goals and objectives related to educational needs.
o Documents services and progress in accordance with California SELPA guidelines.
e Intervention & Service Delivery
o Provides direct and indirect occupational therapy services in a variety of school settings
(classroom, small group, individual).
o Develops and implements therapy activities that support access to curriculum, functional
participation, and independence in the school environment.
o Integrates therapy into classroom routines in collaboration with teachers and staff.
e Consultation & Collaboration
o Provides consultation to teachers, administrators, paraprofessionals, and families regarding
strategies, accommodations, and equipment to support student success.
o Trains staff on fine motor, sensory regulation, adaptive equipment, and environmental
modifications.
e Documentation & Compliance
o Maintains accurate and timely records of assessments, service logs, and progress reports.
o Ensures services are aligned with IEP mandates and state timelines.
o Participates in compliance monitoring and professional development as required.
e Other
o Participates in training and learning opportunities, as appropriate and available.
o Adheres to ethical standards and codes of the profession and to the established rules,
regulations, and laws governing Special Education programs.
o Prepares various reports as designated by the Regional Director.
o Performs such other duties as assigned.

Key Competencies
e Mission aligned - Holds a deep belief that all children can succeed and the level at which a
student starts academically does not dictate what they ultimately can achieve. Believes in the
power of multilingualism.
e Focus on results - Track record of achieving results; willingness to hold oneself accountable to
results. Ensures systems are in place to create consistent, high-quality services and supports.
Demonstrates strong attention to detail and organizational skills.



e Expertise in occupational therapy services - Has deep knowledge of sensory processing, fine
motor development, and school-based interventions. Understands IDEA, Section 504, and
California special education regulations.
e Ability to build strong relationships - Builds and cultivates relationships through a commitment
to common goals. Effective listener who seeks to understand the opinions and experiences of
others; honest and transparent communicator.
Experience, Education, and Credentials
e Master’s degree in Occupational Therapy.
e Current California OT license issued by the California Board of Occupational Therapy.
e Certification by the National Board for Certification in Occupational Therapy.
e Experience as an occupational therapist preferred.
e Experience in K-8 education preferred.
e Bilingual in Spanish, preferred.
e Valid California Driver License required.
e Background check and tuberculosis clearance required.
Instructional Assistant/Paraprofessional
Position Overview
The Instructional Assistant/Paraprofessional provides classroom assistance to students and the teacher
to support student learning and a safe environment.
Performance Responsibilities
e Assists students in their understanding of academic, life skills and/or appropriate social
behavioral concepts by reemphasizing the basic elements of teacher-directed activities;
monitors and assists students during seat work and activities.
e Assists with the general supervision of students both inside and outside of the classroom.
e Prepares materials for instructional use under the direction of credentialed staff.
e With teacher direction, creates and modifies learning material.
e Assists teachers by checking class work completion.
e Assists students with technology skills.
e Administers tests individually.
¢ Helps ensure a safe learning environment.
Qualifications
e High school graduation or the equivalent; completion of two (2) years of higher education
study OR possession of an Associates or higher-level degree OR pass an assessment
demonstrating knowledge of and ability to assist in teaching reading, writing, and mathematics
OR readiness in these areas.
e Six months of demonstrated experience working with youth in an organized setting preferred
e Successful completion of the state-mandated proficiency examination.
e Current First Aid and CPR certificates required.
e Background check and tuberculosis clearance required.
LEA Support Staff




Key LEA support staff include the Regional Academic Director, Director of Business and Compliance,
Director of Human Resources, Manager of Special Education, Manager of Operations, and Manager of
Data and Assessment. Each of these are described in detail below.
Regional Academic Director
Position Description
Regional Academic Directors will work collaboratively with the SW Regional Team and the
National Academic and Character Team to build capacity and support Imagine Schools’ vision to
improve student achievement -- providing leadership and mentoring to school leaders, school-based
coaches, and teachers across the Region. This work will require the Regional Academic Director to work
directly with existing and new schools across the Region to ensure the Imagine core academic
framework is implemented with fidelity, while cultivating cultures characterized by the Imagine Schools’
Shared Values and the Six Measures of Excellence.
PERSONAL CHARACTER QUALITIES
e Commitment to Equity: Passionate about closing the achievement gap and ensuring that every
child, regardless of background or circumstance, receives an excellent education
e Leadership: High energy, clear goal orientation, problem solving and strong work ethic. Ability
to build capacity in teachers, school leaders and other school coaches through high-trust
relationships
e Teamwork: Increases the effectiveness of team efforts through collaboration, constant
learning and supporting others; sensitive to diversity in all its forms; respects and is committed
to learning from others.
e Adaptability: Excels in constantly changing environments and adapts flexibly in shifting
projects or priorities to meet the needs of a dynamic transformation effort; comfortable with
ambiguity and non-routine situations.
e Communication and Relational Skills: Communicates clearly and compellingly with diverse
stakeholders in both oral and written forms; anticipates and responds to others’ needs in a high-
quality and courteous manner.
KNOWLEDGE, SKILLS, ABILITIES
e Demonstrates knowledge of Imagine Schools’ initiatives including: Imagine Schools’ Measures
of Excellence, the Academic Excellence Framework, Imagine Schools Curriculum Guide, and
Character Development Program, in addition to keeping current of research-based best
practices and school reform initiatives.
e Demonstrates a deep understanding of the relationships among core content knowledge,
pedagogy, instruction, assessment, professional learning, and school improvement.
e Possesses knowledge of effective use of curriculum, instructional, assessment, and
intervention programs and approaches.
e Possesses knowledge about evidence-based professional development models and multiple
forms of coaching.
e Possesses knowledge of the State Standards — understanding the instructional shifts inherent
in standards and their impact on rigor in classrooms.



e Demonstrates ability to provide engaging, high-quality professional development in various
formats aligned to School Excellence Plans and to the foci set forth by the National Academic
and Character Team.
e Possesses knowledge of state and federal mandates (including Title programming) charter
school law and state statutes pertaining to curriculum and instruction.

ESSENTIAL FUNCTIONS
e Support: Provides assistance to the Southwest regional team and school-based coaches in
implementing academic initiatives and promoting Imagine Schools’ Academic Excellence
Framework.
o Guides the development, reviews for effectiveness and appropriateness and monitors the
implementation of strong School Excellence Plans.
o Supports School Academic Coaches through the coaching cycle to ensure effective
professional development delivery.
o Collaborates with the National Academic and Character Team, Regional Team, School Leaders
and School Academic Coaches to evaluate the implementation and impact of professional
learning -- focusing on teacher practices, continuous school improvement, and student learning.
o Collaborates with the National Academic and Character Team and the National Academic
Council to develop professional learning modules, webinars, and tools and to evaluate their
effectiveness.
o Assists School Academic Coaches, School Leaders, RDs and EVPs with disaggregating and
interpreting assessment data to adjust instruction and to plan effective remediation and
enrichment instruction in order to increase student achievement.
o Guides school academic coaches to align instruction with assessment through the analysis and
interpretation of the academic standard and assessment data.
o Maintains an archive of student assessment data and school survey results along with their
interpretations for school improvement planning purposes, comparative analysis with other
schools, and historical trends in the preparation for charter renewal and for other data analysis
purposes.
o Develops positive working relationships with County and state curriculum personnel.
o Presents to Governing Boards, Sponsors, Department of Education representatives and other
stakeholders on a variety of academic, character, and assessment subjects — as may be
requested.
o Serves as a TEAM player — supporting the collaborative efforts of the Regional Team.
o Travel to support out-of-state schools.
e Facilitation: Provides assistance in the implementation of evidence-based practices and
monitors progress
o Facilitates the culture of lifelong learning and reflective practice.
0 Assists School Academic Coaches and School Leaders in establishing a school-wide learning
environment that promotes a culture of academic growth and character development.
o Facilitates the School Academic Coaches’ teaching of standards, use of data, and modeling
best teaching practices.



0 Assists the School Academic Coaches and School Leaders with the implementation of the
Imagine national literacy foci, School Excellence Plans, New Teacher Modules —and the
Acceleration Model.
o Facilitates frequent collaboration and communication among the cadre of school academic
coaches throughout the group/region to build capacity as a professional learning community.
o Leads/facilitates systems to support site leadership teams to ensure compliance with state
and federal plans. (e.g., Title I, ESSA, EL).
o Plans and facilitates portions of leadership meetings, academies and symposiums.
o Plans and facilitates annual Regional Forums and New Teacher Induction events
o Collaboratively develops and facilitates a Regional PD plan (with Regional team, academic
coach and school leader input and support).
e Feedback: Provides oral and written feedback on a regular basis.
o Provides school academic coaches with supportive (non-evaluative) oral and/or written
feedback following observations and professional learning.
o Collaborates and plans with school academic coaches, using data, to plan for professional
learning and intervention.
o Reports progress to Regional Directors and/or Executive Vice Presidents through regular
communication.
e Professional Learning: Provides and participates in professional development for and with
Regional Staff and School Academic Coaches to build capacity for academic and character
excellence.
o Provides group/regional teams and School Academic Coaches engaging, high-quality
professional development and learning aligned to the foci set forth by the National Academic
and Character Team and Council, including but not limited to: article and/or book studies, data
chats, lesson studies and/or critical friend groups.
o Ensures that professional development opportunities are based on analysis of student
performance and are aligned with current research, School Excellence Plans, and initiatives set
forth by the National Academic and Character Team and Council.
o Participates in national council meetings, group and region-sponsored activities and meetings
designed to enhance instruction and to support the coaching cycle and the implementation of
the national literacy focus.

PREFERRED QUALIFICATIONS
e A minimum of 5 years teaching and/or school or organization leadership experience.
e Master’s degree or higher, preferably in curriculum and instruction or educational leadership.
e State teacher certification/license.
e Experience in mentoring or coaching.
e High energy, goal orientation, and strong work ethic.
e Effective verbal and written communication skills.
e Ability to prioritize multiple tasks without compromising quality of work.
e Ability and willingness to travel among the Southwest Region Schools regularly and for other
professional meetings within the national Imagine family of schools.

Director of Business and Compliance



Position Overview
The Director of Business and Compliance performs a comprehensive range of complex technical tasks,
including program budget control and analysis, position control maintenance, salary agreement
calculations, and the preparation of various reports for management and for county, state, and federal
agencies. This role also oversees CALPADS and CTC credentialing processes, ensuring compliance with
regulations and serving as a technical resource for school based personnel. The Director interacts with
backend providers to monitor system performance and may manage project accounting, general ledger
maintenance, and accounts receivable.
Performance Responsibilities

e Business Services and Compliance

o Interact with backend providers to monitor and evaluate system performance.

o Perform program budget control and analysis to ensure financial integrity.

o Maintain position control and oversee calculations related to salary agreements.

o Compile management and regulatory reports and support LEA-wide budget development.

o Oversee project accounting, general ledger maintenance, and accounts receivables.

e CALPADS and Credentialing

o Manage CALPADS functions, including data entry, reconciliation, and verification of student

and teacher data.

o Serve as a technical resource for CALPADS processes, assisting personnel with data-related

concerns.

o Ensure accurate credentialing of certificated staff, including recording credentials and

monitoring expiration dates.

o Prepare and maintain records on various types of credentials (e.g., emergency, preliminary,

intern).

o Train staff on CALPADS and CTC processes and stay updated with federal and state

regulations.

e Other Duties

o Perform related duties as assigned to support the overall objectives of the charter schools.
Qualifications

e Bachelor’s degree in Business Administration, Finance, Education Administration, or related

field; Master’s degree is preferred.

e Minimum of five (5) years of experience in financial management, CALPADS, credentialing

services, or related areas.

e Expertise in financial analysis, budget control, and compliance reporting.

e Familiarity with CALPADS operations and credentialing processes.

e Proficiency in using complex database systems and generating reports.

e Strong problem-solving and data analysis skills.

e Ability to develop and maintain positive relationships with internal staff and external service

providers.

e Valid California Driver License required.

e Background check and tuberculosis clearance required.
Director of Human Resources



Position Overview
The Director, Human Resources leads Imagine Schools, Riverside County’s human resources functions by
coordinating and administering all related processes and functions including recruitment and selection,
policy and compliance, benefits and compensation, and operational leadership. The Director ultimately
ensures ISRC school based staff are effectively supported so they can focus on serving students. The
Director is a key part of the Charter Schools’ leadership team, reporting directly to the Regional Director.
Performance Responsibilities
¢ Recruitment/Selection and Staffing
o Develop a robust recruitment and selection strategy for open positions; recruit, screen and
process applicants for hire.
o Develop and implement onboarding programs for new hires.
o Ensure all staff meet position requirements for licensing and/or other legal or administrative
requirements.
o Maintain up-to-date personnel records including offboarding documentation.
o Consult with administrators on a wide variety of sensitive personnel issues (e.g., hiring,
promotions, transfers, medical issues, return to work) for the purpose of assisting in effective
decision making and enforcing all relevant policies, procedures, and regulations.
o Communicate to the Regional Director on all aspects of personnel matters.
¢ Benefits and Compensation
o Manage employee benefits in collaboration with administrative staff; ensure competitive total
rewards for staff.
o Maintain accurate payroll records and timely submission of payroll.
e Policy and Compliance
o Collaborate with leadership to review and update policies, ensuring alignment with legal and
institutional standards.
o Facilitate necessary annual training and document compliance activities.
o Support the development of crisis response and safety protocols, ensuring readiness and
compliance.
o Ensure compliance reports related to personnel data and benefits are completed accurately
and on time.
o Manage the progressive discipline protocol, coordinate the grievance process, facilitate
conflict resolution, and seek legal guidance, as needed.
e Operational Leadership
o Develop a clear Human Resources strategy for the campuses, including performance metrics.
o Develop and improve HR and Talent systems, processes and policies.
o Contribute to the design and execution of strategic initiatives.
o Undertake tasks and projects assigned by the Regional Director.
Key Competencies
» Mission aligned - Holds a deep belief that all children can succeed and the level at which a
student starts academically does not dictate what they ultimately can achieve. Believes in the
power of multilingualism.



e Focus on results - Track record of achieving results; willingness to hold self accountable to
results. Ensures systems are in place to create scalable, consistent, high-quality outcomes.
Demonstrates strong attention to detail and organizational skills.
e Expertise in human resources - Experience working across multiple HR functions and building
systems and processes. Knowledge of California credentialing preferred.
e Ability to build strong relationships - Builds and cultivates relationships through a commitment
to common goals. Effective listener who seeks to understand the opinions and experiences of
others; honest and transparent communicator.
Experience, Education, and Credentials
e Bachelor’s degree required; advanced degree preferred
e Valid and appropriate CA Administrative or Supervision Credential required
e Minimum of five (5) years in the human resources or related field
e Experience leading a team preferred
e Experience in K-12 education preferred
e Bilingual in Spanish, preferred
e Valid California Driver License required.
e Background check and tuberculosis clearance required.
Manager of Special Education
Position Overview
The Manager, Special Education provides leadership in the development and implementation of the
special education program and services for students at Imagine Schools, Riverside County. The Manager
is a key part of the schools’ leadership team, reporting directly to the Regional Director.
Performance Responsibilities
e Develops an overall special education program strategy and clear, specific, and ambitious
performance measures to build school capacity to ensure the full provision of services for
students with special needs.
e Collaborates with school leaders to assess special education instructional needs across the full
continuum of services.
e Assists in the development of professional development opportunities to address needs and
increase the quality of specially-designed instruction.
e Supports the delivery of effective classroom instruction to ensure students with special needs
realize increased academic achievement.
e Assists in implementing state department regulations and in developing special education
programs at both ISRC sites.
e Coordinates the activities of the special class placement committee and serves as chair.
e Directs case study services for students including the identification, diagnosis, follow-up, and
referral of students with problems related to attendance, mental health, or learning disabilities.
e Recommends placement of individual students with special needs in those educational
situations best suited to their requirements.
e Provides or recommends appropriate special services for groups of exceptional students and
their families.



e Effectively communicates with families about the special education process including process
for referrals, evaluations, annual IEPs/504 plans, and re-evaluations as well as parental rights
granted by IDEA.
e Supervises the maintenance of case records on students and the completion of all reports.
e Assists in the development of special programs and curriculum.
* Provides coaching and guidance to site-based special education staff.
e Participates in special consultations and case conferences with psychologists and other
student services personnel.
e Implements the development of programs for teachers relating to child behavior and
development, and conferences with families.
e Supervises and coordinates activities of school Psychologists.
e Coordinates activities of Speech Therapists.
e Prepares various reports as designated by the Regional Director.
e Performs such other duties as may be assigned.
Key Competencies
e Mission aligned - Holds a deep belief that all children can succeed and the level at which a
student starts academically does not dictate what they ultimately can achieve. Believes in the
power of multilingualism.
e Focus on results - Track record of achieving results; willingness to hold self accountable to
results. Ensures systems are in place to create scalable, consistent, high-quality outcomes.
Demonstrates strong attention to detail and organizational skills.
e Expertise in special education services - Deep understanding of both the compliance and
instructional aspects of special education services.
e Ability to build strong relationships - Builds and cultivates relationships through a commitment
to common goals. Effective listener who seeks to understand the opinions and experiences of
others; honest and transparent communicator.
Experience, Education, and Credentials
e Master’s Degree required.
e Valid and appropriate CA Administrative or Supervision Credential required.
e Minimum of five (5) years of successful, full-time special education classroom teaching
experience, or a minimum of five (5) years of successful full-time service as a school
psychologist, or a combination of teaching and school psychologist work experience equal to
five (5) years.
e Familiarity with RTlI and/or MTSS approach to academic and/or behavior support.
e Experience in K-8 education preferred.
e Bilingual in Spanish, preferred.
e Valid California Driver License required.
e Background check and tuberculosis clearance required.
Manager of Operations
Position Overview
The Operations Manager is responsible for ensuring that all aspects of school operations are high-
functioning so that school leaders and teachers can focus on student achievement and classroom



instruction. The Manager is a key part of the Charter School’s leadership team, reporting directly to the
Principal.
Performance Responsibilities
e Directly manages Operation workstream team leads.
e Coordinates directly with the school principal to provide updates on, and receive high level
direction for, the operational needs for the school.
e Provides leadership to the Operations workstreams (including transportation, security, meals,
office staff, and facilities/maintenance).
e Custodial and Maintenance
o Ensures the building is clean and in good physical condition.
o Ensures materials and furniture are properly stored and accessible when needed.
e Transportation
o Ensures student bus schedules are managed appropriately.
o Ensures arrival/dismissal procedures are smooth.
o Ensures logistics of student field trips are managed appropriately.
o Ensures buses are properly maintained.
* Meals
o Ensures breakfast, lunch and other food is prepared/appropriately served to students and
staff.
o Ensures equipment and workstations are organized, set up, and operated appropriately.
o Ensures adherence to health, food service, government and other regulations.
e Procurement and Purchasing
o Ensures purchasing of supplies and services, vendor relationships, and cost-effective, policy-
aligned purchasing.
o Ensures efficiency in ordering processes, inventory tracking, and purchasing to reduce waste
and duplication.
e Office staff
o Ensures office staff support an orderly, responsive, and friendly school.
o Ensures office staff effectively manage school communications including answering calls and
creating school announcements.
o Ensures appropriate support with the student enrollment process.
o Ensures appropriate support with systems for tracking student attendance.
o Ensures the effective collection and maintenance of student, personnel, and school
information (e.g., receiving forms and paperwork, tracking missing forms, managing databases,
updating contact information, and keeping records current).
o Ensures supplies are ordered as needed.
o Ensures appropriate assistance with logistics and preparations for school events and activities
as needed.
o Ensures testing aides are appropriately assigned.
Key Competencies



e Mission aligned - Holds a deep belief that all children can succeed and the level at which a
student starts academically does not dictate what they ultimately can achieve. Believes in the
power of multilingualism.
e Focus on results - Track record of achieving results; willingness to hold self accountable to
results. Ensures systems are in place to create scalable, consistent, high-quality outcomes.
Demonstrates strong attention to detail and organizational skills.
e Expertise in school operations - Experience working across multiple school operations
functions.
e Ability to build strong relationships - Builds and cultivates relationships through a commitment
to common goals. Effective listener who seeks to understand the opinions and experiences of
others; honest and transparent communicator.
Experience and Education
e Bachelor’s degree preferred
e Minimum of three (3) years in the operations field (one of the related workstreams) required
e Experience leading a team strongly preferred
e Experience in K-12 education strongly preferred
e Bilingual in Spanish preferred
e Valid California Driver License required.
e Background check and tuberculosis clearance required.
Manager of Data and Assessment
Position Overview
The Assessment and Data Manager plays a critical leadership role for Imagine Schools, Riverside
County’s campuses, overseeing the collection, analysis, and reporting of student performance data to
drive continuous improvement. Reporting to the Regional Director, this position ensures leaders and
teachers have actionable insights from CAASPP, STAR, and benchmarking assessments, and it leads the
LEA’s external data representation. In addition, the Manager directly supervises the Academic
Operations Manager and IT Specialist, ensuring smooth coordination of assessment operations and data
systems. The role includes providing professional development and coaching to strengthen data literacy
and informed decision-making across both campuses.
Performance Responsibilities
e Oversee the administration, collection, and reporting of CAASPP, STAR, and internal
benchmarking assessments
e Supervise and provide leadership to the Academic Operations Manager and IT Specialist,
aligning operational and technical support with academic data priorities
e Conduct in-depth data analysis to identify trends, inform instructional decisions, and support
school improvement efforts
e Prepare clear, user-friendly data reports, dashboards, and summaries for school leadership,
teachers, and external stakeholders
* Represent the LEA at regional, county, and state-level meetings related to assessment,
accountability, and performance
e Provide training, coaching, and professional development to teachers and school leaders on
accessing, interpreting, and using assessment data effectively



e Collaborate with school leaders to monitor progress toward academic goals, benchmarks, and
accountability measures
e Ensure data accuracy, security, and compliance with state and federal reporting requirements
e Support the integration of assessment data into school planning, MTSS processes, and
instructional adjustments
e Stay current on assessment policies, best practices, and emerging tools to strengthen the
LEA’s data and assessment strategies

Key Competencies
e Mission aligned - Holds a deep belief that all children can succeed and the level at which a
student starts academically does not dictate what they ultimately can achieve. Believes in the
power of multilingualism. Deep commitment to educational equity.
e Focus on results - Track record of achieving results; willingness to hold self accountable to
results. Ensures systems are in place to create consistent, high-quality services and supports.
Focused on continuous improvement. Demonstrates strong attention to detail and
organizational skills.
e Expertise in data and assessment systems - Has deep knowledge of educational assessments
and data-informed decision-making. Possesses strong analytical skills and ability to prepare and
present data reports and summaries to diverse audiences, including school leaders, teachers,
and external stakeholders.
e Ability to build strong relationships - Builds and cultivates relationships through a commitment
to common goals. Effective listener who seeks to understand the opinions and experiences of
others; honest and transparent communicator. Strong communicator with the ability to work
collaboratively across multiple campuses and departments.

Experience, Education, and Credentials
e Bachelor’s degree required; advanced degree (Master’s or higher) in education, data analysis,
educational leadership, or a related field preferred.
e Minimum of 3 years of related experience in assessment coordination, data analysis, or
educational data systems, preferably in a K-12 setting required.
e Experience managing staff or cross-functional teams preferred.
e Experience with data systems, assessment platforms, and relevant software (e.g., Excel,
Google Sheets, data visualization tools) required; experience working with CAASPP, STAR, and
benchmarking assessments preferred.
e Experience providing professional development or coaching on data use, assessment
practices, or instructional improvement preferred.
e Bilingual (Spanish/English) preferred.
e Valid California Driver License required.
e Background check and tuberculosis clearance required.

Staffing Needs and Expectations
The Charter School expects all employees across all school sites to comply with the above identified

employee qualifications, and any other job descriptions or expectations that it may provide. Each school



site shall maintain the number of administrators, teachers, and support staff as appropriate for its
respective student enroliment.















Revised Element 7 — Added in Full

ELEMENT 7. HEALTH AND SAFETY PROCEDURES

Governing Law: The procedures that the charter school will follow to ensure the health and safety of
pupils and staff. These procedures shall require all of the following:
. That each employee of the charter school furnish the charter school with a criminal record
summary as described in Section 44237.
1. The development of a school safety plan, and the annual review and update of the plan,
pursuant to Section 47606.3.
1. That the school safety plan be reviewed and updated by March 1 of every year by the charter
school. [Education Code Section 47605.6(b)(5)(G)]

ISRC shall comply with all applicable school health, safety, emergency preparedness, and student
welfare requirements established by state and federal law, including any amendments enacted during
the term of the charter.

The Charter School has adopted policies and procedures designed to protect the health, safety, and
welfare of students and staff. The following summarizes key components of those policies and
procedures. Full policies are maintained at each school site and are available for review upon request.

Procedures for Background Checks

Employees and applicable contractors (those working with students) of Imagine Schools, Riverside
County are required to submit to a criminal background check and furnish a criminal record summary as
required by Education Code Sections 44237 and 45125.1. Applicants for employment must submit two
sets of fingerprints to the California Department of Justice for the purpose of obtaining a criminal record
summary. Imagine Schools does not hire any person, in either a certificated or classified position, who
has been convicted of a violent or serious felony except as otherwise provided by law, pursuant to
Education Code Sections 44830.1 and 45122.1. The Director, Human Resources monitors compliance
with this policy and reports to the Board of Directors of Imagine Schools, Riverside County as
needed/applicable. Volunteers who will volunteer outside of the direct supervision of a credentialed
employee shall be fingerprinted and receive background clearance prior to volunteering without the
direct supervision of a credentialed employee.

The Director, Human Resources monitors the fingerprinting and background clearance of the Principals.

Mandated Child Abuse and Neglect Reporting and Training

All employees, volunteers, contractors (whose duties require contact with or supervision of students),
and governing board members of the Charter School will be mandated child abuse reporters and follow
all applicable reporting laws, the same policies and procedures used by the County. For purposes of this
requirement, volunteers are defined as individuals who are over 18 years of age and interact with
students outside of the immediate supervision and control of the student’s parent or guardian or a



Charter School employee. The Charter School shall provide training to all mandated reporters in
accordance with Education Code Section 44691.

Tuberculosis (“TB”) Risk Assessment and Examination

Employees, contractors, and volunteers who have frequent or prolonged contact with students, shall
undergo a tuberculosis risk assessment and, if indicated, an examination prior to employment and
working with students, and for employees at least once each four years thereafter as required by
Education Code Section 49406.

Immunizations

All enrolled students who receive classroom-based instruction are required to provide records
documenting immunizations as is required at public schools pursuant to Health and Safety Code
Sections 120325-120375, and Title 17, California Code of Regulations Sections 6000-6075. All rising 7th
grade students must be immunized with a Tdap vaccine booster.

Upon a student’s admission or advancement to 6th grade, the Charter School shall submit to the student
and their parent or guardian a notification that advises students to adhere to current immunization
guidelines regarding human papillomavirus (“HPV”) before admission or advancement to 8th grade,
consistent with the requirements of Education Code Section 48980.4 and Health and Safety Code
Section 120336.

Medication in School

Imagine Schools, Riverside County adheres to Education Code Section 49423 regarding administration of
medication in school. Imagine Schools adheres to Education Code Section 49414 regarding epinephrine
auto-injectors and training for staff members; per AB 1651 (2023), the Charter School shall store
emergency epinephrine auto-injectors in an accessible location upon need for emergency use and
include that location in annual notices required by law. To the extent the Charter School maintains a
stock of albuterol inhalers to respond to respiratory distress in students, the Charter School shall comply
with the requirements of Education Code Section 49414.7, including with respect to training, notices,
and the stocking of albuterol inhalers.

Imagine Schools shall maintain policies governing the storage, administration, and self-carry of
medication, including emergency medications, in accordance with applicable law.

Vision, Hearing, Scoliosis

Students are screened for vision, hearing, and scoliosis to the same extent as would be required if they
attended a non-charter public school. Imagine Schools, Riverside County adheres to Education Code
Section 49450, et seq., as applicable to the grade levels served.

Diabetes
The Charter School shall make type 1 diabetes informational materials accessible to the parent or
guardian of a pupil when the pupil is first enrolled in elementary school. Imagine Schools provides an



information sheet regarding Type 2 diabetes to the parent, or guardian, or adult with educational rights
of incoming 7th grade students, pursuant to Education Code Section 49452.7. The information sheet
includes, but shall not be limited to, all of the following:

e Adescription of Type 2 diabetes.

e Adescription of the risk factors and warning signs associated with Type 2 diabetes.

e Arecommendation that students displaying or possibly suffering from risk factors or warning

signs associated with Type 2 diabetes should be screened for Type 2 diabetes.
e Adescription of treatments and prevention methods of Type 2 diabetes.
e Adescription of the different types of diabetes screening tests available.

Suicide Prevention Policy

Imagine Schools maintains a policy on student suicide prevention, intervention, and postvention in
accordance with Education Code Section 215. Imagine Schools reviews, at minimum every fifth year, its
policy and, if necessary, updates its policy. Pursuant to AB 58 (2021-22), the Charter School will also
review and update its suicide prevention policy to incorporate best practices identified by the California
Department of Education’s model policy, as revised.

Prevention of Human Trafficking

Imagine Schools adheres to Education Code Section 51934 and provides age-appropriate, evidence-
based education and training on the identification and prevention of human trafficking for students in
grades 7-8. Imagine Schools also adheres to Education Code Section 51950 and provides training for
school personnel on recognizing and reporting human trafficking.

Menstrual Products

Imagine Schools stocks the school’s restrooms at all times with an adequate supply of menstrual
products (pads/tampons), available and accessible, free of cost, in restrooms (women’s, all gender, and
at least one men’s). The Charter Schol shall post a notice regarding the requirements of Education Code
Section 35292.6 in a prominent and conspicuous location in every restroom required to stock menstrual
products, as specified. This notice shall include the text of Education Code Section 35292.6 and contact
information, including an email address and telephone number, for a designated individual responsible
for maintaining the requisite supply of menstrual products.

All Gender Restrooms

The Charter School shall provide and maintain at least one all-gender restroom for voluntary student use
at each of its school sites that has more than one female restroom and more than one male restroom
designated exclusively for student use. The restroom shall have signage identifying the bathroom as
being open to all genders, it shall remain unlocked, unobstructed, and easily accessible by any student,
and be available during school hours and school functions when students are present. The Charter
School shall designate a staff member to serve as a point of contact and to post a notice regarding these
requirements.



School Meals

Imagine Schools provides breakfast and lunch free of charge during each school day to any pupil who
requests a meal without consideration of the pupil’s eligibility for a federally funded free or reduced-
price meal, with a maximum of one free meal for each meal service period. The meals provided under
this paragraph shall be nutritionally adequate meals that qualify for federal reimbursement. The Charter
School shall provide each student adequate time to eat as determined by the Charter School in
consideration of available guidance.

Recess

Except where a field or other educational program is taking place, if the Charter School provides recess,
to the extent required by Education Code Section 49056, the Charter School shall provide supervised
and unstructured recess, distinct from physical education courses and mealtimes, of at least 30 minutes
on regular instructional days and at least 15 minutes on early release days. The Charter School shall not
restrict a student’s recess unless there is an immediate threat to the physical safety of the student or
one or more of their peers.

California Healthy Youth Act

Imagine Schools teaches sexual health education and human immunodeficiency virus (“HIV”) prevention
education to students in grades 7-8, at least once, pursuant to the California Healthy Youth Act
(Education Code Section 51930, et seq.).

Mental Health Education

If the Charter School offers one or more courses in health education to students in middle school, the
Charter School shall include in those courses instruction in mental health that meets the requirements
of Education Code Section 51925, et seq.

Mental Health Information

The Charter School shall create and post a poster at the school site identifying approaches and resources
addressing student mental health in compliance with Education Code Section 49428.5. The poster shall
be displayed in English and the primary language(s) spoken by 15 percent or more of students enrolled
at the school site. The poster shall be prominently and conspicuously displayed in appropriate public
areas that are accessible to, and commonly frequented by, students at the school site. The poster shall
also be digitized and distributed online to students through social media, internet websites, portals, and
learning platforms at the beginning of each school year.

Imagine Schools ensures that the back of student ID cards (for at least 7th and 8th grade) include a
number for the 988 Suicide and Crisis Lifeline, the National Domestic Violence Hotline and a phone
number for The Trevor Project’s LGBTQ suicide hotline.

Referral Protocols for Addressing Student Behavioral Health Concerns
The Board shall adopt, at a regularly scheduled meeting, a policy on referral protocols for addressing
student behavioral health concerns in grades 7 to 8, inclusive. The policy shall meet the requirements of



Education Code Section 49428.2 and shall be developed in consultation with Charter School and

community stakeholders and school-linked behavioral health professionals, and shall, at a minimum,

address procedures relating to referrals to behavioral health professionals and support services.

School Safety Plan
Imagine Schools adopts a School Safety Plan, applicable for each respective school site that is reviewed

and updated by the School Site Council by March 1 of every year, includes identification of appropriate

strategies and programs that will provide or maintain a high level of school safety and address the

Charter School’s procedures for complying with applicable laws related to school safety, including the

development of all of the following pursuant to Education Code Section 32282(a)(2)(A)-(O):

child abuse reporting procedures

routine and emergency disaster procedures

policies for students who committed an act under Education Code Section 48915 and other
Charter School-designated serious acts leading to suspension, expulsion, or mandatory
expulsion recommendations

procedures to notify teachers of dangerous students pursuant to Education Code Section
49079

a discrimination and harassment policy consistent with Education Code Section 200
provisions of any schoolwide dress code that prohibits students from wearing “gang-related
apparel,” if applicable

procedures for the safe ingress and egress of pupils, parents, and employees to and from
the Charter School

a safe and orderly environment conducive to learning

the rules and procedures on school discipline adopted pursuant to Education Code Sections
35291, 35291.5, and 47605.6

procedures for conducting tactical responses to criminal incidents

procedures to prepare for active shooters or other armed assailants by conducting a drill, if
this topic is covered in the School Safety Plan

procedures to assess and respond to reports of any dangerous, violent, or unlawful activity
that is being conducted or threatened to be conducted at the school, at an activity
sponsored by the school, or on a school bus serving the school

procedures to respond to incidents involving an individual experiencing a sudden cardiac
arrest or a similar life-threatening medical emergency while on school grounds

procedures specifically designed to notify parents and guardians of pupils, teachers,
administrators, and school personnel when the school confirms the presence of immigration
enforcement on the school site

a protocol in the event a pupil is suffering or is reasonably believed to be suffering from an
opioid overdose

The Schol Safety Plan shall be drafted specifically to the needs of the facility in conjunction with law

enforcement and the Fire Marshal. Staff shall receive training in emergency response, including “first

responder” training or its equivalent.



Disaster procedures included in the School Safety Plan shall address and include adaptations for
students with disabilities. To the extent an employee, parent/guardian, educational rights holder, or
student brings concerns regarding the procedures to the Principal and, if there is merit to the concern,
the principal shall direct the School Safety Plan to be modified accordingly.

The Charter School shall develop an instructional continuity plan, consistent with Education Code
Section 32282(a)(3), to establish communication with students and their families and provide instruction
to students when in-person instruction is disrupted due to an emergency pursuant to Education Code
Sections 41422 or 46392(a).

Workplace Violence Prevention Plan
The Charter School shall establish, implement, and maintain, at all times in all work areas, an effective
workplace violence prevention plan consistent with the requirements of Labor Code Section 6401.9.

Bloodborne Pathogens

Imagine Schools, Riverside County meets state and federal standards for dealing with bloodborne
pathogens and other potentially infectious materials in the workplace. Imagine Schools has a written
Exposure Control Plan to protect employees and students from possible infection due to contact with
bloodborne viruses, provides training (initial and annual), vaccination offers (Hepatitis B), universal
precautions, and proper handling of contaminated sharps/waste, and methods to prevent exposure.

Drug Free/Alcohol Free/Smoke Free Environment
Imagine Schools, Riverside County functions as a drug, alcohol, tobacco-, nicotine-, and vape-free
workplace (according to Education Code Section 48901) free workplace.

Facility Safety

Imagine Schools, Riverside County complies with Education Code Section 47610 by either utilizing
facilities that are compliant with the Field Act or facilities that are compliant with all applicable building,
fire, health, and safety codes, Education Code, and Title 5, California Code of Regulations. Imagine
Schools inspects and maintains fire alarms, fire extinguishers, sprinkler systems, and other life safety
equipment in accordance with applicable fire and building codes.

Imagine Schools conducts fire drills in accordance with Education Code Section 32001. Imagine Schools
will comply with any pre-opening requirements for any subsequent sites that the Charter School may
open, as required by the County.

Comprehensive Anti-Discrimination and Harassment Policies and Procedures

Imagine Schools, Riverside County is committed to providing a school that is free from discrimination
and sexual harassment, as well as any harassment based upon the actual or perceived characteristics of
race, religion, creed, color, gender, gender identity, gender expression, nationality, national origin,
ancestry, ethnic group identification, genetic information, age, medical condition, marital status, sexual
orientation, sex and pregnancy, physical or mental disability, childbirth or related medical conditions,
military and veteran status, denial of family and medical care leave, or on the basis of a person’s



association with a person or group with one or more of these actual or perceived characteristics, or any
other basis protected by federal, state, local law, ordinance or regulation. Imagine Schools has a
comprehensive policy to prevent and immediately remediate any concerns about sexual discrimination
or harassment (including employee to employee, employee to student, and student to employee
misconduct). Misconduct of this nature is very serious and will be addressed in accordance with the
adopted anti-discrimination and harassment policy. A copy of the policy is provided as part of any
orientation program conducted for new and continuing students at the beginning of each school year, as
applicable, and to each staff member at the beginning of the school year, or at the time that there is a
new employee hired.

Bullying Prevention

Imagine Schools has procedures for preventing acts of bullying, including cyberbullying. Imagine Schools
annually makes available the online training module developed by the CDE pursuant to Education Code
Section 32283.5(a) to certificated school site employees and all other school site employees who have
regular interaction with children.

Supporting LGBTQ Students

Through the completion of the 2029-30 school year, the Charter School shall use an online training
delivery platform and curriculum to provide at least one hour of required LGBTQ cultural competency
training annually to teachers and other certificated employees and maintain records of such training as
required by Education Code Section 218.

SAFETY Act

Pursuant to AB 1955 (2024), employees of the Charter School shall not be required to disclose any
information related to the pupil’s LGBTQ+ identity to any other person without the pupil’s consent
unless otherwise required by state or federal law. This provision shall not limit a parent’s ability to
request school records on behalf of their child.

Homicide Threats

The Charter School shall comply with all requirements under Education Code Sections 49390-49395
regarding mandatory reporting in response to homicidal threats. All employees and Board members
who are alerted to or observe any threat or perceived threat in writing or through an action of a student
that creates a reasonable suspicion that the student is preparing to commit a homicidal act related to
school or a school activity shall make a report to law enforcement.

Gun Safety Notice

At the beginning of the first semester annually, the Charter School shall distribute a notice to the
parents/guardians of each student addressing California’s child gun access prevention laws and laws
related to firearm safety utilizing the most model language published by the California Department of
Education.

Athletic Programs



The Charter School shall comply with all applicable laws related to health and safety policies and
procedures surrounding athletic programs at charter schools, including but not limited to providing
information to athletes regarding sudden cardiac arrest and annually providing each athlete with an
Opioid Factsheet for Patients.

Transportation Services

The Charter School shall comply with the requirements of SB 88 (2023-24) inclusive of Education Code
Sections 39875, 39877, 39878, and 39879, as applicable, relating to background checks, testing, and
other requirements for individuals and entities providing transportation services for students.

Extreme Weather Policy
The Charter School will develop, adopt, and implement a weather policy that includes protocols for
extreme weather conditions, and incorporate the standardized guidelines developed by the CDE.









Revised Element 8 — Added in Full

ELEMENT 8: STUDENT POPULATION BALANCE

Governing Law: The means by which the charter school will achieve a balance of racial and ethnic pupils,
special education pupils, and English learner pupils, including redesignated fluent English proficient
pupils as defined by the evaluation rubrics in Section 52064.5, that is reflective of the general population
residing within the territorial jurisdiction of the county board of education to which the charter petition is
submitted. [Education Code Section 47605.6(b)(5)(H)]

ISRC recruits a diverse population of students to achieve a balance of racial and ethnic pupils, special
education pupils, and English Learners, that is reflective of the general population residing within the
territorial jurisdiction of the Riverside County Board of Education.

As shared in Element 1, the chart below demonstrates this alignment of Imagine Schools’ demographics
as a whole and by campus, as related to neighboring districts.

School SED EL Hispanic SWD
Imagine Schools, 74% 37% 95% 10%
Riverside County

(LEA)

Imagine Schools, 77% 42% 100% 10%

Coachella campus

Coachella Valley 93% 42% 98% 12%
usD

Desert Sands USD 77% 20% 76% 12%
Imagine Schools, 76% 26% 90% 9%

Hemet campus

Hemet USD 86% 13% 68% 15%

San Jacinto USD 85% 16% 77% 14%

(Source CDE Dataquest and ed-data.org - percentages vary slightly based on source; campus data is
reflective of the 2025-26 versus 2024-25 school year)

Recruitment and publicity occur throughout the year in Coachella and Hemet and will also begin at any
subsequent sites for ISRC that may be approved by the County Board of Education. The publicity
campaigns to attract any/all families to Imagine Schools, Riverside County are multi-faceted and


http://ed-data.org/

thorough and focus on the schools’ focus on rigorous academics, dual language programming, and
character education.

The recruitment and outreach efforts include, but are not limited to:

o  Word of mouth of current families. Siblings of current students and neighbors of enrolled families
frequently express interest in joining the school. Current families are provided with high level
messaging they can share about the school/enrollment processes via school newsletters.

e Partnerships with local community organizations. This includes tables at local festivals or markets,
participation in community events such as food drives, and engagement with community partners
such as local early childhood centers. For example:

e The Hemet campus partners with KinderCare and VIP Tots as a pipeline for its TK classes. The
school also participates in the Hemet City Christmas Parade.

e In Coachella, the campus partners with another local charter - NOVA Academy — which is a high
school as a way to inform current students about a high school pathway and inform parents of
high school students who may have younger siblings, about a TK-8 option. The Coachella site
also participates in the International Date Festival and Coachella Chamber of Commerce
activities. Finally, given Coachella’s partnership with FIND Food Bank, the telethon, which was
aired on TV, was a successful student recruitment opportunity.

e Advertisement in print and non-print media including social media. Both campuses do targeted
direct-mailings and promote school awareness on Facebook, YouTube, and Instagram. In addition,
radio or movie theater advertisements are used.

All informational materials are provided in both English and Spanish.

All families who express interest in joining Imagine Schools are offered the opportunity to visit the
Charter School and engage in an information session with staff. After that visit, families are provided
with access to the application paperwork (which is online or available in print copy). All paperwork is
available in both English and Spanish.






ELEMENT=38: 9: SUSPENSION AND EXPULSION PROCEDURES

Governing Law: The procedures by which pupils can be suspended or expelled from the charter school

for disciplinary reasons or otherwise involuntarily removed from the charter school for any reason.

These procedures, at a minimum, shall include an explanation of how the charter school will comply

with federal and state constitutional procedural and substantive due process requirements that is
consistent with all of the following:

£3 For suspensions of fewer than 10 days, provide oral or written notice of the charges
against the pupil and, if the pupil denies the charges, an explanation of the evidence that
supports the charges and an opportunity for the pupil to present=his-esket the pupil’s side
of the story.

44 For suspensions of 10 days or more and all other expulsions for disciplinary reasons, both
of the following:

£ Provide timely, written notice of the charges against the pupil and an explanation of the
pupil’s basic rights.

£ Provide a hearing adjudicated by a neutral officer within a reasonable number of days at
which the pupil has a fair opportunity to present testimony, evidence, and witnesses and
confront and cross - examine adverse witnesses, and at which the pupil has the right to
bring legal counsel or an advocate.

£ Contain a clear statement that no pupil shall be involuntarily removed by the charter
school for any reason unless the parent or guardian of the pupil has been provided written
notice of intent to remove the pupil no less than five schooldays before the effective date of
the action. The written notice shall be in the native language of the pupil or the pupil’s
parent or guardian or, if the pupil is a homeless or youth, or a foster child or youth, in the
native language of the homeless or foster child’s educational rights holder. In the case of a
hemetess foster child or youth, thespupiis-educationats ights-hold written notice shall also
be provided to the foster child’s attorney and county social worker. If the pupil is an Indian

child, as defined in Section 224. 1 of the Welfare and Institutions Code, the written notice
shall also be provided to the Indian child’s tribal social worker and, if applicable, county
social worker. The written notice shall inform the pupil, the pupil’s parent or guardian,-es
thespapiis homeless child’s educational rights holder, the foster child’s educational rights
holder, attorney, and county social worker of the right to initiate the procedures specified in
clause (ii) before the effective date of the action. If the pupil’s parent; or guardian,=e+ the
homeless child’s educational rights holder, the foster child’s educational rights holder,
attorney, or county social worker, or the Indian child’s tribal social worker or, if applicable,
county social worker initiates the procedures specified in clause (ii), the pupil shall remain
enrolled and shall not be removed until the charter school issues a final decision. For
purposes of this clause, “ involuntarily removed ” includes disenrolled, dismissed,
transferred, or terminated, but does not include suspensions specified in clauses (i) and (ii).
= A foster child’s educational rights holder, attorney, and county social worker and an
Indian child’s tribal social worker and, if applicable, county social worker shall have the same
rights a parent or guardian of a child has to receive a suspension notice, expulsion notice,



manifestation determination notice, involuntary transfer notice, and other documents and
related information. [Education Code Section 47605. 6 (b) (5) (3 1)]
Policy
ThisPap# Suspension and Expulsion-Pekieythas Procedures have been established in order to promote
learning and protect the safety and=weH=being wellbeing of all students at the Charter School. Although
charter schools are exempt from school district procedures and processes for suspensions and
expulsions, in creating=thisspetey these procedures, the Charter School has reviewed Education Code
Section 48900 et seq. which-deseribes describe thesasnehasrter offenses for which students at non-
charter schools=}stefetfenses may be suspended or expelled, and the procedures governing those
suspensions and expulsions, in order to establish its list of offenses-are-precedures for suspensions and
expulsions. Thedanguage provisions thatfeHews-clesely=mirrers follow are largely consistent with the
language of the Education Code=Seetien48908-etseg with regard to suspension / expulsion triggering
conduct. The Charter Schoolss-eemmitted-te-annuat will periodically review=ef its policies and
procedures surroundlng suspensions, expulsions, and-expsisiens involuntary removals, and=as
may modify the lists of offenses for which students are subject to suspension,

expulsion or-expsisien involuntary removal, and the procedures associated therewith, so long as not
materially different from this charter petltlon
Wheﬁ&mllarly, the-Pelieyisw

procedures for student

suspension, expulsion, and-expsisien involuntary removal, and=& may be amended from time to time
without the need to-amend seek a material revision of the charter so long as the amendments comport
with legal requirements.

Charter School staff shall enforce disciplinary rules and procedures fairly and consistently among all
students. This Policy and its Procedures will be printed and distributed annually as part of the Student
Handbook and will clearly describe discipline expectations.

Corporal punishment shall not be used as a disciplinary measure against any student. Corporal
punishment includes the willful infliction of or willfully causing the infliction of physical pain on a
student. For purposes of the Policy, corporal punishment does not include an employee’s use of force
that is reasonable and necessary to protect the employee, students, staff or other persons or to prevent
damage to school property.

The Charter School administration shall ensure that students and their parents / guardians are notified
in writing upon enrollment of all discipline and involuntary removal policies and procedures.

Suspended or expelled students shall be excluded from all school and school-related activities unless

otherwise agreed during the period of suspension or expulsion.
A student identified as an individual with disabilities or for whom the Charter School has a basis of

knowledge of a suspected disability pursuant to theadisviduats o Set isabilities Ldueation-lmnrovement
Aete£2004 |DEA or who is qualified for services under Section 504 ab
subject to the same grounds for suspension and expulsion and is accorded the same due process

procedures applicable to general education students except when federal and state law mandates
additional or different procedures. The Charter School will follow all applicable federal and state laws
including but not limited to the-Galifernia Education Code, when imposing any form of discipline on a



student identified as an individual with disabilities or for whom the Charter School has a basis of
knowledge of a suspected disability or who is otherwise qualified for such services or protections in
according due process to such students.

No student shall be involuntarily removed by the Charter School for any reason unless the parent-e£ /
guardian of the student has been provided written notice of intent to remove the student no less than
five (5) schooldays before the effective date of the action. The written notice shall be in the native
language of the student or the student’s parent or guardian or, if the student is a foster child or youth or
a homeless child or youth, the student’s educational rights holder, and shall inform=him-eeher the
student of the basis for which the student is being involuntarily removed and=kis-eskes the student’s
parent / guardian rlght to request a hearing to challenge the involuntary removal. If a student’s parent; /
guardian 2 ghits-helder requests a hearing, the Charter School shall utilize the same
hearing procedures specified below for expulsions, before the effective date of the action to

involuntarily remove the student. If the student’s parent; / guardian 3 3
requests a hearing, the student shall remain enrolled and shall not be removed until the Charter School
issues a final decision. As used herein, “ involuntarily removed ” includes disenrolled, dismissed,
transferred, or terminated, but does not include removals for misconduct which may be grounds for
suspension or expulsion as enumerated below.

Procedures

1. Alternative Means of Correction

For a student facing discipline for a discretionary offense listed below, the Principal or designee may,
whenever practicable, provide alternatives to suspension or expulsion. These alternatives shall use a
research-based framework with age-appropriate strategies that improve behavioral and academic
outcomes while addressing and correcting the student’s specific misbehavior.

Charter School shall not suspend or expel any student based solely on the fact that they are truant,
tardy, or otherwise absent from school activities. Violations of Charter School’s attendance expectations
shall be addressed in accordance with Charter School’s Attendance and Unexcused Absence Policy
and/or Independent Study Policy, as applicable.

Students may not be suspended or expelled for willful defiance or disruption. Alternatively, Charter
School staff may refer a student who engages in willful defiance and/or disruption to the Principal or
designee for appropriate and timely in-school interventions or supports. Within five (5) business days,
the Principal or designee shall:

1. Document the actions taken and save the document to the student’s record

2. Inform the referring staff member what actions were taken and if none, the rationale used for
not providing any appropriate or timely in-school interventions or supports.

For a student who has been suspended, or for whom other means of correction have been

implemented, for an incident of racial bullying, harassment, or intimidation, Charter School may require

all students associated with the incident(s) to engage in restorative justice practices and/or cultural

sensitivity programs.



Charter School may utilize the Multi-Tiered System of Supports, which includes restorative justice
practices, trauma-informed practices, social and emotional learning, and schoolwide positive behavior
interventions and support, to help students gain critical social and emotional skills, receive support to
help transform trauma-related responses, understand the impact of their actions, and develop
meaningful methods for repairing harm to the school community.

3. Grounds for Suspension and Expulsion of Students

A student may be suspended or expelled for prohibited misconduct if the act is related to school activity
or school attendance occurring at any time including but not limited to: a) while on school grounds; b)
while going to or coming from school; c) during the lunch period, whether on or off the school campus;
d) during, going to, or coming from a school-sponsored activity.

B Enumerated Offenses

4 Discretionary Suspension and Expulsion Offenses. Students may be suspended and / or recommended
foramy=ef expulsion when thefeHewingactswhenditis-determined Principal or designee determines the
student:

e & Caused, attempted to cause, or threatened to cause physical injury to another person.

e &= Willfully used force or violence upon the person of another, except self-defense=¢.

e Unlawfully possessed, used, or otherwise furnished, or was under the influence of any
controlled substance, as defined in Health and Safety Code Sections 11053-11058,
alcoholic beverage, or intoxicant of any kind.=¢ Students who voluntarily disclose their
use of a controlled substance, alcohol, or an intoxicant of any kind in order to seek help
through services or supports shall not be suspended solely for that disclosure.

e Unlawfully offered, arranged, or negotiated to sell any controlled substance as defined
in Health and Safety Code Sections 11053-11058, alcoholic beverage or intoxicant of any
kind, and then sold, delivered or otherwise furnished to any person another liquid
substance or material and represented same as controlled substance, alcoholic
beverage or intoxicant.

e & Committed or attempted to commit robbery or extortion=£f.

e Caused or attempted to cause damage to school property or private property, which
includes, but is not limited to, electronic files and databases.

e g Stole or attempted to steal school property or private property, which includes, but is
not limited to, electronic files and databases.

e k- Possessed or used tobacco or products containing tobacco or nicotine products,
including but not limited to vaping products, cigars, cigarettes, miniature cigars, clove
cigarettes, smokeless tobacco, snuff, chew packets and betel. This section does not
prohibit the use ofdis-erher a student’s own prescription products by a student.#
Students who voluntarily disclose their use of a tobacco product in order to seek help
through services or supports shall not be suspended solely for that disclosure.

e Committed an obscene act or engaged in habitual profanity or vulgarity=.

e Unlawfully possessed or unlawfully offered, arranged, or negotiated to sell any drug
paraphernalia, as defined in Health and Safety Code Section 11014. 5.



i< Knowingly received stolen school property or private property, which includes, but is
not limited to, electronic files and database=.

Possessed an imitation firearm, i. e.: a replica of a firearm that is so substantially similar
in physical properties to an existing firearm as to lead a reasonable person to conclude
that the replica is a firearm=sa.

Harassed, threatened, or intimidated a student who is a complaining witness or witness
in a school disciplinary proceeding for the purpose of preventing that student from
being a witness and / or retaliating against that student for being a witness.

a= Unlawfully offered, arranged to sell, negotiated to sell, or sold the prescription drug
Soma.

&= Engaged in, or attempted to engage in hazing. For the purposes of this-ssbéivisien
policy, “hazing ” means a method of initiation or preinitiation into a student
organization or body, whether or not the organization or body is officially recognized by
an educational institution, which is likely to cause serious bodily injury or personal
degradation or disgrace resulting in physical or mental harm to a former, current, or
prospective student. For purposes of this=seetien policy, “ hazing ” does not include
athletic events or school-sanctioned events=g.

Made terroristic threats against school officials and / or school property, which includes,
but is not limited to, electronic files and database. For purposes of this-seeties policy, “
terroristic threat ” shall include any statement, whether written or oral, by a person
who willfully threatens to commit a crime which will result in death, great bodily injury
to another person, or property damage in excess of one thousand dollars (S 1, 000),
with the specific intent that the statement is to be taken as a threat, even if there is no
intent of actually carrying it out, which, on its face and under the circumstances in which
it is made, is so unequivocal, unconditional, immediate, and specific as to convey to the
person threatened, a gravity of purpose and an immediate prospect of execution of the
threat, and thereby causes that person reasonably to be in sustained fear for his or her
own safety or forhis=esher their immediate family’s safety, or for the protection of
school property, which includes, but is not limited to, electronic files and database, or
the personal property of the person threatened or-his=erher their immediate family=s.
Committed sexual harassment, as defined in Education Code Section 212. 5. For the
purposes of thisseetien policy, the conduct described in Section 212. 5 must be
considered by a reasonable person of the same gender as the victim to be sufficiently
severe or pervasive to have a negative impact upon the individual’s academic
performance or to create an intimidating, hostile, or offensive educational environment.
This=seetien policy shall apply to students in any of grades 4 to42 8, inclusive=¢.
Caused, attempted to cause, threatened to cause or participated in an act of hate
violence, as defined in=sabdisisien Education Code Section 233 (e)-efSeetien233-ofthe
EduecationCede. Thisseetien provision shall apply to students in any of grades 4 to42 8,
inclusivess.



Intentionally harassed, threatened or intimidated school personnel or volunteers and /
or a student or group of students to the extent of having the actual and reasonably
expected effect of materially disrupting class work, creating substantial disorder and
invading the rights of either school personnel or volunteers and / or student (s) by
creating an intimidating or hostile educational environment. This=seetier provision shall
apply to students in any of grades 4 to22 8§, inclusive=t.

Engaged in an act of bullying, including, but not limited to, bullying committed by means
of an electronic act.

4 “ Bullying ” means any severe or pervasive physical or verbal act or conduct, including
communications made in writing or by means of an electronic act, and including one or
more acts committed by a student or group of students which would be deemed hate
violence or harassment, threats, or intimidation, which are directed toward one or more
students that has or can be reasonably predicted to have the effect of one or more of
the following:

e & Placing a reasonable student (defined as a student, including, but is not
limited to, a student with exceptional needs, who exercises average care, skill,
and judgment in conduct for a person of his or her age, or for a person of his or
her age with exceptional needs) or students in fear of harm to that student’s or
those students ’ person or property.

e i Causing a reasonable student to experience a substantially detrimental
effect on=kis-erher their physical or mental health=.

e Causing a reasonable student to experience substantial interference with=ais-es
ket their academic performance=ix.

e Causing a reasonable student to experience substantial interference with=ais-es
ket their ability to participate in or benefit from the services, activities, or
privileges provided by the Charter School.

2} “ Electronic Act ” means the creation or transmission originated on or off the
schoolsite, by means of an electronic device, including, but not limited to, a telephone,
wireless telephone, or other wireless communication device, computer, or pager, of a
communication, including, but not limited to, any of the following:

e & A message, text, sound, video, or image.

e i= A post on a social-retwesktaternetWeb-site media or other website
including, but not limited to:

o {a} Posting to or creating a burn page. A “ burn page ” means-sataternet
\Web-site a website created for the purpose of having one or more of the
effects as listed in subparagraph (1) above.

e {b} Creating a credible impersonation of another actual student for the
purpose of having one or more of the effects listed in subparagraph-3
above. “ Credible impersonation ” means to knowingly and without
consent impersonate a student for the purpose of bullying the student and



such that another student would reasonably believe, or has reasonably
believed, that the student was or is the student who was impersonated.
e {e} Creating a false profile for the purpose of having one or more of the
effects listed in subparagraph (1) above. “ False profile ” means a profile of
a fictitious student or a profile using the likeness or attributes of an actual
student other than the student who created the false profile.
e ik An act of cyber sexual bullying.

e {a} For purposes of this clause, “ cyber sexual bullying ” means the
dissemination of, or the solicitation or incitement to disseminate, a
photograph or other visual recording by a student to another student or
to school personnel by means of an electronic act that has or can be
reasonably predicted to have one or more of the effects described in
subparagraphs (i) to (iv), inclusive, of paragraph (1). A photograph or
other visual recording, as described above, shall include the depiction of a
nude, semi-nude, or sexually explicit photograph or other visual recording
of a minor where the minor is identifiable from the photograph, visual
recording, or other electronic act.

e {3} For purposes of this clause, “ cyber sexual bullying ” does not include a
depiction, portrayal, or image that has any serious literary, artistic,
educational, political, or scientific value or that involves athletic events or
school-sanctioned activities.

1. 33 Notwithstanding subparagraphs (1) and (2) above, an electronic act shall not
constitute pervasive conduct solely on the basis that it has been transmitted on the
Internet or is currently posted on the Internet.

e &= Astudent who aids or abets, as defined in Penal Code Section 31-efthe-Penat-Cede,
the infliction or attempted infliction of physical injury to another person may be subject
to suspension, but not expulsion. However,

by if a juvenile courttekawe finds that the student committed; a crime of phy5|cal

violence as an aider and abettor,=a and the victim

suffered a great bodily injury or serious bodlly injury=skaH, the student may be subject to
diseiplne-pursuant suspension and / or expulsion for causing, attempting to=subedivision
eI+ cause, or threatening to cause physical injury to another person, and / or
willfully using force or violence upon the person of another, except self-defense.

e Possessed, sold, or otherwise furnished any knife or other dangerous object of no
reasonable use to the student unless, in the case of possession of any object of this
type, the student had obtained written permission to possess the item from a
certificated school employee, with the Principal or designee’s concurrence.

e 2 Assault or battery, as defined in Penal Code sections 240 and 242, upon any school
employee.

Non-Discretionary Suspension and Expulsion Offenses



+ Students must be suspended and recommended for expulsionferany-ofthefeHow ing-acts when it is

determined the student:

8. & Possessed, sold, or otherwise furnished any firearm, explosive, or other-dangereus destructive
object unless, in the case of possession of any object of this type, the students had obtained written
permission to possess the item from a certificated school employee, with the Principal or designee’s
concurrence.

9. b=Brandishing Brandished a knife at another person.

10. & Unlawfully=seHing sold a controlled substance listed in Health and Safety Code Section 11053, et
seq.

11. d=Cemmitting Committed or-attempting attempted to commit a sexual assault as defined in Penal
Code Sections 261, 266c, 286, 287, 288, or-eesmmaitting 289 or former Section 288a of the Penal
Code, or committed a sexual battery as defined in-Edgeatien Penal Code Section48980+n)=3-







If it is determined by the Administrative Panel and / or Board of Directors that a student has brought a
fire-arm firearm or destructive device, as defined in Section 921 of Title 18 of the United States Code, on
to campus or to have possessed a firearm or dangerous device on campus, the student shall be expelled
for one year, pursuant to the Federal Gun Free Schools Act of 1994. In such instances, the student shall

be provided due process rights of notice and a hearing as required in this policy.



1.

1. The term “ knife ” means (A) any dirk, dagger, or other weapon with a fixed, sharpened blade
fitted primarily for stabbing; (B) a weapon with a blade fitted primarily for stabbing; (C) a
weapon with a blade longer than 3 % inches; (D) a folding knife with a blade that locks into
place; or (E) a razor with an unguarded blade.

2. The term “ firearm ” means (A) any weapon (including a starter gun) which will or is designed to
or may readily be converted to expel a projectile by the action of an explosive; (B) the frame or
receiver of any such weapon; (C) any firearm muffler or firearm silencer; or (D) any destructive
device. Such a term does not include an antique firearm.

4. The term “ destructive device ” means=A3} any explosive, incendiary, or poison gas, including but
not limited to: (¥ A) bomb, (# B) grenade, (# C) rocket having a propellant charge of more than
four ounces, (& D) missile having an explosive or incendiary charge of more than one-quarter
ounce, (¥ E) mine, or (& F) device similar to any of the devices described in the preceding
clauses.

& Suspension Procedure

A student may be suspended by the Charter School Principal or designee. Suspensions shall be initiated

according to the following procedures:

% Conference

Suspension shall be preceded, if possible, by a conference conducted by the Principal orsthe-Peinreipats

designee with the student and=siseeher the student’s parent / guardian and, whenever practical, the

teacher, supervisor or Charter School employee who referred the student to the Principal or designee.

The conference may be held in-person, telephonically, or via other electronic means.

The conference may be omitted if the Principal or designee determines that an emergency situation

exists. An “ emergency situation ” involves a clear and present danger to the lives, safety or health of

students or Charter School personnel. If a student is suspended without this conference,-eth the
student’s parent / guardian and student shall be notified of the student’s right to return to school for
the purpose of a conference.

At the conference, the student shall be informed of the reason for the disciplinary action and the

evidence againstsaim-erher the student and shall be given the opportunity to-presenthis-erher recount

their version of the incident and provide any evidence in-his=sehet their defense-ia-accordance-with

Education-CodeSection47605-6-b-{5--{ 2. This conference=shkaH should be held within two (2) school

days, unless the student waives this right or is physically unable to attend for any reason including, but

not limited to, incarceration or hospitalization.Ne Penaltiessma¥ shall not be imposed on a student for

failure of thespapis student’s parent or guardian to attend a conference 3
Reinstatement of the suspended student shall not be contingent upon attendance by thespupis
student’s parent=e£ / guardian at the conference=2.

Notice to Parents / Guardians

At the time of the suspension,-ar-administrater the Principal or designee shall make a reasonable effort
to contact the parent / guardian by telephone, by email, or in person. Whenever a student is suspended,
the parent / guardian shall be notified in writing of the suspension=asas i

syspensien. This notice shallstate include:
e the specific offense (s) committed by the student=a-additien,
e duration and dates of the suspension,



o the-netice-may-aise-state-the date-andtime-when the student may return to school= following
the suspension, and

If Charter School officials wish to ask the parent / guardian to confer regarding matters pertinent to the
suspension, the notice may request that the parent / guardian respond to such requests without delay=
3.
Suspension Time Limits / Recommendation for Expulsion
Suspensions, when not including a recommendation for expulsion, shall not exceed five (5) consecutive
school days per suspension. Upon a recommendation of expulsion by the Principal or-Peireigals
designee, the student and the=ssapis student’s parent / guardian-serepresentative will be invited to=
an in-person, telephonic, or virtual conference to determine if the suspension for the student should be
extended pending an expulsion hearing. In such instances when the Charter School has determined a
suspension period shall be extended, such extension shall be made only after a conference is held with

the student or thespupHissparents student’s parent / guardian, unless the student and thespupHisparents

student’s parent / guardlan fail to attend the conferences

This determlnatlon will be made by the Prmupal or designee upon either of the following: 1) the-pupis

student’s presence will be disruptive to the education process; or 2) the student poses a threat or
danger to others. Upon either determination, thespspis student’s suspension will be extended pending
the results of an expulsion hearing=4.

Homework Assignments During Suspension

In accordance with Education Code Section 47606. 2 (a), upon the request of a parent, a legal guardian
or other person holding the right to make education decisions for the pupil, or the affected pupil, a
teacher shall provide to a pupil in any of grades 1 to%2 8, inclusive, who has been suspended from
school for two or more schooldays, the homework that the pupil would otherwise have been assigned.
In accordance with Education Code Section 47606. 2 (b), if a homework assignment that is requested
pursuant to §47606. 2 (a) and turned into the teacher by the pupil either upon the pupil’s return to
school from suspension or within the timeframe originally prescribed by the teacher, whichever is later,
is not graded before the end of the academic term, that assignment shall not be included in the
calculation of thespapis student’s overall grade in the class.

B= Authority to Expel

faws A student may be expelled either by the neutral and impartial Charter School Board of Directors

following a hearing before it or by the Charter School Board of Directors upon the recommendation of a
neutral and impartial Administrative Panel, to be assigned by the Board of Directors as needed. The
Administrative Panel shall consist of at least three members who are certificated and neither a teacher
of the student nor a member of the Charter School Board of Directors. Each entity shall be presided over
by a designated neutral hearing chairperson. The Administrative Panel may recommend expulsion of any
student found to have committed an expellable offense, and the Board of Directors shall make the final
determination.



& Expulsion Procedures

Students recommended for expulsion are entitled to a hearing to determine whether the student should
be expelled. Unless postponed for good cause, the hearing shall be held within thirty (30) school days
after the Principal or designee determines that the pupil has committed an expellable offense. If
postponed for good cause, the expulsion hearing may be extended an additional thirty (30) calendar

days from the date of the original hearmg, unless otherwise agreed upon in writing by the-eventan

whebhe&b@@@e& PrlnC|paI or de5|gnee and student’s parent / guardian.
The hearing shall be held in-etesed-sessien a confidential settlng (complying with all student
onfldentlallty rules under FERPA)=u#

Written notice of the hearing shall be forwarded to the student and the student’s parent / guardian at
least ten (10) calendar days before the date of the hearing. Upon mailing the notice, it shall be deemed
served=upen-thepupH. The notice shall include:

4. 2= The date and place of the expulsion hearing;

5. 2 A statement of the specific facts, charges and offenses upon which the proposed
expulsion is based;

6. 3= A copy of the Charter School’s disciplinary rules which relate to the alleged violation;

7. 4 Notification of the student’s or parent / guardian’s obligation to provide information
about the student’s status at the Charter School to any other school district or school to
which the student seeks enrollment;

8. 5: An explanation of the opportunity for the student and / or the student’s parent / guardian
to appear in person or to employ and be represented by counsel or a non-attorney advisor;

9. & An explanation of the right to inspect and obtain copies of all documents to be used at
the hearing;

10. % An explanation of the opportunity to confront and question all witnesses who testify at
the hearing;

11. 8 An explanation of the opportunity=te-guest iop-at-ev idencepresented sre-te present-erat

and-decumentary evidence on the student’s behalf.

Record of Hearing

A record of the hearing shall be made and may be maintained by any means, including=witaesses
electronic recording, as long as a reasonably accurate and complete written transcription of the
proceedings can be made.

£ Presentation of Evidence

While technical rules of evidence do not apply to expulsion hearings, evidence may be admitted and
used as proof only if it is the kind of evidence on which reasonable persons can rely in the conduct of
serious affairs. A determination by the Administrative Panel to expel must be supported by substantial
evidence that the student committed an expellable offense. Findings of fact shall be based solely on the
evidence at the hearing. While hearsay evidence is admissible, no decision to expel shall be based solely
on hearsay. Signed and dated written statements / declarations may be admitted as testimony.



Expulsion Decision

The determination of the Administrative Panel shall be in the form of written findings of fact and a
written recommendation to the Board of Directors, which will make a final determination regarding the
expulsion. The final decision by the Board of Directors shall make the final determination regarding the
expulsion within ten (10) school days following the conclusion of the hearing. The decision of the Board
of Directors is final.

If the Administrative Panel decides not to recommend expulsion, the student shall immediately be
returned to their educational program.

Notice of Expulsion Decision

The Principal or designee, following a decision of the Board of Directors to expel, shall send written
notice of the decision to expel to the student and student’s parent / guardian within five (5) school days
of the expulsion hearing. This notice shall also include the following:

(a) The findings of fact, including the student’s name, the specific offense (s) committed by the student,
as well as the duration and term of the student’s expulsion; and

(b) Notice of the student’s or parent / guardian’s obligation to inform any new district in which the
student seeks to enroll of the student’s status with the Charter School.

The Principal or designee shall send a copy of the written notice of the decision to expel to the student’s
district of residence within 30 days.

Disciplinary Records
The Charter School shall maintain records of all student suspensions and expulsions at the Charter
School. Such records shall be made available to the chartering authority upon request.

No Right to Appeal
The pupil shall have no right of appeal from expulsion from the Charter School as the Charter School
Board of Directors ’ decision to expel shall be final.

Expelled Students / Alternative Education

Parents / guardians of students who are expelled shall be responsible for seeking alternative education

programs including, but not limited to, programs within the County or their school district of residence.

The Charter School shall work cooperatively with the student and / or parents / guardians as requested,
or by the school district of residence to assist with locating alternative placements during expulsion.

Rehabilitation Plans

Students who are expelled from the Charter School shall be given a rehabilitation plan upon expulsion as
developed by the Board of Directors at the time of the expulsion order, which may include, but is not
limited to, periodic review as well as assessment at the time of review for readmission. The



rehabilitation plan should include a date not later than one (1) year from the date of expulsion when the
student may reapply to the Charter School for readmission.

Readmission or Admission of Previously Expelled Student

The decision to readmit a student after the end of the student’s expulsion term or to admit a previously
expelled student from another school district or charter school who has not been readmitted / admitted
to another school or school district after the end of the end of the student’s expulsion term, shall be in
the sole discretion of the Board of Directors following a meeting with the Principal or designee and the
student and student’s parent / guardian or representative to determine whether the student has
successfully completed the rehabilitation plan and to determine whether the student poses a threat to
others or will be disruptive to the school environment. The Principal or designee shall make a
recommendation to the Board of Directors following the meeting regarding the Principal’s or designee’s
determination. The student’s readmission is also contingent upon the Charter School’s capacity at the
time the student seeks readmission or admission to the Charter School.

Notice to Teachers

The Charter School shall notify teachers of each student who has engaged in or is reasonably suspected
to have engaged in any of the acts listed in Education Code Section 49079 and the corresponding
enumerated offenses set forth above.

Involuntary Removal for Unexcused Absences

As charter schools are schools of choice and as a charter school student who fails to attend school is
potentially depriving another student of their opportunity to enroll, a student may be involuntarily
removed as described within the Charter School’s Board adopted Attendance Policy after notice and an
opportunity for a parent / guardian or other educational rights holder to request a hearing prior to any
involuntary removal.

Special Procedures for Expulsion Hearings Involving Sexual Assault or Battery Offenses

The Charter School should avoid live testimony of student witnesses when practicable. The Charter
School may, upon a finding of good cause, determine that the disclosure of either the identity of the
witness or the testimony of that witness at the hearing, or both, would subject the witness to an
unreasonable risk of psychological or physical harm. Upon this determination, the testimony of the
witness may be presented at the hearing in the form of sworn declarations that shall be examined only
by the Charter School or the hearing officer. Copies of these sworn declarations, edited to delete the
name and identity of the witness, shall be made available to the student.

e 1 The complaining witness in any sexual assault or battery case must be provided with a copy of
the applicable disciplinary rules and advised ofdsissther their right tofa} receivefive-days
reasonable advance notice of-kissther their scheduled testimonyz=ts}; and have up to two (2)
adult support persons ofkis=£het their choosing present in the hearing at the time=hestshe the

complaining witness testifies, which may include a parent; / guardian=-etegalecounsel—and{e}

e The Charter School must also provide thea#etiss complaining witness a room separate from the
hearing room for the complaining witness ’ use prior to and during breaks in testimony=3.



At the discretion of the entity conducting the expulsion hearing, the complaining witness shall be
allowed periods of relief from examination and cross-examination during which-he-exshe the
complaining witness may leave the hearing room=4.

The entity conducting the expulsion hearing may also arrange the seating within the hearing
room to facilitate a less intimidating environment for the complaining witness.

5= The entity conducting the expulsion hearing may also limit time for taking the testimony of the
complaining witness to the hours=ke=tshe the complaining witness is normally in school, if there
is no good cause to take the testimony during other hours.

&= Prior to a complaining witness testifying, the support persons=masst will be-agrronished
reminded that the hearing is confidential.=

The entity presiding-eves

#g may remove a support person whom the presiding=pesses entity finds
is disrupting the hearing. The entity conducting the hearing may permit any one of the support
persons for the complaining witness to accompany=hkim-eeher the complaining witness to the
witness stand=#.

If one or both of the support persons is also a witness, the Charter School must present evidence
that the witness ’ presence is both desired by the witness and will be helpful to the Charter
School. Thesgersen entity presiding over the hearing shall permit the witness to stay unless it is
established that there is a substantial risk that the testimony of the complaining witness would
be influenced by the support person, in which case the presiding official will-ageerisk remind
the support person or persons not to prompt, sway, or influence the witness in any way. Nothing
shall preclude the presiding officer from exercising=his-erhes their discretion to remove a person
from the hearing whom-he-ershebelieves they believe is prompting, swaying, or influencing the
withess=8.

The testimony of the support person shall be presented before the testimony of the complaining
witness and the complaining witness shall be excluded from the-essstreem hearing room during
that testimony=8.

EspeC|aIIy for charges mvoIvmg sexual assault or battery,=

g the complalnlng Wltness#halul: may havethe

may include but are not limited to, wdeotaped#epeﬁheﬁs testimony or contemporaneous
examination in another place communicated to the hearing room by means of closed-circuit

television=38.

Evidence of specific instances of a complaining witness’ prior sexual conduct is presumed
inadmissible and shall not be heard absent a determination by the entity conducting the hearing
that extraordinary circumstances exist requiring the evidence be heard. Before such a
determination regarding extraordinary circumstance can be made, the witness shall be provided
notice and an opportunity to present opposition to the introduction of the evidence. In the
hearing on the admissibility of the evidence, the complaining witness shall be entitled to be



represented by a parent, legal counsel, or other support person. Reputation or opinion evidence
regarding the sexual behavior of the complaining witness is not admissible for any purpose.




g 3 3 =P Special Procedures
for the Consideration of Suspension and Expulsion or Involuntary Removal of Students with Disabilities
% Notification of SELPA

The Charter School shall immediately notify the SELPA (and / or the chartering authority if required) and
coordinate the procedures in this policy with the SELPA of the discipline of any student with a disability
or student that the Charter School or the SELPA would be deemed to have knowledge that the student
had a disability=2.
Services During Suspension
Students suspended for more than ten (10) school days in a school year shall continue to receive
services so as to enable the student to continue to participate in the general education curriculum,
although in another setting (which could constitute a change of placement and the student’s IEP would
reflect this change), and to progress toward meeting the goals set out in the child’s IEP / 504 Plan; and
receive, as appropriate, a functional behavioral assessment and behavioral intervention services and
modifications, that are designed to address the behavior violation so that it does not recur. These
services may be provided in an interim=aiterative alternative educational setting=3.
Procedural Safeguards / Manifestation Determination
Within ten (10) school days of a recommendation for expulsion or any decision to change the placement
of a child with a disability because of a violation of a code of student conduct, the Charter School, the
parent, and relevant members of the IEP / 504 Team shall review all relevant information in the
student’s file, including the child’s IEP / 504 Plan, any teacher observations, and any relevant
information provided by the parents to determine:

4. a=If the conduct in question was caused by, or had a direct and substantial relationship

to, the child’s disability; or
5. &= If the conduct in question was the direct result of the local educational agency’s
failure to implement the IEP / 504 Plan.

If the Charter School, the parent / guardian, and relevant members of the IEP / 504 Team determine
that either of the above is applicable for the child, the conduct shall be determined to be a
manifestation of the child’s disability.
If the Charter School, the parent / guardian, and relevant members of the IEP / 504 Team make the
determination that the conduct was a manifestation of the child’s disability, the IEP / 504 Team shall:



4. & Conduct a functional behavioral assessment and implement a behavioral
intervention plan for such child, provided that the Charter School had not
conducted such assessment prior to such determination before the behavior that
resulted in a change in placement;

5. b= If a behavioral intervention plan has been developed, review the behavioral
intervention plan if the child already has such a behavioral intervention plan, and
modify it, as necessary, to address the behavior; and

6. & Return the child to the placement from which the child was removed, unless the
parent and the Charter School agree to a change of placement as part of the
modification of the behavioral intervention plan.

If the Charter School, the parent / guardian, and relevant members of the IEP / 504 Team determine
that the behavior was not a manifestation of the student’s disability and that the conduct in question
was not a direct result of the failure to implement the IEP / 504 Plan, then the Charter School may apply
the relevant disciplinary procedures to children with disabilities in the same manner and for the same
duration as the procedures would be applied to students without disabilities=4.

Due Process Appeals

The parent of a child with a disability who disagrees with any decision regarding placement, or the
manifestation determination, or the Charter School believes that maintaining the current placement of
the child is substantially likely to result in injury to the child or to others, may request an expedited
administrative hearing through the Special Education Unit of the Office of Administrative Hearings or by

utilizing the dispute provisions of the 504 Policy and Procedures

Special Circumstances

Charter School personnel may consider any unique circumstances on a case-by-case basis when
determining whether to order a change in placement for a child with a disability who violates a code of
student conduct.

The Principal or designee may remove a student to an interim alternative educational setting for not
more than forty-five (45) school days without regard to whether the behavior is determined to be a
manifestation of the student’s disability in cases where a student:



1. &= Carries or possesses a weapon, as defined in 18 U. S. C. Section 930, to or at school, on school
premises, or to or at a school function;

2. b= Knowingly possesses or uses illegal drugs, or sells or solicits the sale of a controlled substance,
while at school, on school premises, or at a school function; or
3. & Has inflicted serious bodily injury, as defined by 20 U. S. C. Section 1415 (k) (7) (D), upon a

person while at school, on school premises, or at a school function.

&= Interim Alternative Educational Setting

The student’s interim alternative educational setting shall be determined by the student’s IEP / 504

Team=£.

Procedures for Students Not Yet Eligible for Special Education Services

A student who has not been identified as an individual with disabilities pursuant to IDEA and who has

violated the Charter School’s disciplinary procedures may assert the procedural safeguards granted

under this administrative regulation only if the Charter School had knowledge that the student was
disabled before the behavior occurred.

The Charter School shall be deemed to have knowledge that the student had a disability if one of the

following conditions exists:

1. & The parent / guardian has expressed concern in writing, or orally if the parent / guardian does
not know how to write or has a disability that prevents a written statement, to Charter School
supervisory or administrative personnel, or to one of the child’s teachers, that the student is in
need of special education or related services.

2. b= The parent / guardian has requested an evaluation of the child=e.

3. The child’s teacher, or other Charter School personnel, has expressed specific concerns about a
pattern of behavior demonstrated by the child, directly to the director of special education or to
other Charter School supervisory personnel.

If the Charter School knew or should have known the student had a disability under any of the three (3)
circumstances described above, the student may assert any of the protections available to IDEA-eligible
children with disabilities, including the right to stay-put.

If the Charter School had no basis for knowledge of the student’s disability, it shall proceed with the
proposed discipline. The Charter School shall conduct an expedited evaluation if requested by the
parents; however the student shall remain in the education placement determined by the Charter
School pending the results of the evaluation.

The Charter School shall not be deemed to have knowledge that the student had a disability if the
parent / guardian has not allowed an evaluation, refused services, or if the student has been evaluated
and determined to not be eligible.



ELEMENT 3210: RETIREMENT SYSTEMS

Governing Law: The manner by which staff members of the charter school will be covered by the State
Teachers’ Retirement System, the Public Employees’ Retirement System, or federal social security.
[Education Code Section 47605.6(b)(5)(¥/)]

Eligible ess
RetirementSystem—certificated employees shall participate in the California State Teachers' Retirement
System, and eligible classified employees shall participate in the California Public Employees' Retirement
System as required by appllcable law and the eligibility requwements of each retirement system. Nes=

3 sei=Employees who are not eligible for
membership in CalSTRS or CalPERS shall participate in the federal Social Security system, as required by
applicable law. The ReiaelgatDirector of Human Resources, or designee, shall be responsible for ensuring
that all appropriate retirement arrangements have-beern-made-are established and maintained for
eligible employees in accordance with applicable law.




ELEMENT 3211: DISPUTE RESOLUTION

Governing Law: The procedures to be followed by the charter school and the county board of education
to resolve disputes relating to provisions of the charter. [Education Code Section 47605.6(b)(5)(£K)]

Disputes Between the Charter School and the County

Imagine Schools, Riverside County and the County will be encouraged to attempt to resolve any disputes
between Imagine Schools, Riverside County and the County amicably and reasonably, without resorting
to formal procedures. Except for those disputes between the County and Imagine Schools, Riverside
County, all disputes involving the Imagine Schools, Riverside County shall be resolved by the Charter
School pursuant to the Charter School’s internal policies. Any complaints about ISRC that the County
receives will be promptly forwarded to the Charter School for investigation and resolution.

Any dispute between Imagine Schools, Riverside County and the County (collectively herein referred to
as “the Parties”) relating to provisions of the Charter shall be resolved in accordance with the following
procedure:

e Inthe event of a dispute between the Charter School and the County, Charter School staff,
employees and Board members of the Charter School and the County agree to first frame the issue
in written format (“Dispute Statement”) and to refer the issue to the County Superintendent and

taei Regional Director, or their respective designees. In the event that the

County Board of Education believes that the dispute relates to an issue that could lead to revocation
of the charter in accordance with Education Code Section 4268#47607.3, the Charter School
requests that this shall be noted in the written Dispute Statement, although it recognizes it cannot
legally bind the County to do so. However, participation in the dispute resolution procedures
outlined in this section shall not be interpreted to impede or act as a pre-requisite to the County’s
ability to proceed with revocation in accordance with Education Code Section 4#68%#47607.3 and its
implementing regulations.

e The Superintendent and Peirelpat-Regional Director, or their respective designees, shall informally
meet and confer in a timely fashion to attempt to resolve the dispute, not later than five (5)
business days from receipt of the Dispute Statement. In the event that this informal meeting fails to
resolve the dispute, both parties shall identify two Board members from their respective boards
who shall jointly meet with the Superintendent and Reiseipa-Regional Director, or their respective
designees, and attempt to resolve the dispute within fifteen (15) business days from receipt of the
Dispute Statement.

e If this joint meeting fails to resolve the dispute, the Superintendent and Reiseipat-Regional Director,
or their respective designees, shall meet to jointly identify a neutral third-party mediator to engage
the parties in a mediation session designed to facilitate resolution of the dispute. The format of the
mediation session shall be developed jointly by the Superintendent and Reirnelpat-Regional Director,
or their respective designees. Mediation shall be held within sixty (60) business days of receipt of
the Dispute Statement. The costs of the mediator shall be split equally between the County and the



Charter School. If mediation does not resolve the dispute either party may pursue any other remedy
available under the law.

All timelines and procedures in this section may be revised upon mutual written agreement of the
County and the Charter School.

Internal Disputes

The Charter School shall

equitable resolution of internal complaints and disputes consistent with applicable law, including

Uniform Complaint Procedures ("UCP"), and Title IX complaint procedures, as required by state and
federal law, respectively. Parents, students, Board members, volunteers, and staff at the Charter School
shall be provided with a copy of the Charter School’s policies and internal dispute resolution process.
The County shall promptly refer all disputes not related to a possible violation of the charter or law to
the Charter School.



ELEMENT 3312: ADMISSION POLICIES AND PROCEDURES

Governing Law: Admission policy and procedures, consistent with [Education Code Section 47605.6]
subdivision (e). [Education Code Section 47605.6(b)(5)(#ML)]

The Charter School will be nonsectarian in its programs, admission policies, and all other operations, and
will not charge tuition nor discriminate against any student based upon any of the characteristics listed
in Education Code Section 220.

The Charter School shall admit all pupils who wish to attend the Charter School. No test or assessment
shall be administered to students prior to acceptance and enrollment into the Charter School. The
Charter School will comply with all laws establishing minimum and maximum age for public school
attendance in charter schools. Admission, except in the case of a public random drawing, shall not be
determined by the place of residence of the pupil or their parent or legal guardian within the state. In
accordance with Education Code Sections 49011 and 47605.6(e)(2)(B)(iv), admission preferences shall
not require mandatory parental volunteer hours as a criterion for admission or continued enrollment.

In accordance with Education Code Section 47605.6(e)(4)(A), the Charter School shall not discourage a
pupil from enrolling or seeking to enroll in the charter school for any reason, including, but not limited
to, academic performance of the pupil or because the pupil exhibits any of the characteristics described
in Education Code Section 47605.6(e)(2)(B)(iii), including pupils with disabilities, academically low-
achieving pupils, English learners, neglected or delinquent pupils, homeless pupils, or pupils who are
socioeconomically disadvantaged, as determined by eligibility for any free or reduced-price meal
program, foster youth, or pupils based on nationality, race, ethnicity, or sexual orientation. Similarly, in
accordance with Section 47605.6(e)(4)(C), the Charter School shall not encourage a pupil currently
attending the Charter School to disenroll from the Charter School or transfer to another school for any
reason, including, but not limited to the academic performance of the pupil or because the pupil exhibits
any of the characteristics described in Education Code Section 47605.6(e)(2)(B)(iii), as listed above.

Pursuant to Education Code Section 47605.6(e)(4)(D), the Charter School shall post a notice developed
by the California Department of Education on the Charter School website, outlining the requirements of
Section 47605.6(e)(4), and making this notice available to parents.

Parents or guardians seeking to enroll a student shall complete an application form. After admission,
students will be required to submit an enrollment packet, which shall include the following:

e Student enrollment form

° pasRizatien-Documentation required to demonstrate compliance with applicable
immunization laws

e Home Language Survey

e Completion of Emergency Medical Information Form

e Proof of minimum age requirements



o Releasesfreesrds-Authorization for transfer of educational records (In accordance with Education
Code Section 47605.6(e)(4)(B), the Charter School shall not request a pupil’s records or require a
parent, guardian, or pupil to submit the pupil’s records to the Charter School before enrollment.)

Public Random Drawing

Applications will be accepted during a publicly advertised open enrollment period each year for
enrollment in the following school year. Following the open enrollment period each year, applications
shall be counted to determine whether any grade level has received more applications than availability.
In the event that this happens, the Charter School will hold a public random drawing to determine
admission for the impacted grade level, with the exception of currently enrolled students, who are
entitled to continued enrollment in the Charter School the following school year.

Admission preferences in the case of a public random drawing shall be given to the following students in
the following order:

o Siblings of students admitted to or attending the Charter School who reside within the school
district in which any Charter School site is located.

o Siblings of students admitted to or attending the Charter School who do not reside in the school
district in which any Charter School site is located.

e Children of ISRC employees, up to 10% of total enroliment.

e Children who reside within the school district in which any Charter School site is located.

e Residents of Riverside County.

e All other applicants.

The Charter School and the County agree to adhere to the requirements related to admission
preferences as set forth in Education Code Section 47605.6(e)(2)(B)(i)-(iv).

The Board of Directors will take all necessary efforts to ensure lottery procedures are fairly executed.
Lottery spaces are pulled in order of grade level by the designated lottery official (appointed by the
Principal). Separate lotteries shall be conducted for each grade in which there are fewer vacancies than
pupils interested in attending. All lotteries shall take place on the same day in a single location. Lotteries
will be conducted in ascending order beginning with the lowest applicable grade level. There is no
weighted priority assigned to the preference categories; rather, within each grade level, students will be
drawn from pools beginning with all applicants who qualify for the first preference category and shall
continue with that preference category until all vacancies within that grade level have been filled. If
there are more students in a preference category than there are spaces available, a random drawing will
be held from within that preference category until all available spaces are filled. If all students from the
preference category have been selected and there are remaining spaces available in that grade level,
students from the second preference category will be drawn in the lottery, and the drawing shall
continue until all spaces are filled and preference categories are exhausted in the order provided above.

At the conclusion of the public random drawing, all students who were not granted admission due to
capacity shall be given the option to put their name on a wait list according to their draw in the lottery.



This wait list will allow students the option of enroliment in the case of an opening during the current
school year. In no circumstance will a waitlist carry over to the following school year.

Public random drawing rules, deadlines, dates and times will be communicated in the application form
and on the Charter School’s website. Public notice for the date and time of the public random drawing
will also be posted once the application deadline has passed. The Charter School will also inform parents
of all applicants, and all interested parties of the rules to be followed during the public random drawing
process via mail or email at least two weeks prior to the lottery date.

The Charter School will conduct the lottery in the spring for enrollment in fall of that year.



ELEMENT 3413: PUBLIC SCHOOL ATTENDANCE ALTERNATIVES

Governing Law: The public school attendance alternatives for pupils residing within the county who
choose not to attend the charter school. [Education Code Section 47605.6(b)(5)(%M)]

=Students residing

within Riverside County who choose not to attend ISRC may attend their school of residence or another
public school in accordance with applicable school district enrollment and transfer policies and state
law, including any available intra-district and interdistrict transfer options, or schools operated by the
County, as applicable, according to County policy.

Parents and guardians of each student enrolled in ISRC will be informed ea-admissiensferms-through
the Charter School's enrollment materials that the student has no right to admission to a particular
school or program of a local educational agency as a consequence of enrollment in ISRC, except to the
extent that such a right is extendedby-thetocat-educationatageney—=provided by applicable law or
extended by the local educational agency.



ELEMENT 3514: EMPLOYEE RETURN RIGHTS

Governing Law: The rights of an employee of the county office of education, upon leaving the
employment of the county office of education, to be employed by the charter school, and any rights of
return to the county office of education that an employee may have upon leaving the employment of the
charter school. [Education Code Section 47605.6(b)(5)(6N)]

No employee of the Riverside County Office of Education shall be required to work at the Charter
School.

Employees of RCOE who choose to leave the employment of RCOE to work at the Charter School will
have no automatic right of return to RCOE after employment by the Charter School unless specifically
granted by RCOE through a leave of absence or other agreement.

an RCOE employee who leaves employment with RCOE to work at the Charter School, including any

right to return to employment with RCOE, shall be governed solely by applicable law and by any leave of
absence, reemployment agreement, collective bargaining agreement, or other agreement between the
employee and RCOE.

Sick or vacation leave or years of service credit at RCOE or any school district wit-retbe-transferrecte
the-CharterSehoeok=shall not transfer to the Charter School unless otherwise prowded by appllcable law
or written agreement Emponment by the Charter School grevides-re+igh

does not confer any right

to employment with RCOE any school district, or any other public agency, including in the event of
nonrenewal, revocation, or closure of the Charter School.



ELEMENT 3615: CLOSURE PROCEDURES

Governing Law: The procedures to be used if the charter school closes. The procedures shall ensure a
final audit of the charter school to determine the disposition of all assets and liabilities of the charter
school, including plans for disposing of any net assets and for the maintenance and transfer of public
records. [Education Code Section 47605.6(b)(5)(R0)]

Closure of the Charter School will be documented by official action of the Board of Directors of Imagine
Schools, Riverside County. The action will identify the reason for closure. The official action will also
identify an entity and person or persons responsible for closure-related activities.

The Charter School will promptly notify the parents or guardians of all pupils, the Riverside County
Office of Education, the Charter School’s SELPA, the retirement systems in which the Charter School’s
employees participate and the California Department of Education of the closure as well as the effective
date of the closure. This notice will also include the name(s) of and contact information for the person(s)
to whom reasonable inquiries may be made regarding the closure; the pupils’ school districts of
residence; and the manner in which parents or guardians may obtain copies of pupil records, including
specific information on completed courses and credits that meet graduation requirements.

The Charter School will ensure that the notification to the parents and students of the Charter School of
the closure provides information to assist parents and students in locating suitable alternative programs.
This notice will be provided promptly following the Board’s decision to close the Charter School.

The Charter School will also develop a list of pupils in each grade level and the classes they have
completed, together with information on the pupils’ districts of residence, which they will provide to the
entity responsible for closure-related activities.

As applicable, the Charter School will provide parents, students and the County with copies of all
appropriate student records and will otherwise assist students in transferring to their next school.
Origing ach-studentwitth aecked ho-districtd i b iges=Student
records shall be transferred to the student's next public school or local educational agency, or otherwise

maintained and transferred in accordance with applicable law. All transfers of student records will be
made in compliance with FERPA.

otherwise maintained in accordance with applicable law and the directions of the County. If the County
will not or cannot store the records, the Charter School shall work with the County Office of Education
to determine a suitable alternative location for storage. All state assessment results, special education
records, and personnel records will also be transferred to and maintained by the entity responsible for
closure-related activities in accordance with applicable law.

As soon as reasonably practical, the Charter School will prepare final financial records. FHre-Charter
H i auch 5 cygithin-si ssure=The Charter
School shall arrange for a final independent financial and compliance audit to be completed in

accordance with applicable law. The Charter School will pay for the final audit. The audit will be



prepared by a qualified Certified Public Accountant who is selected by the Charter School, who also has
educational institution audit experience, and who apg

=is qualified and eligible to perform local educational agency audits

in accordance with applicable state law and State Controller requirements. se e
: ier=The final audit shall be submitted to the County and any other

agencies required by applicable law promptly upon completion. The final audit will include: an
accounting of all financial assets, including cash and accounts receivable; an inventory of property,
equipment, and other items of material value; an accounting of the liabilities, including accounts
payable and any reduction in apportionments as a result of audit findings or other investigations, loans,
and unpaid staff compensation; and an assessment of the disposition of any restricted funds received by
or due to the Charter School.

The Charter School will complete and file any annual reports required pursuant to Education Code
Section 47604.33.

On closure of the Charter School, all assets of the Charter School, including but not limited to all
leaseholds, personal property, intellectual property and all ADA apportionments and other revenues
generated by students attending the Charter School, remain the sole property of Imagine Schools,
Riverside County. Upon the dissolution of the non-profit public benefit corporation, all net assets shall
be distributed to another public school that satisfies the requirements of paragraphs (a) through (e) of
section Ill.A of Notice 2015-07 issued by the Internal Revenue Service and the Treasury Department
entitled “Relief for Certain Participants in § 414(d) Plans” or any final regulations implementing 26
U.S.C.§ 414(d) or to a State, political subdivision of a State, or agency or instrumentality thereof. Any
assets acquired from the County or County property will be promptly returned upon Charter School
closure to the County. The distribution shall include return of any grant funds and restricted categorical
funds to their source in accordance with the terms of the grant or state and federal law, as appropriate,
which may include submission of final expenditure reports for entitlement grants and the filing of any
required Final Expenditure Reports and Final Performance Reports, as well as the return of any donated
materials and property in accordance with any conditions established when the donation of such
materials or property was accepted.

On closure, the Charter School shall remain solely responsible for all liabilities arising from the operation
of the Charter School.

As the Charter School is operated as a non-profit public benefit corporation, should the corporation
dissolve with the closure of the Charter School, the Board will follow the procedures set forth in the
California Corporations Code for the dissolution of a non-profit public benefit corporation and file all
necessary filings with the appropriate state and federal agencies, including the filing of a final tax return.

All closure costs will be assumed by Imagine Schools Non-Profit.



MISCELLANEOUS CHARTER PROVISIONS

Budgets and Cash Flow/Fiscal Reports

Governing Law: The petitioner or petitioners shall also be required to provide financial statements that
include a proposed first-year operational budget, including startup costs, and cashflow and financial
projections for the first three years of operation. [Education Code Section 47605.6(h)]

Attached as Appendix E, please find the following documents:
e Budget narrative
e Aprojected budget
e Cash flow and financial projections for three years of operation

These documents are based upon the best data available to the petitioners at this time.
Imagine Schools provides reports to the County in accordance with Education Code Section 47604.33 as
follows and shall provide additional fiscal reports as requested by the County:
e Byluly 1, a preliminary budget for the current fiscal year.
a local control and accountability plan and an annual

e Bylulyl,
update to the local control and accountability plan required pursuant to Education Code Section
47606.5.

e By December 15, an interim financial report for the current fiscal year reflecting changes
through October 31. Additionally, ea-Becember3d5-on or before January 31, a copy of the
Charter School’s annual, independent financial audit report for the preceding fiscal year shall be
delivered to the State Controller, California Department of Education and County
Superintendent of Schools.

e By March 15, a second interim financial report for the current fiscal year reflecting changes
through January 31.

e By September 15, a final non-audited report from the full prior year. The report submitted to
the County shall include an annual statement of all the Charter School’s receipts and
expenditures for the preceding fiscal year and the Charter School’s balance sheet.

The Charter School provides reporting to the County as required by law and as requested by the County
including, but not limited to, the following: California Basic Educational Data System (“CBEDS"), actual
Average Daily Attendance reports, all financial reports required by Education Code Sections 47604.33
and 4#605tm347605.6(m), the School Accountability Report Card (“SARC”), and the LCAP.

The Charter School agrees to and submits to the right of the County to make random visits and
inspections in order to carry out its statutorily required oversight in accordance with Education Code
Sections 47604.32 and 47607.

Pursuant to Education Code Section 47604.3, the Charter School shall promptly respond to all
reasonable inquiries including, but not limited to, inquiries regarding its financial records from the
County.



Administrative Services
Governing Law: The manner in which administrative services of the charter school are to be provided.
[Education Code Section 47605.6(h)]

ISRC contracts with ICON School Management to provide all administrative and back-office services.
Should the County be interested in offering certain services to Imagine Schools, Riverside County for a
fee, Imagine Schools, Riverside County shall consider the possibility of purchasing some of these services
from the County if the costs are more economically feasible than those of other service providers. The
specific terms and cost for these services, if provided by the County, will be the subject of an annual
MOU between the Charter School and the County, and will be subject to County availability.

Transportation

Imagine Schools, Riverside County currently provides home to school transportation to its students,
including when required under the IDEA, as amended for students with disabilities in accordance with
their IEP. The Charter School will continue providing transportation so long as it is financially viable. The
Charter School shall maintain a Transportation Safety Plan consistent with Education Code Section
39831.3.

Food Services
ISRC participates in the National School Lunch program and follows all state and federal guidelines
accordingly.

Potential Civil Liability Effects

Governing Law: Potential civil liability effects, if any, upon the charter school, any school district where
the charter school may operate and upon the county board of education. [Education Code Section
47605.6(h)]

Imagine Schools, Riverside County is operated as a California non-profit public benefit corporation. This
corporation is organized and operated exclusively for charitable purposes within the meaning of Section
501(c)(3) of the Internal Revenue Code and California Revenue and Taxation Code Section 23701d.
Pursuant to Education Code Section 47604(d), an entity that grants a charter to a charter school
operated by or as a non-profit public benefit corporation shall not be liable for the debts or obligations
of the charter school or for claims arising from the performance of acts, errors or omissions by Imagine
Schools, Riverside County if the authority has complied with all oversight responsibilities required by
law. The Charter School shall work diligently to assist the County in meeting any and all oversight

obligations under the law.

County have a memorandum of understanding with the County, wherein the Imagine Schools, Riverside
County indemnifies the County for the actions of the Charter School under this charter.



The corporate bylaws of the Charter School provide for indemnification of the Charter School’s Board,
officers, agents, and employees, and the Charter School has general liability insurance, Board Members’
and Officers’ insurance, and fidelity bonding to secure against financial risks.

Insurance amounts are determined by recommendation of the County and the Charter School’s
insurance company for schools of similar size, location, and student population. The County is named an
additional insured on the general liability insurance of the Charter School.

The Imagine Schools, Riverside County Board of Directors institutes appropriate risk management
practices as discussed herein, including screening of employees, establishing codes of conduct for
students, and dispute resolution.

Conclusion

By approving this charter, the County will be fulfilling the intent of the Charter Schools Act of 1992 to
improve pupil learning; increase learning opportunities for all pupils with special emphasis on expanded
learning opportunities for all pupils who are identified as academically low achieving; create new
professional opportunities for teachers; and provide parents and pupils with expanded choices in
education and following the directive of law to encourage the creation of Charter Schools. The
Petitioners are eager to work independently, yet cooperatively with the County to raise the bar for what
a charter school can and should be. To this end, the Petitioners pledge to work cooperatively with the
County to answer any concerns over this document and to present the County with the strongest
possible proposal requesting a five year charter term from
2027 through June 30, 2032.

July 1,



